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POLICY: 


Introduction and Rationale 

This document is a preliminary draft of the guideline for French 
Core Programs (K - 13). When issued in its final form it will 
supersede Curricula I-15 A (7) 1966, I-15 A (8) 1966, I-15 A 
eJ-10)) 1968, S-l5 A Cil-l2) 1970, and.S 15 A (13) 1968, issued 
by the Ministry of Education, Ontario. It will provide guidance 
for the organization of courses of study in French Core Programs 


in the Primary, Junior, Intermediate, and Senior Divisions. 


Re Sg gn Bist Wes Ge yt Selatan it 


In June of 1973, the Minister of Education announced in the 
Legislature the establishment of a Ministerial Committee on 

the Teaching of French. The primary assignment of this committee 
was to review the aims and objectives of French language courses 
in our schools, and at the same time to consider curriculum and 
techniques for teaching French to English-speaking students of 
Ontario. The committee's report, which came to be known an the 
Gillin Report, was presented in September of 1974. On the basis 
of the committee's recommendations and of valuable research 
supported by Ministry funding, a major new program, Teaching 

and learning French as a second language: A new program for 
Ontario students, was announced in April of 1977. The present 
document fulfills the commitment made in that program to "take 
immediate action in the preparation of contemporary and prac- 
tical curriculum guidelines for teachers."' 

The study of French is ane to Ontario students. In their 
province, many people speak French as their first language; in 
their country, French is one of the two official languages; in 


their world, where nations are increasingly interdependent, French 


is a major language of communication. It is not the aim of 


cag ie 


Ontario schools to make every student fully bilingual; it is 

their aim to provide opportunities for students to develop 

French communication skills, an understanding of how language 
functions, and sensitivity to culture and to people. It is the 
basic right of all students in.this province to learn French by 
the best available methods for as Manyschool years as they can 
profit from the experience. 

One of the most important factors that determine students' achieve- 
ment in French as a Second Language is the amount of instructional 
time they receive. Varying time allotments are provided in the 
three types of program outlined in Teaching and learning French 
as_a_second language: A new program for Ontario students: Immersion, 
Extended, and Core Programs. These programs of different inten- 
sities are designed to achieve different levels of proficiency 
appropriate to the varying interests, abilities, and career plans 
of Ontario students. 

This guideline provides guidance for the organization of Core 
Programs. Ministry policy permits these programs to begin in any 
grade from Kindergarten to Grade 9, and to extend from 20 to 40 
minutes daily. The achievement that can be expected of students 
will vary according to the time spent. Students who accumulate 
1,200 hours of French instruction throughout their years in 

school can expect to gain a fundamental knowledge of the French 
language, its grammar, and pronunciation. Such students should 
have a vocabulary of between 3,000 and 5,000 words, which should 
allow them to carry on simple conversations in French and to read 
French-language publications with the aid of a dictionary. A 40- 
minute daily French program that begins in Grade 4, for example, 


will provide students with 1,200 hours of instruction by the end 


of Grade “PS: 


— 


Because there is no common starting point or time allotment for 
French Core Programs across the province, the guideline has been 
designed to permit adaptation by school boards and teachers to 
their own situation. The content objectives for 40-minute pro- 
grams beginning in Grades 1, 4, 7, and 9 are suggested. These 
streams represent distinct developmental stages for most child- 
ren. The content objectives can be adapted for streams beginning 
one grade lower or higher. 

Once the instructional sequence has begun, it must continue un- 
interruptedly to the final year in which it is offered. Students 
in the French Core Program should advance through an organized 
sequence of learning experiences which permits a steady incre- 
ment of knowledge and skills, regardless of the division or 

level at which they enter the program. In sequencing these learn- 
ing experiences, two facets of language learning are involved: 
the program aims -- communication skills, awareness of language, 
and culture, and the program content essential to the achievement 
of these aims -- structures, language generalizations, and vocab- 
ulary. The content elements must be kept in their proper perspec- 
tive, as components of communication and understanding, not aims 
in themselves. Selection or development of appropriate learning 
materials which incorporate these elements into natural language 
situations around themes that will spark student interest is 
essential to the accomplishment of the program aims. 

This document is a guide for planning, not a plan for teaching. 
The development of detailed courses of study appropriate to the 
starting grade and time allocation in individual school boards 
and congruent with this guideline is a local responsibility. It 
is the classroom teacher, implementing the local program in daily 


interaction with students, who will ultimately determine the suc- 


cess of this guideline. 


Goals 


It is the goal of 
Opportunities for 


or her potential: 


to acquire the 
her continuing 
- to develop and 


of self-worth; 


education in Ontario to provide 


Gach studentis=tomene init Yoiviis 


basic skills fundamental to his or 
education; 


Maintain confidence and a sense 


. to gain the knowledge and acquire the attitudes 


that he or she 


needs for active participation in 


Canadian society; 


-/) to: develop the 


moral and aesthetic sensitivity 


necessary for a complete and responsible life. 


Programs in French as a Second Language support this 


goal by assisting 


the students: 


- to develop communication skills; 


to understand the structure and functioning of 


language; 


to pursue the mastery of a complex body of 


knowledge and skills; 


to acquire sensitivity and exactness in the use 


of language; 


- tO gain an appreciation of the French presence 


in Canadian life and in the world; 


to develop sensitivity to culture and to people. 


The ability to communicate in French can provide 
students with an additional tool to further their 


education and experience. 
Aims 


The aim of the Core French program is to provide students 
with learning opportunities that will enable them, 
within the limits of their command of French structure 


and vocabulary: 


to listen to and understand ideas and concepts 
expressed in French; 

- to express orally their experiences, thoughts, and 
feelings with clarity and confidence; 

- to read with the speed and level of comprehension 
appropriate to their individual stage of develop- 
ment; 

- to write with competence and an acceptable degree 
of correctness; 

- to develop self-discipline and learning skills; 

- to perfect their use of language through study, 
practice, and communication; 

. to become familiar with the customs, geography, 
history, institutions, and culture of French 
Canada and the other French-speaking regions; 

- to develop sensitivity to other cultures and 
peoples and critical awareness of their own 


culture. 


OBJECTIVES 


The objectives that follow have been subdivided into 

three areas: language skills, the structure and 
functioning of language, and culture. The goals and aims 
of the program can be realized through activities designed 


to accomplish these objectives. 


Not all objectives will be applicable in the earliest 
stages of the French program; some will become appropriate 
only at a later stage. The nature of language acquisition 
means, however, that an objective, once it has been 
introduced, remains essentially the same through 
Subsequent years. It is not the basic objectives, but 

the learning activities in which students engage, and the 
structures and vocabulary on which they can draw to 

carry out these activities, which vary at different 


stages of the program. 


Programs developed at the local level should provide 
students with opportunities to achieve the levels of 
competence and the forms of growth and development 
implied in the objectives set out in this document. 
Such programs should allow individual students to move 
beyond the expectations of the program and avoid 
subjecting those who cannot reach them ue Lossito£ 
self-esteem or confidence. The programs should make 


provision for the needs of exceptional students. 


Language Skills 


The aim of the French program is to develop communi- 
cation skills through both the receptive and expressive 
aspects of language. French programs will gradually 
develop the four language skills - listening, speaking, 
reading and writing. These skills will not be developed 
iieeceleL oval w solation,sbubrinvnaLuralLJinteraction.. 

The skills need to be artificially isolated only for 


diagnostic testing. 


In the Primary and Junior Divisions, listening and 
speaking have priority, but in Grade 3 and after, the 
program will not be restricted to those skills; reading 


and writing skills will be developed gradually. 


The receptive skills comprise the ability to grasp 
both the general sense of a message and the specific 


Significance of essential individual components of 


the message. Students should learn to use contextual, 
structural, phonemic, and graphic clues to gain meaning 

rather than depend on precise knowledge of every word, but 
both aspects of a receptive skill should be pursued constantly 


throughout the total program. 


Sample activities for language development and evalu- 
ation are listed for each objective. This list is 


not meant to be exhaustive; it is given to clarify 


the intent of the objectives. Teachers will be able 


to expand the list from their experience. 


Although most communication activities involve more 
than one skill, activities are related here toa 
specific objective. In many cases they can be applied 
as well to other objectives. All listening activities, 
for example, relate to attentive listening; they also 


imply a response. 


As students' thinking skills and command of French 
structure and vocabulary increase, the Favnitercekay aera 

of their language skills will expand. A plan for 
appropriate sequencing of structure and vocabulary is 
outlined in Part II of this guideline under content. 

This placement is deliberate; it underlines the fact that 
structure and vocabulary are not in themselves objectives. 
They must be integrated gradually and continuously into 
the functional language repertoire of the Seadeace to 


achieve the essential aim of the program: communication. 
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SoATIZOSeLlQO 


The Structure and Functioning of Language 


The aim of the Core French program is to help students 
develop the ability to use the French language in 
communication. An awareness of the structure and 
functioning of language can enable students to advance 
from learning by imitation to understanding and to 
generating new expressions based on what they have 


learned. 


Students are most likely to comprehend generalizations 
if they derive them inductively from pertinent speech 
samples elicited by the teacher. The formal development 
of generalizations is not appropriate until children 
reach the stage of development where they can conceptu- 
alize abstract ideas. Most students reach this stage 

in Grade 6 or 7. In the Intermediate and Senior 
Divisions, the deliberate development of generalizations 
will prove a useful complement to functional language 
learning. This consciousness of language can also make 


their use of English more thoughtful. 


The use of language terminology should be limited. 

Students need some basic terminology to develop general- 
izations and to speed and refine classroom communication 
about language. Terminology will also help students to 
use their textbook to progress om theirtown. Wt Ys not, 


however, the aim of the French program to develop grammar- 
ians, but competent language users. It is expected that 
instruction in the structure and functioning of the language, 


like other aspects of the program, will be carried on in French. 
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Culture 


The Core French program has.a two-fold cultural aim: 

to assist students to gain an appreciation of the French 
presence in Canadian life and in the world, and to assist 
them to develop sensitivity to culture and to people. 
The French program should provide learning experiences 
through which students can gradually acquire information 
about the target culture, and develop insights into 

both that culture and their own. The objective of the 
program is to provide cultural experiences appropriate 
to the maturity and language competence of the students; 
it is hoped that from these experiences appreciation 


and sensitivity will develop. 


The term culture is used in two senses. It can be 
defined anthropologically as a composite of the elements 
of the shared life of a community, including language, 
ark, History, Social customs, Craditions, values, and 

the physical environment. It is also sometimes used more 
narrowly to refer only to great achievements in the 
artistic and historical life of a people. While there 

is a place in the French program for both aspects of 
culture, it is culture in the anthropological sense, 

the way people live, that should be stressed. Throughout 
their experience with French, students should be aware 


of "learning a people" as well as a language. 


yee 


Since the primary aim of the Core French program is 
communication, any cultural elements that are introduced 
in class should be treated in French. There should*be 
constant interplay between the study of culture and 

the development of language competence. Topics which 
cannot be dealt with in French because of their 
linguistic complexity can be approached outside the 
French class. Students can be expected to do carefully 
delineated research projects or background reading in 
English, outside of class time, to prepare presentations 
in French. The teacher of French may be able to co- 
operate in the preparation, for other subject areas, 

of units or materials which have a bearing in French. 
Inside the French class, discussion will draw on 
information gained through other subjects and outside 


activities. 


Discretion must be used in the selection and adaptation 

of cultural materials. Factors which must be taken 

into account include the age level, the interests, 

the experiences of the students, the content of other 
curricula, and French contacts in the community. The 
personal interests of the teacher should not be the 
dominant factor in the choice of topics and materials. 
Teachers should also guard against emphasizing stereotyped 
Or quaint aspects of the target culture; the incorrect 
impressions created could have a negative effect on 


motivation to learn the language. 
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Cultural content should focus initially on similarities 
between the first and second cultures; the first emphasis 
of the program should be on the common humanity of 
different peoples. Gradually teachers will help students 
to become aware of differences between cultures and to 


appreciate another value system than their own. 


The teacher's own knowledge of, and attitude towards, 
the target culture are of prime importance. Teachers 
not of Francophone origin can increase their under- 
standing of culture by spending extended periods of 
time in a French milieu. Teachers of Francophone 
background must, on the other hand, ensure that they 
understand the culture in which their non-Francophone 
students live, if they are to help them to compare and 
comterast, the.stwo cultures. It iasi:the teacher's task 

to create an atmosphere in which students feel accepted 


and confident while learning about cultures. 


Teachers will find many valuable suggestions in the Ministry 
of Education document, Multiculturalism in Action, one 
of the support documents to ihe Hormative Years’. The 
following list of selection criteria for cultural activities 
- Sensitivity: Will this activity increase understanding 
of the culture or cultures? Will it help to create a 
positive image? Would this presentation be supported 
by members of the ethnic group(s) in Canada? 
- Accuracy: Is this a correct interpretation of the 
culture? Can suitable references be obtained to 


establish accuracy? 


YO 


Current information: Is this activity relevant to con- 
temporary experience? Does the present life-style of 
ethnic groups in Canada maintain these values/customs? 
Differences and similarities: Will this activity con- 
centrate on exotic cultural manifestations without at- 
tention to universal features of the human condition? 
Anti@stéredtyping: Will this activityecreateacor rein-— 
force stereotyped images of an ethnic group? How can 
members of an ethnic group be presented as real people 
with individual character traits? How far can this ac- 
tivity examine the relationship between cultural respon- 
se and the environmental setting? 

Resources: Are basic resources (materials and personnel) 
available to develop this activity? 

Student level: Is the activity suitable for the level 
of skills and understanding of the children concerned? 
Objectives: How far does this activity provide opportu- 
nities for achieving the goals of a multicultural cur- 


riculum? 
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Levels 


Where French Core Programs are offered in elementary 
school, they include all students except those in Immersion 
Programs. Since French does not become optional for 
individual students until Grade 9, the Core Program 

must provide students with the opportunity to work at 
varied rates of skill acquisition and varied levels of 


apetreuicy. . 


Where sufficient numbers of students require a Core 
Program at a Significantly different pace and/or level, 
principals, in co-operation with teachers, may be able 
to effect placement or organizational changes to 
accommodate them. Some variations are: 

. offering two levels of Core Program - general and 
advanced. This should not be considered in the 
Primary Division when children are in the early stages 
of development, nor in the initial years of an 
elementary Core Program which begins in the Junior 
or Intermediate Divisions. 

. cross-grade grouping within the school to bring together 

students from different classes who have similar 

French backgrounds. 

placing individual students in a higher or lower 

grade for French. Extremely careful consideration 

must precede such placements. Special placements 

which will permit the student to continue a 


sequential French 
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program in subsequent years must be feasible. The 
Maturity of the student must be reasonably compatible 


with that of prospective classmates. 


In some cases the school board may be able to provide 
through special programs for students transferring in 
who require a different level of Core Program than 
the board normally offers. Two possibilities are: 
. providing part-time peer grouping for advanced students 
from several schools. Students brought together for 
75 minutes each week for reading, viewing, or other 
projects could maintain and develop their superior 
French skills. 
. providing intensive summer or after-school courses 
in elementary French to permit transfers-in to 
increase their skills enough to enter the school board's 


sequential Core Program. 


Whether or not it is feasible for the individual 
principal or school board to make such special provision 
for some students, Core Program teachers will have in 
their classes students of varied abilities and levels 

of achievement. To make the program as relevant and 
profitable as possible for all students, teachers can: 

- employ group-work techniques (See Part III); 

- guide individual students or small groups in the use of 


individualized materials for enrichment or remediation. 


Such materials can be developed by the teacher or 


by a team of teachers from several scriools,; 


ple 


or can be purchased from other boards or commercial 
publishers. The teacher may use parent or senior 
student volunteers to work under supervision with 
these students. 

. vary expectations for individual students. Teachers 
can direct questions judiciously and require more 
active mastery of skills and more personalized 
use Of French from some students than others. For 
some students, comprehension and repetition or 


transcription of the basic content can be the objective. 


Diagnostic testing will help teachers to identify 
students" needs for appropriate grouping and instruction. 
Tests administered early in the schowl year, after a 

few days of renewed exposure to the language, will 
reveal the students' approximate competence. Teachers 
familiar with the structures, vocabulary, and progression 
of the course students have used can devise these 
diagnostic tests. To prevent duplication of effort, 

and facilitate the adjustment of students from one 

school to another, school boards may want to have 

teacher teams develop diagnostic tests to be used 

across their jurisdiction in at least the first year 

of each division and panel following the introduction 


of French. 
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General Level 
The objectives and sample activities already given in this 
section apply to either advanced or general level courses, 
but students in a general level course will normally proceed 
with the objectives and progress through the content of the 
program more slowly than will students in an advanced level 
course. A general level course must expose students to all 
four language skills, but reading and writing should be used 
only for consolidation of orally acquired structures and 
vocabulary, not for their initial presentation. The content 
of a general level course should be more concrete and less 
theoretical than in the advanced level. As far as possible, 
courses should include materials and assignments related to 
specific career needs of students. Activities might include: 

.writing a memorandum in French; 

.learning terminology for, and writing a business letter 


in French; 


. learning essential vocabulary related to office practice 


and business machines; 
.learning to fill out and interpret business and govern- 
ment forms; 
. learning vocabulary related to a particular trade or 
profession; 
.engaging in intensive oral practice based on situations 
likely to be encountered in business and industry. 
It is advantageous to use a different text or text series 
for the general level rather than cover a reduced amount of 
the text used in the advanced level. All students need a 


variety of new themes to motivate them. Proceeding more 


—s Oo 
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slowly through the text used in the advanced level provides 
the student in the general level course with too few contexts 
in which to practise newly acquired structures and vocabulary. 
The use of distinct text series also prevents comparisons 

of text coverage which might be misused by students. 

The process and ramifications of transfer between levels 
should be decided in advance, so that students, parents, and 
teachers know precisely what such changes entail. Students 
who transfer from the advanced to the general level must 

be informed that no Grade 13 credit is offered at that level. 
Normally students transferring from general to advanced level 
will have to repeat at least one year of the advanced level 
course in the same grade in order to increase their know- 
ledge of structures, generalizations, and vocabulary to a 
point where they can profitably continue in the advanced 
evel course. (See chart in Part Il). Because. the work. cov- 
ered is new, and the minimum number of hours of classroom 
mistruccron..GLiOv. 1s attained), a student. who “makes” sucha 
transfer will be granted a credit for the make-up year. For 
example, students who have completed general level French 
eourses 1 Grades.J9-and 10°°and who then transfer to’ ‘an 
advanced level course in Grade 10, accumulate three credits, 


if they complete the Grade 10 advanced level course. 


Basic Level 

Where a French-speaking population makes the ability to carry 
out simple communication in French important for employment, 
French can be offered to help prepare students for direct 


entry into the work force from secondary school. The listen- 
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ing and speaking skills should be taught through situations 


reflecting anticipated occupations. The ability to read signs; 


advertisements, and forms might also be developed in a Basie 
level course. Some specific situations are: 

.working in a service-station; 

.operating a machine or clerking in a dry-cleaning 

establishment ; 

.working as a sales clerk in a store; 

.working as a hairdresser; 

.repairing small appliances; 


.understanding an employment want-ad. 


Articulation 
Any French program should involve students in a continuum 
of learning experiences which provide steady increments in 


knowledge and skill acquisition. There should be no gaps, no 


articulated program from the initial year of the curriculum 


to its culmination in Grade 13 or university. For the teacher, 


the nucleus of the program must be a complete list of logic- 
ally sequenced structures, and a repertoire,of vocabulary 
topics which make their presentation possible. The thematic 
program presented to students is built around this nucleus. 
The choice of texts for use in class will depend on the age 
and maturity of the students, the number of accumulated hours 
of French instruction they have received, the level of course 
they are studying, and the progress they have made in assim- 
ilating its structure and vocabulary content. 


A breakdown in this progression occurs when there is inade- 


{ 
t 
: 


unnecessary repetition, and no restarting from zero in a well-— 
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quate communication between teachers or schools as students 
proceed from one grade to the next, lack of diagnostic test- 
ing to ensure proper student placement, or injudicious choice 
of texts. Texts which assume no previous knowledge of French 
should be used only with students who have had no previous 
instruction in French, making recognizable progress encour- 
ages students to continue their efforts at learning the lan- 
guage. If a new text series is adopted which repeats work 
already covered, careful choice of the entry point can avoid 
needless repetition. Continuity of program can also be pre- 
served if teachers design satisfactory bridging materials to 
permit entry into a more difficult text series. 
The overall responsibility for ensuring proper articulation 
rests with the school board. Cross-school and cross-panel 
liaison should be encouraged so that teachers at every level 
have an opportunity to see the French program as a whole. To 
facilitate articulation, specific steps can be taken: 

.the texts used in all divisions can be examined by 

a representative group of teachers, and structure and 

vocabulary lists can be analysed and compared with the 

suggested content in Part II, so that gaps will be avoid- 

ed, and duplication reduced to a minimum; 

.elementary and secondary school teachers can be brought 

together to establish a minimum expectation of structure 

and vocabulary for each grade. Part II of this document 

suggests how the structures may be divided by division 

and level; an overall plan for treating vocabulary topics 

is also given. 

.an appropriate method of reporting student progress 


from year to year should be devised. It should include 
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7. 
a 


mention of reading texts, projects, and activities 


used, so that teachers in subsequent years will not 
repeat them. 
.the use of diagnostic tests, grouping, and other strat- 
egies mentioned in the Levels section should be planned 
to allow students to experience a smooth transition from 
one grade to the next; \ 
.curriculum committees should include teachers from all 
divisions; 
.inter-class and inter-school visitation, and joint pro- 
fessional activities should be fostered;if possible, 
cross-panel teacher exchanges of a week or more should 
be arranged. Contact and co-operation between French 
teachers in all divisions is essential for the best 
integration of the program. 
Articulation between secondary school and university French 
programs is highly desirable, but is more difficult to effect 
because of the relatively autonomous structure which exists 
at the university level. Contacts should be established be- 
tween secondary school and university language departments 
to permit discussion and articulation of the objectives and 
content of the final secondary years and first-year university 
programs. Secondary school graduates who have Ontinued their 
study of French at university might be asked to speak to 
teachers and Senior Division students to keep secondary 
schools in touch with what the universities are doing. 
Professional organizations for modern language teachers open 
to elementary, secondary, and university teachers, as well as 
teacher-trainers and student-teachers, provide an excellent 


forum for discussion and liaison that will improve articula- 


tion in all areas of the program. 


Gas PRELIMINARY DRAFT 


PARIVLE 
CONTENT 


Part II contains three sections which, 
taken together, outline the structural, grammatical, and 
lexical content of the Core French program. Definition of 
the content required to achieve the cultural objectives of 
the program has been left to the discretion of board and 
school personnel who will be familiar with local interests 
and resources. 
Core French programs in Ontario may begin in any grade from 
Kindergarten to Grade 9 and may vary from 60 to 120 hours per 
year in time allotment. Of the many instructional sequences 
possible, four have been selected for detailed outline in 
Part II:programs of 40 minutes daily beginning in Grades l, 
4, 7, and 9. These instructional sequences were chosen be- 
cause: 
.they correspond to the first years in the Primary, 
Junior, and Intermediate Divisions, and the first year 
of secondary school. Each of these divisions represents 
a significant developmental stage with identifiable 
characterisitics common to most children. 
.they can be adapted fairly readily to suit sequences 
that begin one grade lower or higher. These adaptations 


cover all possible starting points. 


.Teaching and learning French as a second language: 
A new program for Ontario students encouraged daily 


40-minute French instruction in elementary school. 
Where a 20-minute program exists, content requirements 
can be reduced appropriately. 
These instructional sequences are designated Grade 1 Stream, 
Grade 4 Stream, Grade 7 Stream, and Grade 9 Stream in the 


following pages. 
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Several factors influence decisions on the number and choice 
of structures, generalizations, and vocabulary topics to be 
included in each division and stream. The most important of : 
these follow. | 
-Core French programs, where they are offered by the 
school board, are not optional to individual students 
in elementary school; all pupils enrolled in the grade 
are involved. In secondary school French is an optional 
subject. 
.Students' attention span gradually increases as they 
get older; 
-Qnly listening and speaking skills are developed in 
the Primary Division; reading and writing skills are 
introduced in the Junior Division, when most children 
have already developed these skills in English; 
. The formal development of generalizations is not ap- 
propriate until children reach the Stage of development 
where they can conceptualize abstract ideas. Most child 
ren reach this stage in Grade 6 or 7. 
-Grade 7 and 8 students need time to read complementary 


material. They are also able to contribute to the de- 


velopment of generalizations, and gain needed security 


from then. 


The first section of Part II, Structures: Suggested Order 


of Presentation, lists the 200 structures of the French 
language which, on the basis of frequency of use and im- 
portance for communication, are considered necessary for 
elaborating a complete Kindergarten to Grade 13 French pro- 


gram. There is also .a summary suggesting the number of 
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structures to be studied in each division and stream. 

The second section, Generalizations, groups the structures 
for generalization in each of the four streams. Comments on 
the presentation of generalizations are found on pages 00 
and 00. 

The third section, Vocabulary Topics: Suggested Order of 
Presentation, provides a list of topics which should form 
part of any Core French program. The introduction to this 
section provides additional comments and explanations. 

It cannot be stressed too strongly that the accumulation 
of structures, the development of generalizations, and the 
acquisition of vocabulary are not ends in themselves. The 
three elements must be presented, practised, and applied 
in natural language contexts, so that students are able to 


achieve real communication. 
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6 
Structures: Suggested Order of Presentation 


fins list OL structures 1s provided, not: with. the intention 
that teachers will use it as a basis for daily lesson-planning, 
but rather, so that they will be able to assess the structural 
content of texts or materials they are using. Structures are 
not to be taught in isolation; these skeletal frameworks must 
be fleshed out with vocabulary, and presented in context, if 
students are to achieve functional language use. 

Those students who begin the study of French in Grade i will 
be able to complete the basic list of 170 structures by the 
end of Grade 12 in advanced level courses. The first and 
second Grade 13 credits will review and consolidate struct- 
ures already learned, and will clarify any other structures 
which appear in reading materials, or are required for the 
writing program. 

Students who begin in Grade 3 or 4 will complete 140 struct- 
ures by the end of Grade 12 in the advanced level. Teachers 

of “Grade 13.can either continue with the structtres' listed, 
completing the basic 170 structures in the second credit of 
Geade tbs, Zor Sehoose those -Structures from’ 14b%to°200 °that 

best complement the reading and writing program. 

It is clear that students who begin French in Grade 7 or later 
will not complete the 200 structures listed. Teachers of these 
streams should not try to concentrate on structures and 
peneralrzations miweorder stoParrive “at ‘ay lével*in grammar 
comparable to that achieved in the longer streams. To do so 
would necessarily involve a heavy grammar program to the ex- 
clusion of other skill development. This is not the goal of 


French Core Fograms in Ontario. Teachers in the shorter 
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streams must maintain a balance of all the language aletl tee 
Their students should be encouraged to use actively the > 
structures they can master comfortably within the scope of 
their program. Teachers of these streams should continue 
the~structure list: in«Grade 13 and plan’ to™covervapprox 
imately 15 structures for each credit. They will also 
clarify supplementary structures necessary for the reading 


program. 
The initial structures to be learned in French are less®com= 


plex than structures at later stages of the sequence. It is 
expected,therefore, that more structures will be learned in 


the early years of a stream than in later ones. 


For General Level courses, only the number of structures, not 
the suggested terminal structure, is listed for each division. 
General Level courses may be offered at varying points in 
any stream, and individual students may transfer from the 
Advanced to the General Level at any grade level where it 

is available. The suggested number of structures is intended 
to indicate a reasonable expectation for each division of a 
General Level course. 

A teacher may have in a General Level course, after its initial 


grade, some students who have come up through the General 


Level and some who have just transferred from the Advanced 
Level. The course must be planned to accommodate the needs of 
a variety of students. Suggestions are contained in Part I 


under Levels, and Part III under Grouping, 
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qzea — joelqns 

4+ oeaAatzoTduoo + nO + (eaAtzeTduUoo +) 
(eatTRZOUNLQnNS) qr3ZA + qoefqns + enb 

- (eat zounCqns 

quesermd) qzea + ROefqns + onb 
(eatzounLqns) 


qian + (aoelqns, +) unouozd 


SATRETSEA + JUSpseocse jue SATIeHsu 


1Vet 


7&2 


46-38.1 


ALOE 


“O8T 


BOLL 


oe PS es 


*sosnozeued 

sn{Td sep suuoszed sun 488,)9 
“uTeoOTAgue JUSWeUTeANOH np sAzzZFO,T 
eydeooe 4Teane sz4SsTUTW ZeTWeAd aT 
"uTWSeYS UuOCS nprzsed 


BANE [IMs OAtTIIe. ox 0Ue Sed asa, U TT 


*puooss un 9gsrdsA e Ud,wW pUuOWALY 


‘STASA UOU TUTF no Te,C puend 


Poe one Teeter 

Tt *‘ateTszed op TUTF 3Ne TT puenGs 
*ebeusuap 

UO STT ‘UOSTeW ANST npusa juPedAy 


*oqenbue ANSeT sdueUTIOD 


zuO SsjUefe sat ‘aueds eT Ans SOATIAIAV 


SATIOSCpe + 


sutow/sntd sep + unou + sop/seun/un 


(qoOezyAz0d 
TRUOTATPUOD/TeUOTATPUOD/ ZDeFI0d 
eaznzng/eanqny) qzaea + RZoeLCqns 
(399y7ed Qussseizd) qzrz3sa 

4+ ZoeCqns + (3sed punoduiod setqnop) 
QIeaA + ZOelfqns + *oj7a/enb saep/puenb 
(4sed AzeASRTT) qrzoa 

+ #oofqns + (AOTZeRUe ASed) qzroa + 


Zoelqns + *oj30/enb sep/puenb 


qi3aA + 3ZOeCqns + 


eTatToTIgA2ed JoSezzod/eTdtoTriaed ased 


“Opal 


°88T 


"£SE 


pedicel 


"Sel 


293 — 


*stepueqqje,w of tonb e 95 358,) 
-atTjaed op queae syoe} eS eSssTUuT;s 
UeSp ond So ee “puse7 Ze /S AnejoOoATpP el 


~ 


*OSSORTA 34Nn0F7 e 


= 


qanoS [tT ‘juebe un zed TAtTnsanod juejg 


“soos sjUeTpezbuTt seT azsbuejow 


-onbstp 35. Tow-ejeyoe ‘sduie} oT 
sete nj onb jo Teesrz}UOW eB SeA NA TS 
*Tow-suoyda Te 


‘STITGey sezes 03 NW OoNb Je zeunoelep 


ATAed uoj TUT; Seazne ng pueno 


qisA + 
ASDeLqns + Totb + Uotqrsodeid +720 
(eAtTWZOUNLCQns) 

qzea + ZoOefCqns + enb 3d eB + ATUS> 
/erpuezje ,s/zesoddo,s + 3zoefqns 
SATZSTAMUOD + (qrz9A 

SATAISUeTA) eTdtotTzzed ysed + WUeI9 
SATWZeTAwWood 

+ OATReETOdUT Se SATITUTIJUT 
DATZETAUOS 

+ (SATIOUNEQNS) Grohe joeCqns 

+ onb 40 + QieA +84 0SeqNSs, +ets 
SATWZETAWOS + 

qzea + 3oefqns + enb je + qz9A + 


qoefqns + uotqOunCuod ezeUuTpszOgnNs 


*Senk 


BV Ob 


pO 


ECOL 


Gay 


[0.6.0 


oA 


*euuos suoyudetez 


eT enb t32ed [TI-3nz suted wv 


“ST O293U Teor CAR Ti wor 

ef onb syorz sntd jueqne,p steqe,r 
*ePTpusty Set [Tt 

CSO 1 Rel aver ab "sss sonord sonbTend 


*re4duop eT eanes aeTTa 


‘IneTHop es 3TOSs enb epuerzb sanbtoend 


*snusaA 4so tTnb sues 


S(Des. 27 958,0 enb saeasuoo apn 


qieA + 3ZOeCqns + onb 

+ (eTdtotazed ysed +) qao0eCqns 

+ qzeAa AzTeTTTXne/qzea + outed e 
(SfOTOLI ted siorces} 

ZoeCqns + qzea ATeTTTxne/qizsa + 
Tsute/tTssne/aizi9e-jned/ajnop sues 


qZeA + AOeCqns + anb + 


(PATIOOCpe +) sSuTow/sntd jueqne,p 


SATJETduUOS + (Aoelqns unou 4) 
(eAT}ZOUNCQnS) qzaA + (ZOeLlQns unoUOAzd +) 
enb + unou/aatjoelpe + oenbtenb 
(SATIEOTDUT) “dash + 

(JoeCqns +) unouoad aatjeTez + 

(unou +) oeATJOSeCpe YATM sutow ZO snqtd 
/enbtun/Tnes/zetwerzd/zeturzep + oToTWaze 
SFTUTJOP + GCTIS9A + AZOalCqns + aonb + 


AjuTe,I9e0 Hutsserdxe qrzoa + 4o0eCqns 


S00¢ 


hood 


SoG L 


PEO 


43.61 
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GENERALIZATIONS 


The formal development of generalizations is not 
appropriate until children reach the stage of 

development where they can conceptualize abstract 
ideas. Most children reach this stage in Grade 6 


Oe. 


The generalizations outlined for the Primary and 
Junior Divisions in the Grade 1 and Grade 4 Streams 
are intended as a guide to make teachers aware of 
the progress of their students and help them plan 
review for incoming students. The structures in 
these divisions are not complex. Students will 
learn to use them by imitation of examples in 
COnmexstumecOntmaclionsawi th ¢tie) prepositions a and 
de@,u2oraexanple, will ibe learned from repeated 
contexts and questions in which the various forms 


oceur, rather than fromAcharts or rules. 


In the Junior Division, comparing and contrasting 
concrete examples may help students correct usage. 
This will also serve as an introduction to inductive 
generalization. If students, following the pattern 
Je n'ai pas de souris, make an incorrect analogy 

and say Ce ne sont pas de souris rather than Ce ne 
sont pas des souris, the two forms can be contrasted 


orally or in writing to focus on the differences 


between them. Formal generalization of the point 
that de follows a negative only with direct objects 
can be delayed until students ask the reason for 
the different forms. An observant teacher will 
detect from students' questions the point at which 


they can begin to generalize. 


To help students learn correct usage and to reinforce 
by association patterns they need to imitate, teachers 
can use visual devices. The non-English distinction 
between masculine and feminine, for example, might be 
reinforced by mounting pictures of masculine nouns 


on bluetcards and of feminine nouns “om red. 
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GENERALIZATIONS: ADVANCED LEVEL 


GRADE 1 STREAM 
Primary Division (40 structures) 
1. expressions used to introduce, present, or explain 
structunes +..c--est/ce sont. s-l,-2,) 3:45 
-voila #11 
ee liliVencie bt 4,30 
2. pronoun as subject of a verb 
structures .pronoun + est/sont #13 
~pronoun + ER verb .(present) #18,38 
-pronoun + 6tre (present) #31 
-pronoun +. avoir (present) #33 
3. negation 
seructures 4G. «(.DaSi« $41,320) 42;/ 
Ae Luna lity 
structures .un/des #2 
ETOUN met2a7t 
-le/les #5 
-est/fsont #9,13 
-possessive adjective, singular and plural 
LOLS Wig L200 
abLOnouns: atil3,. 3b 
EVGLOS Paton Lipo oy oO 
.adjective #32 


5. agreement of the adjective 


structure -predicate adjective #32 


possession 
structures .noun + de + proper noun #5 
-mon/ton/son (all forms) #12 
-6tre a #15,16 
.-noun + de + definite article + noun #34 
-notre/votre/leur (all forms) #39 
location 
structures .ou + est/sont (+ determiner) + noun #9 
-preposition of place (derriére, devant, sur, 
sous, a, dans) + determiner + noun #10 
-voila (+ determiner) + noun #11 
-preposition + quel + noun #35 
contractions 
structures .a+ definite article #22 
.de + definite article #34 
interrogation 
structures .rising intonatrow #3 
.est-ce que + sentence #7,19 


-assertive sentence + n'est-ce pas #21 


-interrogative pronoun: 


qui/qui est-ce qui 
#6,36 

qu'est-ce que #8 

preposition + qui 
#15 

qui est-ce que 


#37 


2 gol — 


-interrogative adverb: ou #9 
combien de #25 
-interrogative adjective: quel + noun #28 
quel + est/sont 
#29 
preposition + quel 
+ noun #35 
ioe quants ty 
structures .combien de + noun #25 
-subject + en + verb + quantity #26,30 
-pas de + noun #27 
-partitive article #34 
-structures listed under plurality 
11. commands 
structures ..BRivers> “imperative; # 2nd person). #17 
-ER verb (imperative, 2nd person) + 
direct object + 4 + completive #23 
-ER verb (imperative, lst person plural) 
#40 
i2. verb tenses 
present Vebres at 95513431 
SaVOLL * 404833 
~ERVverbs'>#18,38 
-incidental forms of verbs needed for 
classroom management 


imperative .ER verbs’ #17,40 


— 100° = 


GRADE 1 STREAM 
Junior Division, : (40 structures) 
1. cdnbroducing a nour 
structures: .article + noun. #2,5 
.possesSive adjective + noun #12,39,56 
.expression of quantity + de + noun 
#25,52, 64 
-negative + de + noun #27 
-interrogative adjective + noun #28,35 
.partitive article + noun #34 
.determiner required #58 
-6tre + noun #76 
2. quantity (continued) 
structures .determiner + noun (expressing quantity) 
+. deus) NOUNe Hp 2 
.beaucoup/trop/assez + de + noun #64 
3. position of the adjective 
structures .determiner + noun + adjective #42,68 
.determiner + adjective + noun #43,69 
4. comparison 
structures .plus/moins/aussi + adjective (+ que) #62 
-plus/moins/aussi + adverb (+ que) #63 
.-determiner + noun + plus/moins/aussi + 
adjective (+ que) #68 
-determiner + plus/moins/aussi + adjective 


+ noun (+ que) #69 


=i) Lei 


5. position of the adverb 


structures 


-verb + adverb #48,63 


6. pronoun objects 


structures 


-Ssubject + direct object pronoun + verb 
(present) #45,53 

-direct object pronoun (3rd person) +t 
voila/voici,.. #46 

. (subject +) aller (present/imperative) 
+ direct object pronoun (3rd person) 
+ infinitive #47 

-Subject + reflexive pronoun + verb #51,79 

-Ssubject + indirect object pronoun + verb 
#61 

-subject + en + verb #66 

-subject + y + verb #67 

-Ssubject + direct/indirect object pronoun 
+ avoir (present) + past participle 


(no audible agreement) #73 


7. interrogation (continued) 


structures 


-interrogative adverb: quand/pourquoi/ 


comment + est-ce que + subject + verb 


#41 

verb (present) (+ -t-) + pronoun subject 
#49 

-noun + verb (present) (+ -t-) + pronoun 


subject #50 
.preposition + qui/quoi + verb (interrogative) 


#80 


RON 


mR 


A Vee 


Deore 


negation (continued) 
structures .ne ... (+ preposition) personne #57 
ne ... jamais/plus/rien/pas encore with 
present or present perfect #75 
Satureey 
structure -aller (present) + infinitive #44 
verb with direct infinitive 
structures .aller (present) + infinitive #44 
 sverb (present) + infinitive #60 
relative pronouns 
structures “iqui'*+ verb ~-#71 
-que + subject + verb #72 
disjunctive pronouns 
structures .étre + @ + pronoun #16 
-preposition + pronoun #55 
.comparative + que + pronoun #62,63 
-pronoun + méme(s) #74 
*¢ "est7ce-sont “+ "pronoun * #77 
-pronoun + sentence/completive #78 
verb tenses 


From Structure #50 on, teachers will include the 


interrogative both with est-ce que and with inversion, 
the negative, and the negative interrogative with any 
verb structure. 

present -aller + infinitive #44 


-reflexive ER verb #51 


= US 


TLR VEL Hoa 
-RE verb #59 
Present operlecet 
-with avoir (no audible agreement) #65,73 
-with 6tre (with or without audible 
agreement) #70 
-pronominal verb (no audible agreement) #79 
immediate future 


-aller (present) + infinitive #44 


GRADE 1 STREAM 
Intermediate Division: Grades 7 and 8 (30 structures) 
1. interrogation (continued) 
structure -qu"est=ce qui + werb #38] 
2. relative pronouns (continued) 
structures .preposition + qui + subject + verb #82 
7OU +eSub ject verb. #383 
3. commands (continued) 
structures .verb (imperative affirmative) + direct/ 
indirect object pronoun #84 
-verb (imperative affirmative) + reflexive 
pronoun object #85 
ene + direct/indirect object pronoun + 
verb (imperative) + negative #86 
-verb (imperative affirmative) + direct 
object pronoun + indirect object pronoun 


#106 


Sic 


Ors 


~al Ae 


(+ le/la/1'/les) 


-ne (+ me/te/se/nous/vous) 
(+ lui/leur) -Ghay) (teen)_4+.vexrb 
(imperative) + negative #110 
special uses of tense 
structures .verb (present) + depuis #87 
-verb (present perfect) + expression of 
limited time #88 
.verb (imperfect) + depuis #107 
-quand/dés:, que, -ete...+ssubjgect +-verb 
(future) #108 
negation (continued) 
structures .ne que #90 
.ne (+ preposition) personne with a 


agreement of 


structures 


-Subject + 6tre 


.relative pronoun 


.reflexive pronoun 


-pronominal verb 


compound tense #98 


negative #110 
past participle 


participle #70 


-preceding direct object pronoun 


-quel/combien de + noun 


Prout Fos 


(present) 


#79, 


(compound tense) 


-pronoun objects with the imperative 


Te. Vast 


#7135 ok 


#72,92 


Sas 
#94 


+ determiner 


20" 


= 805 7= 


elements placed between the auxiliary verb and the 


past participle 


structures 


-negatives #65,75 


. COU 95 


-short adverbs #96 


position of the adverb (continued) 


structures 


conditions 


structures 


-subject + auxiliary verb + adverb + 


past participle #96 
. subject t+ *auxiliaryoverb + past 
participle + adverb/adverbial 


expression #97 


-Si + subject + verb (present) + ... #99 
-Si + subject + verb (present) + subject 


+ verb (future) #101 


pants lobo thetbody 


structures 


-Ssubject + indirect object pronoun + verb 
+ definite article + parts of the body 
#102 
-pronominal verb (compound tense) + determiner 


Srnouniece 103 


i. pronoun objects) (continued) 


structures 


-subject + me/te/se/nous/vous + le/la/1l'/les 
+ verb #104 
-subject + le/la/l'/les + lui/leur + verb 


#105 


Tih OG == 


-verb (imperative) + direct object pronoun 
+ indirect object pronoun #106 

-subject (+ me/te/se/nous/vous) 
(+ le/la/l'/les) (+ lui/leur) (+ y) 
(+ en)»as verb — #109 

-ne (+ me/te/se/nous/vous) (+ le/la/1l'/les) 
(+ lui/leur) (+ y) (+ en) + imperative 
+ negative #110 

12. verb tenses 

.-imperative affirmative of pronominal 
verb #85 

-negative imperative of pronominal verb 
# 86 

-imperfect #89 

-future #100 

-agreement of the past participle 


#707 9147924937947,108 


GRADE 1 STREAM 
Intermediate Division: Grades 9 and 10 (30 structures) 
1. pronoun objects (continued) 
structure -verb (imperative) + direct/indirect 
object pronoun + y/fen #112 
2. comparison (continued) 
structures .noun + superlative adjective #115 
-Superlative adjective + noun #116 


-Superlative adverb #117 


3 


— oe 


ime LOoucIng vane Infrinte1 ve 
Structures o.csubjeck, +averb. (present) += intini tive 
#44,60 
SPLeEDOSULION eelntinitirve o¢Lill 
-Subject + verb + a + object + de + 
POG ta ve es 26 
-subject + verb + object + de + infinitive 
#127 
ssubject +*verb + object + a + infinitive 
#128 
relative pronouns (continued) 
structures .dont #118 
ce. + ~elactive pronoun + completive #134 
-noun + preposition + lequel + completive 
#135 
special uses of tense (continued) 
structures .venir (present/imperfect) + de + infinitive 
#119 
-voila/il y a/ga fait (present/imperfect) 
+ length of time + que + completive #140 


conditions (continued) 


structures .si + subject + verb (imperfect) + subject 


TeVErOr CONUdLLLONaL) a. Fleck 
-Si + subject + verb (imperfect/past perfect) 
+ subject + verb (conditional/conditional 


perfect) #137 


Lo = 


7. negation (continued) 
structures .personne/rien + ne + verb #122 
-ne + negative + infinitive #129 
-ne + infinitive (+ preposition) + 
negative #130 
8. tense sequence 
structures .verb of speaking, thinking, knowing (past) 
+ que + completive (verb in imperfect, 
conditional, Or. past. perfect) #124 
-verb (indicative) + que + completive 
(verb in present subjunctive/perfect 
subjunctive) #133 
9. uses of the subjunctive 
a.) compulsion 
structures ..il_faut.que + completive #113 
-verb expressing wish or command + 
completive #114 
ii) expressing an emotion 
structure -verb of emotion + que + completive #131 
iii) uncertain outcome 
structure -attendre que + completive #132 
12. possession (continued) 
structures .subject + verb (+ completive) (+ a/de) 
+ possessive pronoun #138 


-possessive pronoun + verb #139 


o., 


= S097 = 


verb tenses 
-present subjunctive #113 
-conditional #120 
-past perfect #123 
literary past ’°sl25 
-perfect subjunctive #133 


.conditional perfect #136 


GRADE 1 STREAM 


Pentor Division: Grades, lls and 12 (30 structures) 


gs 


quantity (continued) 

structure .la plupart/bien/encore + de + definite 
article + noun #141 

highlighting part of a sentence 

structures .c'est/ce sont + completive + qui/que 
+ completing clause (verb in 3rd person) 
#142 

.CrCoimetmpronoun (lst or 2nd person). + qui 

+ completing clause #143 

disjunctive pronouns (continued) 

structure ~CeccLoteOte1unccive pronoun (Est or 2nd 
person) + gui +t completing clause #143 


adjective used with indefinite and negative pronouns 


structure .quoi/quelqu'un/personne/quelque 


chose/rien + de + adjective #144 


Simultaneous action 


structure -€n + present participle #145 


6. 


EO 


Las 


ele = 


impersonal verb 


structure -il + verb (impersonal) + infinitive #146 


introducing an infinitive (continued) 


structures .il + verb (impersonal) + infinitive #146 


.c'est + adjective + @ + infinitive #147 
-il est + adjective + de + infinitive #148 
.faire causative + infinitive #151 
.laisser/verbs of perception + infinitive 
#155 
-noun/pronoun + 4 + infinitive #164 
perfect infinitive 
structures .aprés + perfect infinitive #149 
-aprés + avoir 6té + past participle #166 
(transitive verb) 
demonstrative pronoun 
structure .celui + prepositional phrase/relative 
pronoun/-ci, -la #150 
causation and structures on the same pattern 
structures” .faire causative + infinitive “~#151 
-laisser/verbs of perception + infinitive 
#155 
elements placed between the auxiliary verb and the past 
participle (continued) 


structure -subject (+ direct object pronoun) + verb/ 


auxiliary verb + tous/toutes (+ completive/ 


past partrerple) 277952 


ale 


i2. uses of the subjunctive (continued) 


iv) subordinate adverb clauses 
structure -Subordinate conjunction + completive #153 
v) expressions of certainty and doubt 


SEGnUuceuUrnesey> INTRODUCTORY “STRUCTURE - croire/dire/ 
espérer/penser/expression of 
certainty + completive (verb in 
indicative) #158 
-croire, etc. (interrogative) + 
completive #159 
-croire etc. (negative) + completive #160 
vi) impersonal verb 
structures .il faut que + completive #113 
-impersonal verb + completing clause #161 
vii) uncertain outcome (continued) 
structure -douter/nier + completive #167 
Vivi) es Concess ron 
structure -quoi/qui/ot que + completive #168 
13. interrogation (continued) 
structure - (preposition +) lequel (+ de + noun) #154 
14. special use of tense (continued) 
structure -quand, dés que + completive (verb in 
future perfect) #157 
15. negation (continued) 
SGrUCCULCSar Neurite lL te eth oF L62 
Pine... aucun/nul, #169 


-aucun/nul ne + completive #170 


16. 


Hye 


=e 


passive voice 
structures .subject + 6tre + past participle 
(transitive verb) #163 
Jnoun/ pronouns al + Aantinaitines | #164 
.6tre + past participle (transitive verb) 
#165 
-aprés + avoir été + past participle 
(transitive verb) #166 
verb tensesy (continued) 
.future perfect #156 


-pasSive voice #163,164 


LS = 


GENERALIZATIONS: ADVANCED LEVEL 


GRADE 4 STREAM 
Junior Division (50 structures) 
1. expressions used to introduce, present, or explain 
SELUCCULeS ma C est /Co@cont. .ot lec 35 4a 
VOL Lae ab 
Lily ede wt Lae O 
2. pronoun as subject of a verb 
structures .pronoun + est/sont #13 
-pronoun + ER verb (present) #18,38 
-pronoun + 6tre (present) #31 
-pronoun + avoir (present) #33 
3. negation 
shuuciuires ne 2.2 pas #4, 20,27, 
4. plurality 
structures .un/des #2 
Irounte #2 75 
jle/dies et 5 
-est/sont. #9,13 
-possessive adjective, singular and plural 
forms) Gilb2..39 
Sspronouns: ao 7.3 tT 
~Veubsu. $0 93), 33 338 


-adjective #32 


ye a 


5. agreement and position of the adjective 
structures .predicate adjective #32 
-determiner + noun + adjective #42 
.determiner + adjective + noun #43 
6. possession 
structures .noun + de + proper noun #5 
-mon/ton/son (arr forms)» $12 
sGGrera srs Pre 
-noun + de + definite article + noun #34 
-notre/votre/leur (all forms) #39 
iw Location 
structures .ouU + est/sont (+ determiner) + noun #9 
-preposition of place (derriére, devant, 
sur, sous, a, dans) t determiner - noun 
#10 
-voila (+ determiner) + noun #11 
-preposition + quel + noun #35 
G. contractions 
structures .a + definite article #22 
de “+t definite article ¢34 
9. interrogation 
structures .rising intonation #3 
-est-ce que + sentence #7,19 
-assertive sentence + n'est-ce pas #21 
-interrogative pronoun: qui/qui est-ce qui 


#6, 36 


—i#E lS? 


qu'est-ce que #8 
preposition + qui 
#15 
qui est-ce que #37 
-interrogative adverb: ot #9 
combien de #25 
quand/pourquoi/ 
comment #41 
-interrogative adjective: quel + noun #28 
quel + est/sont 
#29 
preposition + 
quel + noun #35 
-inversion #49,50 
LO. quantity, 
structures .combien de + noun (#25 
-Ssubject + en + verb + quantity #26,30 
-pas de + noun #27 
~Parererve’ article “734 
-structures listed under plurality 
ll. commands 
Structures .ER, verbeG@iniperativey? 2nd person) #17 
-ER verb (imperative, 2nd person) + 
direct object + 4 + completive #23 
-ER verb (imperative, lst person plural) 


#40 


= 151.65 — 


12,9 future ty 
structure -aller (present) + infinitive #44 
13. pronoun objects 
structures .subject + direct object pronoun (3rd person) 
+ verb #45 
:dinect. object pronoun, (3rd person) > 
voilad/voici #46 
-aller + direct object pronoun (3rd 
person) + infinitive #47 
14. 4position.of.-the adverb 
structures .subject + verb (present) + adverb #48 
LS. ver beatenses 
Once students have learned Structure #50, teachers 
will include the interrogative both with est-ce que 
and with inversion, the negative, and the negative 
interrogative with any verb structure. 
present (6b £9 113,51 
avoir: #25735 
-ER verbs #18,38 
«alley «+, «in fdandstiyergat 44 
-incidental forms of verbs needed for 
classroom management 
imperative .ER verbs’ #17,40 


immediate future .aller (present) + infinitive #44 


me 


GRADE 4 STREAM 
Intermediate Division: Grades 7 and 8 (30 structures) 
PeeincLOducing armroun 
Structures Jvabcicle: + noun F2,5 
-possesSive adjective + noun #12,39,56 
-expression of quantity + de + noun 


#25,52,64 


-negative + de + noun #27 
-interrogative adjective + noun #28,35 
-partitive article + noun #34 
.determiner required #58 
-6tre + noun #76 
2.e quantity (continued) 
structures..determiner + noun (expressing quantity) 
+ de. noun set SZ 
-beaucoup/trop/assez + de + noun #64 
3. position of the adjective (continued) 
SEDUCEULSS # = Ceterminer = noun + plus/moins/aussi 
+ adjective #68 
-determiner + plus/moins/aussi + adjective 
+ noun #69 
4. comparison 
structures .plus/moins/aussi + adjective (+ que) #62 
-plus/moins/aussi + adverb (+ que) #63 
.determiner + noun + plus/moins/aussi + 


adjective (+ que) #68 


iy 


.determiner + plus/moins/aussi + adjective 
+ noun (+ gue) #69 
position of the adverb (continued) 
structure .verb + plus/moins/aussi + adverb #63 
pronoun objects (continued) 
structures «subject * direct vob ject pronouns (steam 
2nd person) + verb (present) #53 
-subject + reflexive pronoun + verb #51,79 
-subject + indirect object pronoun + verb 
#61 
.subject + en + verb #66 
-subject + y + verb #67 
-subject + direct/indirect object pronoun 
+ avoir (present) + past participle 
(no audible agreement) #73 
interrogation (continued) 
structure -preposition + qui/quoi + verb 
(interrogative) #80 
negation (continued) 
structures © ne 0. 7(F preposi tul) spersonnemnt on 
-ne ... jamais/plus/rien/pas encore with 
present or present pertect #75 
VErbD With direct) 1ncinircive | 
structure -verb (present) + infinitive #60 
relative pronouns 
Structures ..0U3,* VeLDa fw L 


-que + subject + verb #72 


a ey 


11. disjunctive pronouns 
structures .é6étre + @ + pronoun #16 
*pLrepositions: pronoun. #55 
-pronoun + méme(s) #74 
.c'est/ce sont/que + pronoun #77 
-pronoun + completive #78 
2. verb tenses 
present .reflexive ER verb #51 
-IR verb #54 
-RE verb #59 
pDEecsenteper Lect 
-with avoir (no audible agreement) #65,73 


“When Gere (with OG wltLhout audable 


agreement) #70 
-pronominal verb (no audible agreement) #79 
GRADE 4 STREAM 
Intermediate Division: Grades 9 and 10 (30 structures) 


1. interrogation (continued) 
structure -qu'est-ce qui + verb #81 
2. relative pronouns (continued) 
structures .preposition + qui + subject + verb #82 
-OU + Subject + verb #83 
3. commands (continued) 
structures .verb (imperative affirmative) + direct/ 
indirect object pronoun #84 
.verb (imperative affirmative) + reflexive 


pronoun object #85 


on 


Tee — 


-ne + direct/indirect object pronoun + 
verb (imperative) + negative #86 
-verb (imperative affirmative) + direct 
obyect tproneun f+ Jinditect fobjvect 
pronoun #106 
-ne (+ me/te/se/nous/vous) (+ le/la/l'/les) 
(+o lui /eur) *(4ey)> (fem) it overs 
(imperative) + negative #110 
special uses of tense 
structures .verb (present) + depuis #87 
-verb (present perfect) + expression of 
limited time #88 
-verb (imperfect) + depuis #107 
-quand/dés que, etc. + subject + verb 
(future) #108 
negation (continued) 
structures .nespoeique, 496 
-ne ... (+ preposition) personne with a 
compound tense #98 
-pronoun objects with the imperative 
negative #110 
agreement of the past participle 
structures .subject + 6tre (present) + past 
participle #70 
spreceding direct, Object) pronoun 7c, o1 


-relative pronoun #72,92 


Or 


aig 1Re Hae 


.reflexive pronoun #79,93 
-quel/combien de + noun #94 
-pronominal verb (compound tense) + determiner 
+ noun #103 
elements placed between the auxiliary verb and the past 
participle 
structures .negatives #65,75 
| LOUCwer oo 
-short adverbs #96 
position of the adverb (continued) 
structures, “.subject + auxiliary verb + adverb + 
past participle #96 
-subject + auxiliary verb + past 
participle + adverb/adverbial expression 
#97 
conditions 
structures  .sis+ subject + verb .(present) + ... #99 
-Si + subject + verb (present) + subject + 
verb (future) #101 
parts of the body 
structures © .subject + indirect object pronoun + verb 
+ definite article + parts of the body #102 
-pronominal verb (compound tense) + determiner 


+ noun #103 


eyiZge = 


il; pronoun objects (continued) 
structures .subject + me/te/se/nous/vous + le/la/l1'/les 

+ verb #104 

-subject + le/la/l'/les + lui/leur + verb 
#105 

.verb (imperative) + direct object pronoun 
+ indirect object pronoun #106 

-subject (+ me/te/se/nous/vous) (+ le/la/ 
l'/fles) (+ lui/leur) (+ y) (+ en) + verb 
#109 

-ne (+ me/te/se/nous/vous) (+ le/la/1'/les) 
(¢ lui/leur) (+ y) (+ en) + imperative t+ 
negative #110 

12. verb tenses 

-imperative affirmative of pronominal 
verb #85 

-negative imperative of pronominal verb 
#86 

-imperfect #89 

-future #100 

-agreement of the past participle 


fe) ys pe aS 


He 23: = 


GRADE 4 STREAM 


iA 


4. 


Senior Division: Grades 11 and 12 (30 structures) 


pronoun objects (continued) 
structure -verb (imperative) + direct/indirect 
object pronoun + y/fen #112 
comparison (continued) 
structures .noun + superlative adjective #115 
-Ssuperlative adjective + noun #116 
-Superlative adverb #117 
PUErOCUCING “all InlinLcive 
structures .subject + verb (present) + infinitive 
#44,60 
-preposition + infinitive #111 
-Subject + verb + a4 + object + de + 
Lib inrerve el 26 
-subject + verb + object + de + 
infinzgtive ©o12/ 
-Subject + verb + object + a + infinitive 
#128 


relative pronouns (continued) 


SEructures =.d0Ont- sLLo 


.ce + relative pronoun + completive #134 
-noun + preposition + lequel + completive 


#135 


ag ya ae 


5. special uses of tense (continued) 
structures .venir (present/imperfect) + de + 
infinitive #119 
-voila/il y a/ca fait (present/imperfect) 
+ length of time + que + completive #140 
6. conditions (continued) 
structures .si + subject + verb (imperfect) + subject 
+ verb (conditional) + LAL 
.Ssi + subject + verb (imperfect/past perfect) 
+ subject + verb (conditional/conditional 
perfect) #137 
7. negation (continued) 
structures .personne/rien + ne + verb #122 
-ne + negative + infinitive #129 
-ne + infinitive (+ preposition) + 
negative #130 
8. tense sequence 
structures .verb of speaking, thinking, knowing 
(past) + que + completive (verb in 
imperfect, conditional, or past perfect) 
#124 
.verb (indicative) + que + completive 
(verb in present subjunctive/perfect 


Subjunctive) #133 


He Oe 


Mike 


ee T25 


uses of the subjunctive 
1) compulsion 
structures .il faut que + completive #113 
.verb expressing wish or command + 
completive #114 
15) expressing an emotion 
structure -verb of emotion + gue + completive #131 
iii) uncertain outcome 
structure -attendre que + completive #132 
possession (continued) 
structures .subject + verb (+ completive) (+ d/de) 
+ possessive pronoun #138 
-possesSive pronoun + verb #139 
verb tenses 
-present subjunctive #113 
.conditional #120 
~past perfect —#123 
EEL erea my spaStis GL2 > 
-perfect subjunctive #133 


-conditional perfect #136 


GENERALIZATIONS 


GRADE 7 STREAM 


Intermediate Division: 


ats 


- 126 = 


: ADVANCED LEVEL 


Grades 7 and 8 (50-structures) 


expressions used to introduce, present or explain 


structures .c'est/ce s 
eV Ger beaten Lib 


wal Le yar ieee 


One le 


4,30 


pronoun as subject of a verb 


SEEUCEULEGS ~~ proreunr + 


est/sont 


73,4,9 


#13 


-pronoun + ER verb (present) #18,38 


-pronoun + 6tre (present) #31 


-pronoun + avoir (present) #33 


negation 


SCIUCLIULEGS #9 Ne 2. pas 


plurality 


structures .un/des #2 


PHOUn | #2,5 
-le/les #5 


.e87/SOne 


#4,20,27 


ees WS 


-possessSive adjective, singular and plural 


forms #1 
.- pronouns 
-verbs #18 


-adjective 


PARES 
fae GSS AL 
po eRe tO 


#32 


oh tll 


12 


= 2+), - 


agreement and position of the adjective 
structures .predicate adjective #32 
-determiner + noun + adjective #42 


-determiner + adjective + noun #43 


possession 
SCLuecures ~’ snowun- +/.deac. proper, noun + 45 
-mon/ton/son (all forms) #12 
setre.a 415: .L6 
-noun, + de + definite article + noun 
-notre/votre/leur (all forms) #39 
location 
structures .ou + est/sont (+ determiner) + noun 
-preposition of place (derriére, dev 
sur, sous, a, dans) + determiner + 
noun #10 
-voilad (+ determiner) + noun #11 
-preposition + quel + noun #35 
contractions 


structures .a+ definite article #22 
-de + definite article #34 

interrogation 

structures .rising intonation #3 
-est-ce que + sentence #7,19 


-assertive sentence + n'est-ce pas 


#34 


#9 


ant, 


#21 


ee 


~interrogatbivespsonounan Gul/Guigestoce cing 
#6, 36 
qu'est-ce que #8 
preposition + qui 
#15 
qui est-ce gue #37 
-interrogative adverb: ou #9 
combien de #25 
quand/pourquoi/ 
comment #41 
.interrogative adjective: quel + noun #28 
quel + est/sont 
#29 
preposition + quel 
+ noun #35 
-inversion #49,50 
10. quantity 
structures .combien de + noun #25 
-subject + en + verb + guantity #26,30 
-pas de + noun #27 
«Pare tivecarticle ys 34 
-SCEUGCULES glisted undereplubaliuy, 
11. commands 


structures .ER verb (imperative, 2nd person) #17 


-ER verb (imperative, 2nd person) + 
direct object + 4 + completive #23 
-ER verb (imperative, lst person plural) 
#40 
Pec tucurity 
structures .aller (present) + infinitive #44 
13. pronoun objects 
Structures * ’. subject’ + direct object pronoun® (3rd 
person) + verb #45 
-direct object pronoun (3rd person) + 
voila/voici #46 
caller” +*direct” obyect™ pronoun (3rd 
person) + infinitive #47 
14. position of the adverb 
structures .Subject + verb (present) + adverb #48 
15. verb tenses 
Once students have learned Structure #50, teachers will 
include the interrogative both with est-ce que and with 
inversion, the negative, and the negative interrogative 
with any verb structure. 
present etre $9 ,13%34 
PaVOrsr! wrt 57,36 
SeRe Verbs, %18;,38 
-aller + infinitive #44 
-incidental forms of verbs needed for 


classroom management 


1307 = 


imperative .ER verbs’ #17,40 


immediate future .aller (present) + infinitive #44 


GRADE 7 STREAM 
Intermediate Division: Grades 9 and 10 (30 structures) 
i. ANeEroducing) a woun 
structures .article + noun #2,5 
-possessive adjective + noun #12,39,56 
-expression of quantity + de + noun 
#25,52,64 
negative + de + noun #27 
-interrogative adjective + noun #28,35 
-partitive article + noun #34 
.determiner required #58 
.6tre + noun #76 
2. quantity (continued) 
structures .determiner + noun (expressing quantity) 
+ de + noun #52 
.beaucoup/trop/assez + de + noun #64 
3. position of the adjective (continued) 
structures .determiner-+ noun + plus/moins/aussi + 
+ adjective #68 
-determiner + plus/moins/aussi + adjective 
+ noun #69 
4. comparison 


structures .plus/moins/aussi + adjective (+ que) #62 


Ss 


.-plus/moins/aussi + adverb (+ que) #63 
-determiner + noun + plus/moins/aussi + 
adjective (+ que) #68 
-determiner + plus/moins/aussi + adjective 
+ noun (+ que) #69 
5. position of the adverb (continued) 
structures .verb + plus/moins/aussi + adverb #63 
6. pronoun objects (continued) 
PEeLUC Utes ee Suu ject direct ob;ece pronoun (lst and 
2nd person) + verb (present) Bah. 
-subject + reflexive pronoun + verb #51,79 
-subject + indirect object pronoun + verb 
#61 
-subject + en + verb #66 
-Ssubject + y + verb #67 
-subject + direct/indirect object pronoun 
+ avoir (present) + past participle 
(no audible agreement) #73 
Wee interrogation (continued) 
structures .preposition + gui/quoi + verb 
(interrogative) #80 
8. negation (continued) 
structures .ne ... (+ preposition) personne #57 
-ne ... jamais/plus/rien/pas encore with 


present or present perfect #75 


9. sVerb wilthidilrectminiinative 
structure .verb (present) + infinitive #60 
10. relative pronouns 
structures .qui i+. verb. #71 
-que + subject + verb #72 
11. disjunctive pronouns 
structures .é6tre + a + pronoun #16 
.preposition + pronoun #55 
-pronoun + méme(s) #74 
.c'est/ce sont/que + pronoun #77 
-pronoun + completive #78 
12. verb tenses 
present .reflexive ER verb #51 
- GR aver 54 
-RE verb #59 
present perfect 
-with avoir (no audible agreement) #65,73 
WLU, 6tre “with: or, without audible 
agreement) #70 


-pronominal verb (no audible agreement) #79 


GRADE 7 STREAM 
Senior Division: (Grades 1) and 12 (30 structures) 
1. interrogation (continued) 


structure -qu'est-ce gui + verb #381 


4. 


ae 


a CG 


relative pronouns (continued) 
structures .preposition + qui + subject + verb #82 
ou + Subject + verb #83 


commands (continued) 


structures .verb (imperative affirmative) + direct/ 


indirect object pronoun #84 
-verb (imperative affirmative) + reflexive 
pronoun object #85 
-ne + direct/indirect object pronoun + verb 
(imperative) + negative #86 
-verb (imperative affirmative) + direct 
object pronoun + indirect object 
pronoun #106 
-ne (+ me/te/se/nous/vous) (+ le/la/l1l'/les) 
(+ lui/leur) (+ y) (+ en) + verb 
(imperative) + negative #110 
special uses of tense 
structures .verb (present) + depuis #87 
-verb (present perfect) + expression of 
limited time #88 
-verb (imperfect) + depuis #107 
-quand/dés que, etc. + subject + verb 
(future) #108 
negation (continued) 
Structures © -Ne.....fyue pet 9 0 
ene ... (+ preposition) personne with a 


compound tense #98 


PD ALS ES ee 


»pronoun objects with the imperative 
negative #110 
agreement of past participle 
structures .subject + 6tre (present) + past participle 
#70 
.preceding direct object pronoun #73,91 
-relative-pronoun 47292 
.reflexive pronoun #79,93 
-quel/combien de + noun #94 | 
-pronominal verb (compound tense) + determiner ~ 
+ noun #103 
elements placed between the auxiliary verb and the past 
participle 


structures .negatives #65,75 


— ee eee 


-tout #95 
-short adverbs #96 
position of the adverb (continued) 
structures .subject + auxiliary verb + adverb + -past 
participle #96 
-subject + auxiliary verb + past participle 
+ adverb/adverbial expression #97 
conditions 
structures .Si + subject + verb (present) + ... #99 
-Si + subject + verb (present) + subject + 


verb (future) = F10) 


(Oe parts or the body 
SLeructures. .supyect + 11darect Object pproneoum tywerb 
+ definite article + parts of the body 
#102 
-pronominal verb (compound tense) + determiner 
+ noun #103 
11. pronoun objects (continued) 
structures .subject + me/te/se/nous/vous + le/la/l'/les 
TWVCLD. Ho LOA 
-subject + le/la/l'/les + lui/leur + verb 
#105 
-verb (imperative) + direct object pronoun 
+ indirect object pronoun #106 
-Subject (+ me/te/se/nous/vous) 
(Ff te/la/l'/les) (+ lui/teux); rity -y) 
(+ en) + verb #109 
-ne (+ me/te/se/nous/vous) (+ le/la/l1'/les) 
(+ lui/leur) (+ y) (+ en) + imperative + 
negative #110 
1 2., verb. tenses 
.-imperative affirmative of pronominal verb 
#85 
-negative imperative of pronominal verb #86 
-imperfect #89 
LUCULe «7 LOD 
-agreement of the past participle 


POs 2955 4g LOS 


GRADE 9 STREAM 


Intermediate Division: 


GENERALIZATIONS: 


efl50 = 


ADVANCED LEVEL 


Grades 9 and 10 (50 structures) 


1. expressions used to introduce, present, or explain 


structures 


.c'est/ce s 
SVOllase aL 


dele y cle e 


Ont =e aos, 


4,30 


pronoun as subject of a verb 


structures 


negation 


structures 


plurality 


structures 


~DLoOnoun + 
~pronoun + 
- pronoun “+ 


-pronoun + 


-un/des #2 
NOU w=? 2,5 
-le/les #5 
-est/sont 
-possessive 
forms #1 
- pronouns 
-verbs #13 


.adjective 


4,5 


est/fsont #13 


ER verb (present) #18,38 


6tre (present) #31 


avoir (present) #33 


+a pop eu er 


2 hae 
adjective, 
Pawo he 

| PEs suk 
Foe So 


#32 


Singular and plural 


z7N37 - 


5. agreement and position of the adjective 
structures .predicate adjective #32 
-determiner + noun + adjective #42 
.determiner + adjective + noun #43 
6. possession 
SELUCTCUREGS# =enoun, + 8de-+ proper noun= #5 
-mon/ton/son (all forms) #12 
-etre ast l5,-16 
-noun + de*+ definite article + noun #34 
-notre/votre/leur (all forms) #39 
Jeetocation 
structures .ouU + est/sont (+ determiner) + noun #9 
-preposition of place (derriére, devant, 
sur, sous, a, dans) + determiner + noun 
#10 
-voila (+ determiner) + noun #11 
-preposition + quel + noun #35 
8. contractions 
structures .a+ definite article #22 
-de + definite article #34 
9. interrogation 
structures .rising intonation #3 
-est-ce que + sentence #7,19 


.assertive sentence + n'est-ce pas #21 


Same 6 


-interrogative pronoun: 


.-interrogative adverb: 


-interrogative adjective: 


qui/qui est-ce qui 
#6, 36 
qu'est-ce que #8 
preposition + qui 
75 
qui est-ce que #37 
ou #9 
combien de #25 
quand/pourquoi/ 
comment #41 
quel + noun #28 
quel + est/sont 
#29 


preposition + quel 


+ noun #35 
-inversion #49,50 
DOs Guane Ley, 
structures .combien de + noun #25 
-subject + en + verb + quantity #26,30 
-pas de + noun #37 
-PpaLbtitive sarticla. 734 
-structures listed undem pluraliry 
11. commands 
structures .ER verb (imperative, 2nd person) #17 


-ER verb (imperative, 


object + 4 + completive 


-ER verb (imperative, 


lst person plural) 


2nd person) + direct 


#23 


#40 


i. 


ts 


14. 


Taye 


futur cy 
structure -aller (present) + infinitive #44 
pronoun objects 
seructures 9/.Subject) direct object pronoun 
(3rd person) + verb #45 
evrectwobjects pronoun (3rd person) + 
voilad/voici #46 
-aller + direct object pronoun (3rd person) 
+. Infinitive | #47 
position of the adverb 
structure -Subject + verb (present) + adverb #48 
verb tenses 
Once students have learned Structure #50, teachers will 
include the interrogative both with est-ce gue and with 
inversion, the negative, and the negative interrogative 
with any verb structure. 
present -6tre #9,13,31 
» avout 24,33 
-ER verbs #18,38 
~-aller + infinitive #44 
-incidental forms of verbs needed for 
classroom management 
imperative .ER verbs’ #17,40 


immediate future .aller (present) + infinitive #44 


GRADE 9 STREAM 
Senior Division: Grades 11 and 12 (30 structures) 
We Antroducing a= noun 
structures -artacle + now wee, > 
-possessive adjective + noun #12,39,56 
-expression of quantity + de + noun 
¢# 25,02 .04 
-negative + de + noun #27 
.interrogative adjective + noun #28,35 
-partitive article + noun #34 
.determiner required #58 
.6tre + noun #76 
Aoequantaty (continued) 
structures .determiner + noun (expressing quantity) 
+ de + NOUN doz 
.beaucoup/trop/assez + de + noun #64 
3. position of the adjective (continued) 
structures .determiner + noun + plus/moins/auss. 4 
adjective #68 
-determiner + plus/moins/aussi + adjective 
+ noun #69 
4. comparison 
structures .plus/moins/aussi + adjective (+ que) #62 
-plus/moins/aussi + adverb (+ que) #63 
-determiner + noun + plus/moins/aussi + 


adjective (+ que) #68 


ek: se 


.-determiner + plus/moins/aussi + adjective 
+ noun (+ que) #69 
position of the adverb (continued) 
structure -verb + plus/moins/aussi + adverb #63 
pronoun objects (continued) 
SULUCTULeSS ©. SUbyects + directs Object. pronoun (lst and 
2nd person) + verb (present) Bene) 
-subject + reflexive pronoun + verb #51,79 
-Subject + indirect object pronoun + verb 
#61 
-Subject + en + verb #66 


-subject + y + verb #67 


~-subject =~ daurvect/andivect object pronoun 
+ avoir (present) + past participle 
(no audible agreement) #73 


interrogation (continued) 

structure “PpLepOsic1on s=qu1/quel + verb (interrogative) 
#80 

negation (continued) 

SEructures: «Mel... (= pDLepoOsSEtion) personne #57 

-ne ... jamais/plus/rien/pas encore with 

present or present perfect #75 

verb with direct infinitive 


structure .verb (present) - infinitive #60 


= 142. = 


10. relative pronouns 
structures .qui+ verb #71 
-que + subject + verb #72 
ll. disjunctive pronouns 
structures .é6tre + 4 + pronoun #16 
-preposition + pronoun #55 
-pronoun + méme(s) #74 
.c'est/ce sont/que + pronoun #77 
~pronoun + completive #78 
122 verb tenses 
present -reflexive ER verb #51 
~iR; verb, #54 
-RE verb #59 
present perfect 
-with avoir (no audible agreement) #65,73 
-with @tre (withs or,swithouts audible 
agreement) #70 


-pronominal verb (no audible agreement) #79 


—2 45 = 

VOCABULARY TOPICS: SUGGESTED ORDER OF PRESENTATION 
The textual materials selected or developed will, to a large ex- 
tent, determine the vocabulary introduced in a program. The fol- 
lowing topics constitute a checklist to help teachers ensure that 
these essential items have been covered. Vocabulary acquisition 
is a spiral process. Beginning students learn the words connected 
with a given theme which directly concern them. In dealing with 
family members, for instance, they are concerned with immediate family 
members first; family members outside the household -- aunt, cousin, 
and less common terms -- brother-in-law, great-grandmother, will 
be introduced at a later stage. 
Factors which were considered in ordering the vocabulary topics 
include: 

the relative difficulty of main vocabulary items connected to 

aeeOpLC, 

usefulness, 

the appropriateness of the topic to the students' background 

in French, 

variety, 

the timing of re-entry of a topic to expand the vocabulary range, 

emphasis on concrete vocabulary in the early years of the se- 

quence, 

the importance of the topics in the context of an Ontario school, 

and 

the potential for integration with other areas of study. 
The number of vocabulary topics introduced in a given division will 
be decided at the local level. It is essential to introduce enough 
different topics to create interest and provide varied contexts for 


the practice and assimilation of structure, without over-emphasiz- 


ing vocabulary memorization to the detriment of communication. A 


- 144 - 


reasonable expectation for the Primary Division in a Grade 1 stre 
for example, might be the first 25 topics. The number of lexical 


introduced with specific topics can be varied to suit different 


levels and student needs. 


ae oe 


Vocabulary for a particular event such as a class trip 
should be taught when the occasion arises. The 


alphabet should be taught when writing requires it. 


1. essential classroom management 
2. .basichparts” ormthne body 
3. immediate family 
4. toys (Primary Division only) 
5. colours (Avoid audible agreement until agreement 
has been taught.) 
bre ClLOciings Ieindoor 
7. animals: pets 
8. food: basic items 
9. days of the week 
UO. weathers sol fate beCuy enauds. of Yotd;? tt neiges 
LUPE UT 
Lea sclothingy: outdoor 
i2a.iumberss l-3.h 
134 atrenetise vocabulary at the level of students' 
computation skills 
14. months 
15. dates 
16. seasons 
TprespecialmdaysaGigallowevienmNagl, Pagues 


18. rooms in the house 


ithe 


2A Vip: 
eens 


es 


Sle 
24. 


2Drs 


26; 


Pe 


34. 


B85. 
316% 


bar 


— 245 — 


Prepositions: @; aqvec, dane, 4c. derriere.s cucu. 
pour, sous, sur (@ and de should be used with proper 
nouns until contractions are taught) 

furniture in the house: basic pieces 

School roonssand stare 

community helpers: police officer, letter carrier, 
fire fighter, doctor, nurse, dentist 

animals: farm 

extended family 

QvaLYr. GXpressionS.—. GVOLY..i:<@nsS; GUOLri faim, tects 
ehaud, ;rotd, sommettl 

health, illnesses, pains 

prepositions: @ coété de, apres, avant; sevamere soe 
dé, par, pres de 

time:. hour, half-hour, mtdt, minuzt 

basic adverbs of time and manner 

setting the table: cutlery, dishes, glasses 

meals and restaurants 

numbers 32.—-) 4100 

arithmetic: expanded to match students computation 
skills 

games: terminology for card games and other 
competitive classroom games 

local stores 

shopping 


food: further items 


Son 


Sor 
40. 


41. 


42. 
43. 
44, 
45. 


46. 


47. 


48. 


49. 
502 
ope 
ae 
Bias 
54. 
55. 
s¥a)¢ 
otves 


Bier 
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metric system: basic units of length and weight, 
dimensions, distance 

time Miequarter Thou, sminutes| acm. , *pieiis 

sports: individual 

nationalities and languages: Canadian, American, 
French, ‘English,and others’ requested by the class 
geography: map-reading terms 

geography: provinces of Canada 

publics transportation 

Aanamals: 200 Or Circus 
naturalasertencesmiarguitle, arbres. femvlire,sy leur, 
herbesep lante 

special days: tle Jour de l'An, Mardi Gras /Carnaval, 
la Satnt-Jean-Bapttiste 
Weather: thy aut du vent, au solerln dm iprou: Liard; 
UapeiL WRAUGES Gres, mildgeux 

getting ready for school 

clothing: underclothing and nightwear 

Sports: —‘Ceaem 

sports: equipment 

numbers: 101 - 5000 

further adverbs of time and manner 

school subjects 

secondary school rooms and staff 

basic grammatical terminology 

careers: basic professions and trades, and others 


relevant to the community 


oS of 
60. 
Ge. 
GZe 
Gar 


64. 


Cot. 
GiG= 
Gifie 
68. 
BOF 
TAU 
goal 
vee 


Por 


74. 
xs 


76. 


(ithe 
hous 


aD 


80. 


a bee 


furniture imsthechouse: *furtherspieces 

household chores 

city/town: buildings and their locations 
geography: countries of North America and Europe 


travel: arrangements, schedules 


terms to discuss reading material: auteur, écrtvain, 


poéte, roman, ptéce, nouvelle, poéme, personnage, 
intrigue, scéne 
hobbies 


basve “parts Of thercar 


accidents 
dating 
media: radio, TV, newspapers, magazines 


crime, mystery, espionage 

service station 

cooking: basic ingredients, utensils, recipes 
music: terminology to discuss students' musical 
interests 

camping 

sewing and fabrics 

woodworking and tools: bow@s elaw, manteausipe lee, 
sete, tourne-vtis vrs 

Space travel: basic terminology 

government: organization and agencies 
environmental questions: energy, pollution, land 
use, population 


highway code and signs: basic terminology 


ort 


S2.. 


83. 


84. 


family: relatives by marriage (-in-law or step-) 
measurement: length, width, height, mass 

ordinal numbers 

countries, nationalities, languages: major European 
and Asian countries and others at the students' 
Bequest 

careers: expanded 

banks anc business dealings 

medicine: expanded 


terms for literary appreciation 


Further vocabulary expansion will be determined by the 


choice of reading materials, activities and discussion 


topics. It is important to student interest that values 


questions and current issues be included. 


In areas where there is a French-speaking population, 


students should learn additional practical vocabulary 


which would be useful in part-time or permanent jobs 


serving the public. 
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PART ALLE PRELIMINARY DRAFT 


TECHNIQUES 


Part III suggests some techniques and strategies basic 
EOurtencnieluseructione fle does snot constitute an 
exhaustive list of possible methods, nor do the topics 
dealt with represent all the components of a French 
program. The suggestions under each heading are 
arranged in a progression from those which would be 
used with beginning students to those more suitable 

for use later in the learning sequence. [In all cases, 
the students' age and developmental level must be 
considered in selecting learning strategies; techniques 
which are suitable for beginners in the Primary Division, 
for example, are unlikely to suit beginners in the 


intermediate Division. 


In many cases, the classroom provides students with 
their only opportunity to practise French communication; 
it should place them in a situation where they must 
receive and give in French information essential to 
thewtrask at Nand. If this unique Opportunity is not 

to be lost, the class must be conducted almost entirely 
in French. English should be used only for serious 
discipline problems, some instances of individual 
assistance, Drier claritiucation Of abstract vocabulary 
mMotweasily 1)lustrated, and initial explanation of 


some procedures in the early months of French instruction. 


Lessons should maintain a lively pace, and contain a 
variety of activities. Especially with younger pupils, 
the teacher should change activities frequently. The 
inclusion of a physical activity or game adds variety 


to the lesson, and allows all pupils to participate. 
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The skilful teacher can design this activity to relate 
directly to the topic being presented in the lesson: 
students will perceive it as a game. As reading and 
writing skills are added, there will be increasing 


opportunity to vary activities. 


The topics dealt with in this section are: 

1. Questioning techniques 

2. Correction techniques 

3. Listening and speaking activities 

4. Reading 

StEWra.ting 

6. Teaching structures 

7. Teaching culture 

8. Grouping procedures. 

Suggestions for some of these topics have been included 
as examples in the objectives section, Part I, or in the 
content section, Part II. 
1. Questioning techniques 

Questions should be brief, precise, and logical. 

. In formulating a question, the teacher should consider 
what answer students are capable of giving to it. 
Questions should provide an entrance point for the stu- 
dent; teachers should train their students to recognize 
and use such entrance points as the question word or 
interrogative’ verb. 

At first the teacher will use only intonation to 
jinducate, a,question, for example, C'est un, chat? 
Gradually the teacher will introduce est-ce que?, 
question words such as qui, qu'est-ce que..., and 


Quel(le) est ...? Inversions, BeueEoularLyetiose 


Saks Pare i 


that require the insertion of -t-, should be delayed until ; 
the students have a firm grasp on the simpler forms of in- | 
terrogation. 

Students should learn to form as well as respond to all types 

of questions. 

Students should be assisted to make transformations. If a 
transformation of the subject is required, for example, Tu a 
to Oui/non, je ..., the teacher should model the answer before 
asking the question: J‘aime la chemise de Marc. Est-ce que tu 
aimes la chemise de Marc? Once students are familiar with the 
transformation, the teacher no longer needs to model the 
answer unless an error is made. Students may start a chain of 
questions and answers involving simple tranformations. 
Teachers should vary the type of question to suit individual 
abilities and direct questions appropriately.Normally teachers 
should avoid questions which can be answered with "yes" or 
"no'', but if the class includes very weak students capable of 
answering only this type of question, some should be directed 


to them. 


As students progress through the instructional sequence, teachers’ 
questions should take advantage of the students' expanded 
knowledge of structures and vocabulary, and of their age level; 
a set list of constantly repeated questions lacks flexibility 
and challenge. | : 


It is important to permit students to express their own ideas. 


' 
b | 


This should begin even at a simple level by asking open-ended 


questions such as Quelle est ta couleur préférée?, and advance 


through probing questions to expression of opinion. 


id te fie 


Various types of questions can be asked about the same context. 


An example follows. 


"L'agent de police, un revolver a la main, s'approchait 
du_criminel dangereux qui l'attendait dans le crépuscule." 


Simple questions: 


i) Est-ce que le criminel attendait l'agent? 


ii) Qu'est-ce que l'agent avait a la main? 


iii) Qui attendait dans le crépuscule? 


iv) Qui_s'approchait du criminel? 


More difficult questions: 


i) De qui l‘agent s'approchait-il? 


ii) Decrivez ce qui se passait dans cette scene. 


Challenging questions: 


i) Quand est-ce que l‘action s‘est passee? Comment le 


Savez-vous? 


ii) Qu'est-ce qui va arriver maintenant? 


iii) Quelle atmosphere est-ce que cette phrase cree? 
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Correction Techniques 


Correction must be carefully handled if it is to 
increase confidence and willingness to participate 
rather than lessen them. Correction should be perceived 
by the students as assistance to further learning 


rather than as negative evaluation. 


- In Correcting Oral mistakes, indirect. correction 
can be used; the teacher might repeat the question, 
Say Pardon, je nal passcOMmprlay;eor Gelato ecu RE cm 
answer from another student and ask the one who 
made the mistake to repeat the correct answer. 
Teachers should consider correcting glaring errors 
in oral presentations in a private exchange. 

. If an accepting atmosphere is established in the 
classroom, students can gain in attentiveness and 
mutual support from correcting each other. This 
can develop listening acuity, editing skill, and 
small group cooperation. Teachers should plan 
time for student correction. 

Corrections should be handled tactfully because of 

the emotional and attitudinal reactions they may 

cause in all students. To encourage students to 
express themselves and to risk error in doing so, 
teachers must be sensitive to the effects of correction 
on the class and on individuals. Over-correction 


and disruptive correction inhibit communication. 


peo 


They can be avoided by: 

- always acknowledging and reacting to the idea a 
student is expressing before the form in ieckern 
li LS: expressed, 

- always letting students express their complete 
idea before identifying errors in expression, 

—- focusing on one type of error at a time and 
encouraging students to improve that aspect of 
their expression, for example, working to correct 
only the verbs in an oral or written context; 
students can absorb only a certain number of 
ete Seal eOnce.- 

-—~ drawing the students' deliberate attention to 
one error in an oral sentence and merely modelling 
the correction of other errors incidentally in 
working On the principal one, 

- establishing a hierarchy of errors according to 
the degree of interference with communication 
and focusing on the aspect that inhibited 
communication the most; 

- having a student partner or small group edit a 
written assignment before it is submitted to the 


teacher. 


. A variety of methods should be used for homework 
corrections: overhead transparency, blackboard, 


handout ditto, and partner or small group correction. 


el elles 


Correction and evaluation of students' work is an 
integral part of the program. Assignments that are 
collected should be marked and returned promptly, 

so that students will have an opportunity to examine 

their errors while the assignment is still fresh 

in their minds. These processes can be very time- 

consuming. Teachers can avoid impossible marking 

loads by: 

- selecting what to mark, rather than trying to 
mark every student assignment; 

- giving some uniform assignments so that blackboard 
correction is possible; 

- correcting the work of a selection of students, 
then going over their errors on a common assignment 
for the whole class. Students should become 
increasingly responsible for identifying their own 
errors and making their own corrections; 

- giving short, frequent assignments (dictées, content 
questions, short paragraphs) so that fast marking 
is possible; 

- evaluating some written assignments, especially 
free compositions, on a holistic basis; not every 
error will be corrected, but an overall assessment 


of students' work is possible. 


lu 


Listening and Speaking Activities 


Mchniagucs, t£Orepresentang four. types of, dearnang 
activities are suggested: comptines, songs, historiettes 
or anecdotes, and dialogues. Comptines are particularly 


Suitable for young children; the others are appropriate 
in any division. Suggestions for more advanced listening and speak- 


ing activities are, listed with the, objectives for these skills in 

Batted . 

- In presenting a comptine or a song by the rote method, 
the teacher says or sings the whole comptine or song 
through once or twice using actions or visual aids 
to help students understand. The teacher then 
repeats an entire verse several times and encourages 
Students to. join ian, gradual Ly performing 
the actions, humming the melody, or saying or singing 
the words. Several comptines or short songs should 
be introduced ina term, so that monotonous repetition 
is avoided, and children have a repertoire to choose from. 

. In presenting a longer song, the teacher may proceed 

line by line, after letting the students hear the 

song in its entirety at least once; the teacher sings 

a line and the class sings it back. Gradually more 

lines are added until the class can sing through a 

whole verse. If the song has several verses, the 

teacher should teach only one or two a day. 

Songs may be chosen specifically because they include 

structures or vocabulary the students are learning. 

Teachers can also make up verses to known 


melodies to reinforce certain structures and vocabulary 


items. 
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Once students have learned to read French, they may read 
the songs after hearing them once or twice, OF 

learn additional verses from a printed text. 

Initials presentation ofvhistorpebtesmoryvanacogtes 

may be accompanied by gestures, props, and/or 

pictures. The initial aim is listening comprehension 
only; as students become familiar with the material, 
they can supply key words or phrases. Both the 

length of the anecdote and the students' attention 

Span must be considered in determining the number of 


repetitions in one class period. 


After a year or two of Core French, longer stories 

and saynétes should be introduced, and students 

should be able to present saynétes they have learned 

or developed in class. 

Many of the techniques already suggested are suitable 
for dialogue presentation; whole class, half class, 

and row response should precede individual role playing. 
Students should practise in pairs or small groups before 
being asked to present the dialogue in front of the 
class. 

In pairs or small groups, students can develop their 
own dialogues and dramatizations. With young children, 
puppets or simple masks can provide an opportunity 

to participate incognito. Groups of students can 
prepare the puppets or masks, sets, stage, and scripts, 


as well as present their dialogues. 


ia Wave 


Reading 


The techniques suggested are divided into two categories: 
those suitable in beginning reading, and those 


Suitable in reading for meaning and appreciation. 
a) Beginning reading 


(i) Recognition reading of familiar patterns 

. the teacher elicits with illustrations, pictures, 
or gestures, the structure(s) to be read. For 
example, to introduce the structure "Qui est-ce?", 
the teacher shows familiar faces, asks "Qui est-ce?", 
each time and students answer. 

- Students perform this exchange distinctly two or 
three times. 

. The teacher then writes it on the board or on 
chart paper, or shows the written form previously 
prepared on a flash card. 

. Reading of the question and answer is practised 
as needed by the whole class, groups, and individuals. 

HweUSING (ne 1) lustrations avaltlable, or classmates, 
known vocabulary may be substituted in the answer, 
fOr example, Cece Annette, .C cst le pere de Monique. 

. In subsequent periods material presented for 
recognition reading should be reviewed, and further 
material added to create a context. 
Multiple-choice involving silent reading of known 
structures can be developed to aid reading 


comprehension. 
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(ii) Recognition reading of contexts 

. After a context has been introduced and 
practised for several days until students can 
Manipulate it comfortably, the teacher can 
distribute a printed version of it as a study 
aid. This can lessen the memory load and 
create confidence. 

. The teacher must lead the class through a 
careful reading of the printed version to 
encourage transfer of correct pronunciation. 
Where the context lends itself to reading roles 
or subsections, individual students can be 
called on to do this to reinforce correct 
Pronunciation. 

- At this stage students should not leave class 
with a printed version of a context until 
they have practised reading it with the 


teacher's assistance. 
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(iii) Sound-symbol relationships 

- Sound-symbol relationships may be taught soon 
after the introduction to recognition reading. 
The study of sound-symbol relationships aids 
spelling, pronunciation, and oral reading, 
but is not necessary for reading comprehension. 

- In general, only those graphemes which are 
likely to cause problems should be presented 
in class. Teachers should work with individual 
students, or with small groups, if particular 
problems are identified. Sound which might be 
treated include (pd ) Ly ythe nasal vowels, 


c pronounced as Cs] or CK) and g pronounced 


as (x) or Cg]. 


- In a Junior Division class, for example, the 
teacher may choose a song or other context 
which contains the sound to be studied, print 
it on chart paper, and underline some instances 
of the chosen grapheme. After reading the 
context or Singing the song, students identify 
other examples of the same sound; the teacher 
underlines them as they are given, and then 
asks for words not in the song which contain the 
same sound. These words are listed, ana the class 


practises reading them. 


b) 
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(iv) The Experience Chart 

. The teacher and students develop a reading 
passage based on a familiar context or ona 
class outing or experience; the teacher asks the 
class carefully sequenced questions, and writes 
their answers on chart paper. Precise, logical 
questions based on familiar vocabulary and 
structures should result in a readable story. 

. The class reads the story silently while one 
student or the teacher reads it aloud. 

- As a follow-up, the teacher may make further 
use of the story by working with particular 
items in it or by having individual students 


ask the class questions on the story. 
Reading for meaning and appreciation 


In this document the term "authors" has been replaced 
by "reading for meaning and appreciation". "Authors", 
because of its connotations in Ontario French programs, 
seemed inappropriate and inadequate for describing 

the great variety of reading activities which students 


should experience from the Junior Division on. 


Many of the activities used to develop the listening 
and speaking skills provide a logical introduction to 
reading. The songs and rhymes included in the program 
for younger children can be used to introduce the 
study and enjoyment of poetry. The study of plays 


should be a continuation of the dialogues, skits, and 
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dramatizations introduced early in the learning 
sequence, while the study of, the short story and 
novel should develop logically from early experiences 


of reading and writing anecdotes and short compositions. 


As the program of reading for meaning and appreciation 
develops, a balance should be achieved among the 
genres: poetry, drama, periodicals, short story, 

and novel. Certain genres may be stressed more than 
others according to the tastes, interests, and 
aptitude of both teachers and students, but no genre 


should be wholly neglected. 


Until Grade 13 a balance should be maintained between 
French Canadian and French readings. In the Senior 
Division readings from other francophone countries 
may be introduced. In the second credit of Grade 13, 
the balance of genres and the sources of the material 
may be left to the discretion of the teacher and the 


academic orientation of the students. 


When choosing reading materials, teachers should keep 
in mind both the literary and linguistic gains 

their students can make from the study of the works. 
Teachers are advised to consult the Resource List for 
French Core Programs, Kindergarten to Grade 13 when 
making their selections. To help teachers select 
apprLepr ate; works. form their students,..the division 
and background hours of French for which each work 


is suited are included in the Resource List. 
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Because of the variety of possible starting points 


for French, is is essential to consider the number 
of hours of French accumulated by the student when 
selecting reading material for instructional or 
independent use. Throughout the reading program, 
students should be encouraged to read appropriate 
material independently, and after 600 hours some 
students should be reading largely unedited texts 
with the aid of a dictionary. The development of 
dictionary skills is an essential preliminary to 
independent reading. This will permit greater use 
of magazines and newspapers to introduce topics of 


current interest to the program. 


For students with advanced reading skills, a program 
can be devised centring on one theme or genre. The 
listening, speaking, and writing components essential 
to a balanced program can be largely derived from 
discussion and written assignments related to the 
works chosen. In such a program individual students 
may read different works. Possible themes and 
genres include: 

. the modern French eanearan novel, 

. French theatre’ since 1945, 

- modern Quebec theatre, 

. the African novel in French, 

literature and the media: radio, television, 


cinema, Or 
various genres centring on a theme such as 
love, dGdeath, time, children, cstv tie, 


revolution, loneliness, exile, or the family. 


melo ie 


Techniques are suggested for two phases of the 
reading program: presentation of the material in 
ehbass;viandsitoliowsupm activities sultabiles-for 
individual, group, or class work. Those techniques 
which are suitable for most genres are listed first 
in each phase; techniques appropriate to a specific 


genre are identified later as they occur. 
Presentation of the Material 


. The teacher may give a partial résumé of the 
content to arouse interest, ask personalized 
questions based on a parallel situation, and 
introduce new vocabulary. 

. A picture, diagram, overhead transparency, or an 
item of realia may be used to set the scene and 
involve students in discussion. 

. Students who are beginning an instructional 
reading program will benefit from careful guidance 
by teachers in the early paragraphs and/or pages 
of a story or novel. Although teachers will have 
chosen material which presents a minimum of lexical 
and structural difficulties, students will require 
a great deal of initial support if they are to 
become confident, proficient readers. 

. A few key questions provided in advance will help 
students to find their way through new material, 
by focusing their attention on events or ideas 


essential to comprehension. 
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As the teacher reads through the material with 
students, content questions should be asked to check 
comprehension; questions dealing with syntax and 
structure should be asked only when a particular 
problem is encountered which inhibits comprehension. 
For variety, a recording by the author or artist, 
by a native speaker, or by the teacher will serve 
to introduce or present reading material. 

As students' reading ability develops, they will 
need less introductory help. They should be 
trained to take risks in reading: to make initial 
inferences, judgements, and assumptions, and 

verify or correct them as they read further. 

Except with beginning students, it is inadvisable 
to read every page aloud in class. Class time 
should be devoted to discussion of passages crucial 
to the understanding of the plot, characters, or 
main ideas. Through questioning, teachers can 
review the context leading up to and following 
these key passages. Reading extended passages 

aloud is appropriate for plays. In most other 
cases a paragraph or two read aloud by students or 
the teacher is sufficient to focus attention on 
particularly significant passages or to provide 


a change of pace. 
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Students should become increasingly responsible for 
preparing reading material for class on their own. 
Groups of students can prepare both vocabulary and 
content questions on a section for the whole class. 
In dealing with a novel or play, each group of 
students can be responsible for one chapter or act. 
From a title or topic sentence, or after reading 

part of a story, novel or play, students can be asked 
to predict what the content will be. As they read 
further, they discuss any changes of opinion. 
Students can develop a chart to plot the action 
graphically. This technique is suitable for novels, 
especially mysteries, and for plays. Characters, 
sub-plots, clues, and motives are added as they 
appear. From time to time, the class discusses possible 
outcomes. 

To prepare a meaningful section of a novel or play - 
a chapter or an act - students will need to receive 
advance notice of the assignment and to be freed 

for that time from their other homework assignments 
in French. Other activities that do not require 
onerous homework assignments, such as poems, articles, 
or sight passages, can be planned for classroom 
periods to allow students this preparation time. 

One novel or collection of short stories should not 
provide the only instructional reading for an entire 


year. 


o> 


Skits or plays should be acted out in class, not 
merely read. Students can prepare for presentation 
in small groups. 

Occasional videotaping of student performances 
permits later viewing and discussion, which can 
replace other coverage of the material. This 
provides students with an incentive to create a 
polished presentation. 

Tf a film, audiotape or videotape based on the 
material exists, some segments of the work covered 
by these means can be used to provide variety, or 
the entire production can be presented after the 
students have finished reading the work. Presentation 
of a professional production before students have 
dealt with the work limits their interpretation 


excessively. 


Follow-up Activities 


Students can use selected lexical and structural 

items in new contexts. Through recombination of 
vocabulary and structures, they can personalize some 
elements of the reading program. 

Students can prepare a résumé of a chapter ina 

novel, or a scene ina play. A series of logically 
sequenced content questions might be used to develop 
the essential framework; connectives and subordinating 
expressions supplied by the teacher could help students 


to create a smooth-flowing paragraph. 
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MmoLUden tS) Can lchange either orally or. in writing, 
Enewending otrvarstory, Jolay,. Or novel... .Group, work 
Opethis Lype OL activity sis euseful ~assat permits 
several groups of students to prepare and compare 
different endings. 

. Selected incidents or descriptions can be rewritten 
from another point of view. Students can retell 
the incident through the eyes of another character 
in the story, or write an incident as a news report, 
emelelter, Or oS aneentry in a diary. These retellings 
involve changing tense and person. 

. Students may rewrite the material as another genre. 
A narrative passage can be turned into a dialogue, 
exsnoxrt story can be changed into .a play, or a chapter 
of a novel can be adapted as a radio play. 

. Advanced students can write a review of a play or 
novel trom the point of view of a critic who has 
viewed the opening performance or read the book. 

. Advanced students might be asked to read another 
work by the same author independently, report on it 
in class, and perhaps use the material they have 
developed as the basis for a short essay. 

. Teachers should encourage students to write their 
OWheDOecr ny. ej tiiceactivity can begin fairly early 
using form poems such as the acrostic, cinquain, 
diamante, or Haiku, or supplying a series of 
expressions relating to a theme to be combined into 
a poem. Couplets, quatrains and free verse can 


also be attempted. 
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. Individual students may wish to develop an audio- 
visual presentation of a poem or a passage from a 
play or a prose work which could include taped 
background music to set the mood, voice-over recording 
of someone reading, and suitable pictures or slides 


to illustrate the content. 
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pa writing 

Writing skill, like speaking, 

is best developed through a series of carefully sequenced activ- 
ities. Many activities and exercises used in developing speak- 
ing skills can also be used to develop writing ability. There 
are, however, several differences between the two productive 
skills. Speech usually takes place 

in a social context in which other people are present; writing 
is an activity which frequently takes place when one is alone. 
In the context in which speech occurs, immediate response to 
some sort of stimulus is required; writing seldom requires such 
an instantaneous response. There is time for searching out the 
correct words and forms. Some students may feel more comfortable 
when asked to do a written exercise than they would if asked 

to participate in an oral exchange in front of the class. 
Students and parents may perceive written assignments as more 
serious, important activities than oral assignments; there is 

a concrete product which can be handed in for evaluation and 
which can be re-examined and kept for future reference. 
Techniques presented in this section include transcription, 
dictation, guided, co-operative, and personal writing, and 


Erans lation. 


Transcription 
Once recognition reading has been introduced, students 
can begin to transcribe known contexts. 
Students can seriate a set of word cards or sentence cards 
and then transcribe them. 


Young students can transcribe known vocabulary items, 
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sentences, and short dialogues, and then illustrate them. 
Students can label pictures or illustrations which they have 
created or which have been dittoed by the teacher. This 
labelling can be done initially by transcription, later 
from dictation, and, finally, by. fi llingsin banks: 

Students can fill blanks in sentences from a given list 

of known words. 

Note: Teachers will find many suggestions for teaching spelling 
in Spelling: A Communication Skill, one of the support 
documents to The Formative Years. Although this document 
treats spelling in English, many of the techniques sug- 


gested are adaptable to teaching spelling in French. 


Dictation 
Dictation of known vocabulary and structures begins once 
students are competent at transcription. 
Dictations do not have to be long to provide practice 
or assessment; single words in a dictée & trous can be 
enough to indicate student progress in spelling. / 
Dictation of words in a context is more helpful to students 
than dictation of isolated words or short expressions. 
The dictation of an extended passage tests students' 
ability in several aspects of the language: listening 
comprehension, auditory memory, knowledge of grammatical 
patterns, and knowledge of sound-symbol relationships. 
These aspects should be taken into consideration when a 


marking scheme is devised. 
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Guided, co-operative, and personal writing 

When students begin expressive writing in French, they require 
careful training in organization, in choice of structures and 
vocabulary, and particularly in formulating their ideas in French 
rather than English. Teachers should use a variety of guided 


composition exercises to ensure that students have early opportunities 


opportunities to develop skill and confidence in expressing 
their ideas within the structures and 


vocabulary they know, and that they learn how to organize their 


thoughts in French to produce a coherent piece of writing. 


The simplest guided writing exercises can begin soon after stud- 


ents are proficient at transcription. They should not be long delayed 
once students are in the Junior Division. Some suggested activities 
are: 


composing a sentence on a model; 
completing part of a sentence following a pattern; 
recombining orally mastered or printed dialogues or 
narratives; 
forming a paragraph from a series of dehydrated sentences ; 
composing a form poem from a given set of lexical items; 

- writing a dialogue from a narrative passage, or vice 
versa; 
forming a paragraph by connecting the answers to a series 


of sequential questions; 

- Seriating a set of picture cards based on selected structures 
and vocabulary taken out of several units, and composing a 
paragraph based on their picture story; 


completing a dialogue for which only one speaker's utter- 


ances are given; 
writing a résume after listening to an anecdote or descrip- 
exon 

Some of the skills to be developed in this stage, as a prepar- 


ation for personal writing, are: 
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judicious addition of adjectives and adverbs to shora 


contexts; 


appropriate use of connectives, such as puis, alors, and 


done; 

. construction of topic and concluding sentences: 
One way to develop these skills is to supply passages from whict 
the modifiers, conjunctions, and topic and concluding sentences 


have been omitted, and have students fill them in. 


Before students are asked to produce examples of personal writin 
themselves, they should have ample opportunity to develop 
passages co-operatively. Teacher and students work together on 
a topic in class, and then students, in pairs or small groups, 
develop this topic into a paragraph or.short composition. aaa 
teacher writes in point form on the chalkboard structures and 
vocabulary related to the topic which are suggested ina 
brainstorming session. The class decides which of the items 
may be grouped; extraneous items are deleted. The groupings 
are then organized into a plan for a composition. Another 
technique frequently used to develop co-operative writing 
consists of giving pairs or groups of students a series of 
pictures or, later on, a single picture, to describe in 


complete sentences. 


Only after several co-operative efforts should individual 
Students be required to write a short personal composition. 

One of the advantages of assigning short compositions is 

that the students will have more frequent and less intimidating 
opportunities to write on a variety of topics; another is that 
teachers will be able to evaluate students' work more 


frequently. Teachers should encourage students to proofread 
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their own work, and to work with a partner in the editing 
of written compositions. When correcting, teachers can 
Simply underline errors and indicate in the margin the type 
of error, using a set of symbols previously explained to 
the class, such as =4—to indicate lack of agreement, or 


Peco indicate incorrect tense. 


Occasionally students should correct and rewrite their 


composition, and resubmit it for evaluation. 


The mark assigned for a composition should take into account 
ideas, organization, introduction and conclusion, originality, 
variety, choice of words and expressions, grammar and 
spelling. Because the objective is to encourage students 

to express their own ideas, the weight of the evaluation 
should not be on grammar and spelling. These elements can 

be evaluated in different areas of the program. Perhaps 

10% could be allotted for grammar, and 10% for spelling; 
although every error would be indicated, students could not 
lose more than 10% of the total mark for either grammar or 
spelling. Papers with an inordinate number of grammar or 
spelling errors should definitely be corrected, rewritten, and 
resubmitted. The teacher should note the type of error 

being made and if ailarge numberof students is making the 
same type of error, general class review of those points is 
in order. Students should be encouraged to keep track of the 
Eypes of error found in: their work; if similar errors are 
found repeatedly, self-organized review, consultation with 


the teacher, or some other form of remedial work is indicated. 
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A suggested grid for the evaluation of personal writing follows. 


NOM: COURS/ CLASSE: 


DATE: 
TITRE DE LA COMPOSITION: 


CONSIDERATIONS 


Organisation/ 
développement des idées 


Paragraphe d'introduc- 
tion et de conclusion 


Variété (phrases, 
vocabulaire) 


Grammaire 


Vocabulaire (emploi des 
mots et des expression 
connus, authenticité) 


| Orthographe 


TOTAL 
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Translation 


Translation exercises should be avoided with beginning 
students and with students who have not yet reached 
the stage appropriate for generalizations. They risk 
reinforcing any latent tendency to use English as a 
Starting point for expression. Limited pattern translation 
can clarify structures where there is interference 
between French and English, such as the depuis 
structure or the compound tenses of devoir. Trans- 
lating a short series of English sentences patterned 
closely on a model translation will give students 
confidence in using the French structure. Senior 
Division students who began French in the Primary or 
Junior Division might translate short paragraphs which 
flow normally “and do not. contain an. unnatural con- 


Gentration of structural and lexical difficulties. 
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6. Teaching Structures 


a) At the pre-generalization stage: 
To help pupils achieve mastery of structural 
patterns at this stage, the following principles 


should be observed. 


. New patterns should first be introduced in situ- 
ations involving real communication in the classroom, 
The contexts in which the patterns to be learned 
are presented should be as clear and unambiguous 
as possible. 

While imitation and repetition of a model given 

by the teacher are basic to the acquisition of 

new structures, pupils must have ample opportunity 
to apply the new structure as soon as possible. 
This is one way of verifying comprehension. 

The time devoted to the various steps of the lesson 
must be carefully planned. In a 40-minute period, 
for example, presentation of new material should 
occupy no more than 20 minutes. The remaining 

time should be spent leading up to this presentation, 
applying the new material, or participating in 

some other activity. For young children, a manual 
activity, game, or song could be the application. 
In any case, the whole class should be involved 

in the activity. 

The order of activities should be varied from day 
to day. As more skills are added, greater 


flexibility is possible, and a predictable routine 


is avoided. 
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Visualeatds Sioula be clearly Visiole: from all 
parts of the classroom, and should have a 
specific focus. 

Acsamplie Llesson plan iforwpupilsosat the vypre- 


generalization stage is included as Appendix A. 
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b) At the conceptualization stage: 


In addition to some of the techniques outlined in 

the previous section which might still be appropriate 

at this stage, the following principles are suggested. 

. Teachers should be sensitive to the different 
rates and styles of learning among their students, 
and should not always strive for mastery of a new 
structure by the entire class in an initial 
presentation. 

. While teachers should avoid needless use of terminology, 
students should gradually acquire a body of basic 
terminology in French to permit them to understand 
and discuss the parts of the sentence and their 
relationship within the sentence. 

The grammar lesson should focus on one specific 
difficulty at a time. The teacher should isolate 

the topic, eliminating in presentation any unnecessary 
complications. Examination of exceptions or points 

of interference should be postponed until the 

regular use of the structure has been fixed. The 
teacher should anticipate points of interference 

and take steps during presentations to minimize 


problems. 
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- The inductive method should be employed most 
frequently. Until the end of the Intermediate 
Division, grammatical analysis should follow 
O~al usSesO@Aas Structures? Through a®skilftul 
series of questions and examples or creation 
of a real communication situation, the teacher 
can lead students to use a new structure orally 
before they have analysed it. 

- In order to take advantage of previously acquired 
knowledge, the lesson should proceed from the known to the 
unknown. The lesson should begin with a review 
of previously acquired knowledge essential for 
the comprehension and acquisition of the new 
structure. Ideally there will be a cyclical 
study of at'serves gf, inter-related: structures, 
often occurring at different grade levels to 
assist students in assimilating structures 
and generalizations and maintaining them. 

- Examples should be simple and carefully chosen. 
They should contain no new vocabulary and no 
inherent difficulties not relevant to the 
CupLlent “casi. .Paral-lelLysentenceustructure 
should be maintained in the examples to 
highlight the pattern. 

A sample inductive lesson plan at the conceptualization 


stage is included as Appendix B. 
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Teaching Culture 


A great deal ofoculturaleinformationsgis transmetted 
incidentally as part of the regular program. The 
experience of being in French class day by day should 
be an acculturating process to some degree... From time 
to time, however, the teacher may wish to focus the 
students’ attention om al partvenlarg topic} onvaceavr:y 
of a cultural nature. Since the culture of present-day 
French Canada is to a large extent very similar to the 
cultural background of many of the students, and since, 
at least in the Primary and Junior Divisions, similarities 
rather than differences should be stressed, some of the 
Suggested technigues will be more suitable for the Inter- 
mediate and Senior Divisions. Some possible techniques 
are: 
a) Cultural aside: 
This is simply a brief comment on the target culture, 
delivered by the teacher when a particular item of 
cultural information is relevant. In speaking of 
snacks, for example, the teacher might observe that 
in some parts of French Canada, maple syrup would be 
served with doughnuts. 
b) Deliberate cultural comparison: 
Very short descriptions (culture capsules) are 
prepared which discuss one characteristic aspect 
of the first and second cultures. This aspect is 


first described as it exists in the native culture, 


Cc) 
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then the aspect is described as it exists in the 
second culture. Differences are pointed out, and 
there is generally some type of follow-up activity 
which involves discussion or further research by 

the students. 

Minidramas or miniskits: 

Students incorporate aspects of the target culture 
(through gestures, actions or props) as they act 

out selected situations. For example, to act out 

a shopping trip in France, they might carry a 

string bag or shopping basket. Many saynétes or 
dialogues that form part of many published programs 
can be considered in this category. Students should 
be encouraged to use appropriate actions as they 
perform. Using a video-tape recorder would be very 
helpful in showing students the progress they are 
making in this regard. 

Visual aids and realia: 

Photographs, films, filmstrips, and slides add the 
visual dimension to the students' comprehension of 

the other culture. Photographs and posters, as well 
as teacher- or student-created visual aids may be 

used for bulletin board displays in the classroom, 

or for special displays in other parts of the school. 
Neighbouring schools can rent films on a co-operative 
basis, and students can be transported to a centrally- 
located school. Items of realia owned by the teacher 
or students can be used to stimulate interest, provide 
Giscussion, and broaden understanding. Such items are 


very helpful in teaching vocabulary. 
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Audio aids: 

Records, tapes and some modules can be used to 
develop listening comprehension, and also to provide 
students with authentic examples of a wide variety of 
French speech, music, and songs. One type of module 
that has been recently developed is the audio-motor 
uniti.c Students: isten -tovas tapedasetoor 

commands in French, observe the teacher perform the 
requisite actions, and subsequently demonstrate their 
comprehension by performing the commands themselves. 
These units generally contain vocabulary which 
transmits cultural information. Normally such a unit 
would require no more than 10 minutes of class time. 
Newspapers and magazines: 

These are good sources of current information about 
culture. They add interest and authenticity to tne 
French class. Back issues of newspapers and 
magazines are frequently excellent sources of pictures 
for teaching purposes or for projects and displays. 
Radio and TV: 

It is frequently inconvenient or impossible to make 
use of live broadcasts in the classroom. Audio- 

Or video-taped programs, however, as well as being 
excellent vehicles for developing language skills, 
can be used to present many aspects of the target 


culture. Many programs are available through O.E.C.A. 
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Mo) Activities: 
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Through co-operation with other departments in the school, 
culture-related activities can be extended beyond the 
French classroom. In co-operation with the Physical 
Education and Music Departments instruction in folk dancing 
and Singing can be arranged. The Art Department could 
permit students to assist in the preparation of visual 
material and of sets and props for dramatic presentations. 
Students of French and Art might be encouraged to develop 


art projects on French themes. 


Cooking, soOLiI in and out of class, 1s another ,way of 
introducing students to the other culture. There are 

many Simple recipes, such as cr@pes, féves au lard, and 
soupe aux pois, which can be prepared, either entirely or 
patil eliotn class’. Other, more complex dishes, 

might require the co-operation of the Family Studies Depart- 


ment or else partial preparation at home. 


Analysis of cultural misunderstandings: 

When students have begun to be aware of cultural differences, 
they can heighten their awareness through materials designed 
for small-group or individual use. One of the terms used 
force such materials aS. cultural. assimid ators". ime rormat, 
Biewscnll Guresatcoimilaror 1s) aglengthy multiple choice task. 

A paragraph describes a situation in which representatives 
of two cultures have a misunderstanding. Following the 
paragraph, students find three or four possible explanations 
as to why the misunderstanding took place. All of the 


explanations should seem reasonable, though only one is 


a) 


k) 
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correct. Students choose the one they think best explains 
the situation, and then turn to the answers. Both the 
correct answer and the reasons why the alternatives could 


not be correct are listed. 


Community resources: 

Native speakers from the community or exchange students 

can be invited to present and discuss certain aspects of 
culture with students or to lead small groups in conversa- 
ELOM Where they exist, commercial and institutional 
resources should be exploited. Tours of galleries and 
museums with a French guide can sometimes be arranged. 
Theatres and movie houses may offer special rates to groups 


of students when a French play or movie is being presented. 


Pen and tape pals: 

Contacts with individual students or with classes in 
Francophone schools are an ideal way of developing interest. 
Audio- and video-tapes can be exchanged with classes while 
Students are still at the pre-reading and writing stage. 
Such tapes are very useful as a preliminary activity toa 


VISLt ‘to the other commuanrrty. 


Trips and excursions: 

These are probably the most convincing and authentic way 

of showing students what the other culture is really like. 
A great deal of preliminary planning is necessary; if 
possible the teacher should undertake a "dry run" of the 
trip prior to going with the Students. Numerous organiza- 


tions exist which assist teachers and students in arranging 


m) 
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exchange visits and other types of excursions. 


Holiday tours and language programs: 

Opportunities for both recreational and instructional 
travel are increasingly available. Some board-sponsored 
summer programs are held in various Francophone areas. 
Older students might qualify for a Summer Language Bursary 
Program, which would give them the opportunity of studying 


French at a Francophone institution in Canada. 


Gs 
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Grouping Procedures 


a) 


Rationale for Grouping in the French Classroom 


Teachers of French are faced with public expectations 
for increased mastery by students of all language 
skills. They are making a consciousvetiort 1c 

adapt programs to the abilities and needs of 
individual students, and are seeking varied methods 
of instruction. One important method which has been 
enjoying increasing success is grouping within the 
language classroom. Once class management routines 
are established, grouping can be used effectively in 
almost any class to permit variation of assignment, 
level of difficulty, or space. It provides necessary 


variety in longer class periods. 


Grouping offers the following advantages: 

- increased active participation of all students, 

. increased oral participation, 

. increased student-initiated response, 

. increased teacher time for individiuals, 

- increased rapport among students, and between 
teacher and student, 

- more opportunities for remedial work, 

. increased opportunities for students to develop a 
specific language skill, 

. increased opportunities for students to work on 
aspects of the program of particular interest 


to them, 
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- increased opportunity for reinforcement of teacher- 
presented material by application in a variety of 
GrOoupsactivities, 
increased confidence for students hesitant to 
participate in whole-class activities, 

. increased opportunity for students to learn at 
their own rate (within limits); students may try 
criterion-referenced tests more than once until 
they reach the specified level of achievement, 

. development of improved work habits, 

. development of co-operation and sense of leadership, and 


development of students" sense of responsibility. 


Grouping should not be the sole arrangement used 

in a class. When it is used, it should be with a 
specific purpose. Depending on the current objective, 
it may be employed in various combinations: for 

part of a class period, for several days in a week, 
fOr thie tration, On a particular Unit Oot pwenuk;, or 

_ for longer periods of time. Programmed materials 

can provide the opportunity for some students to work 
at their own pace with little supervision while others 
are in groups. The sequence of steps the student must 
follow to complete a given task must be agreed on 


at the outset. 


Students can work alone or in small groups on 
independent reading, projects, and research. It is 
sometimes possible to allow students engaged in 
independent study projects to spend part of their 
scheduled time in the school resource centre, or in 


the community, depending on the nature of the project. 
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To use grouping effectively, a teacher must plan 
very carefully, revise as necessary, and vary the 


composition and activities of the groups. 


The following sections outline possibilities for 
types of groups, provide suggestions for introducing 


grouping, and offer solutions, to potential problems. 


Types of Groups 


Pairs 


Groups of two are the simplest and most common form 

of grouping; such groups can be used for: 

. oral questions and answers, 
drills, one student giving the cue, the other 
responding, 
preparation or learning of dialogues and skits, 
preparation of answers to questions on material 
read. 

The students can be taught to exchange the teacher- 


student roles in such pairing. 


Small groups 


Grouping by interest, by ability, or by task: 

- Groups can be formed for discussion of current 
events or issues. 

. Groups may research a topic for presentation to 


the whole class. 
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. Groups May pursue special interests in reading 
and writing 

. Alternative assignments may be given based on the 
Same material. Students may be grouped according 
to their ability to handle an assignment at 
different depths. 

. Grouping of students for conversation may be based 
on either ability or interest. In some cases, a 
student could lead a group discussion on a topic 
related to the current unit’ of work. In others, 
students could develop conversation skills by 
answering and discussing questions prepared by the 
teacher. Students might prepare a list of questions 
they would like to ask their peers. Senior students 
or language monitors may be available to assist the 
teacher with such groups. 

. Students may need or wish to give extra attention 
to a specific language skill. Teachers can plan 
appropriate activities for groups in listening, 
speaking, reading, or writing. 

mnnen Grouping by task 18 used, each group of 
students might work on a specific task for a period 
of time and then rotate until each group has 
completed all the tasks. The teacher specifies 
the minimum amount of work to be completed within 
each task, and can provide’ extra reinforcement or 
enrichment materials for students who need or want 


extra work on a task. 
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No one single form of grouping should be used 
exclusively. Although ability groupings may form 
naturally within a class when groups are set up to 
handle specific problems, or when reinforcement or 
enrichment work is assigned, teachers must be 
sensitive to the danger that certain students may 
feel that they are always relegated to the lowest 
ability group. Students may group themselves by 
ability when given the opportunity to choose their 


own activities. 


Split-gqrade grouping: 

This form of grouping is appropriate only after 

students have learned how to read and write, and 
may be the only way to deal with the problem of 


teaching students from two grade levels simultaneously. 


Grouping for special purposes: 

For certain activities, such as games, debates, and 
contests, it may be desirable to divide the class into 
two groups. Sometimes one half of thee lese may 
prepare an activity that will later be presented to 


the other half. 


Large. groups 


Two or more teachers in a school or department can meet 


with more than one class at a time for presentations 
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such as the showing of a movie, or the performance 
of a musical or dramatic troupe. It is sometimes 
possible for one teacher to supervise as many as 
three classes watching a film, for example, while 
the other two teachers work with individuals or 
small groups of students withdrawn from the combined 
classes for a special purpose, such as conversation 


practice, or intensive remedial work. 


Concerns, Problems, and Suggested Solutions 


There will inevitably be an increased noise level. 
Teachers and principals must be prepared to accept a 
productive noise level in the classroom as groups 
practise aural/oral skills and prepare projects and 


presentations. 


Pronunciation, grammar, and vocabulary errors may go 
uncorrected... Teachers cannot be everywhere at once; 
inaccuracies will be left unchecked. Students should 
be eneovmbagcd VT oecorrectneachaother.~ yg uTeacherssshould 
recognize the value of students' attempting to express 
themselves in groups; grouping provides more opportuni- 
ties FOr -individualvoral, practice iforseveryastudent : than 
does whole class instruction. Teachers can correct 
their expression at appropriate times. When working 
When aegroup, chey=cCan@correct™errors®as. they arise. 
When circulating among groups, teachers should note the 


types and frequency of errors. If individual students 


So 


are making distinctive errors, these should. be correcte@ 
in individual interviews. If several students are making 
the same type of error, teachers should correct through 


whole class instruction and drill. 


Teachers fear that students will speak more English 

than French while they work in groups. A clear expecta- 

tion that groups will work in French must be established. 
In order to get the students thinking in French, teachers 
should regularly devote a portion of class time to French 


conversation, free discussion, questions and answers, 


and skits. If teachers select tasks judiciously, define t 
clearly, indicate carefully the step-by-step progression 
through the task, and provide the essential vocabulary, 


students will be able to work in French. 


Some students may not complete assigned work on time. 
Group and individualized learning will at first involve 
some trial and error in the selection of learning 
techniques and timing of tasks. The teacher can minimize 
confusion by detailed planning of the work to be covered 
and by tracking the students' progress through the 
various tasks. It is essential to keep up-to-date 
records of the students' CORBIN oH of learning tasks, 
checking regularly that they are advancing at a reasonable 


speed. 


If groups are working On a unit, a definite time-line 
should be established within which the students will 
have completed subsectionsof the work. Teachers should 


outline the 
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necessary work for each step of the unit and provide 

a criterion-referenced test for the end of each step. 

If students do not reach the required mastery level, 
they may take as many as two retests as long as this 

is done before the deadline for the whole unit is 
reached. Teachers may provide time in class for retests 
or may indicate a specific time outside of class when 
students may ‘take make-up tests. Generally there should 
be a norm-referenced test after each unit, and deadlines 


for the unit test should be rigidly observed. 


Gifted students may finish a unit very quickly. 
Teachers must consider incentives for these students so 
that they can obtain bonus marks’ for doing»extra 
assignments. They may want to pursue a topic in 
greater depth, or devote their time to independent 
reading or research related to French. They may also 
be able to help some of their classmates who are 
encountering problems in working through the unit and 


thus consolidate their own understanding. 


Ef €60 many ’students' delay the writing of the criterion- 
referenced tests as long as possible, they may not be 
ready for the unit test. If teachers are using grouping 
with more than one class, this can also create workload 
problems. Allowing students to take the interim tests 
when they believe they are ready enables teachers to 
mark and return tests almost immediately. Teachers 

must judge sensitively when students need advice and 
DrOculInget ni Orde. co. complete, work’ in a reasonable 


amount of time. 
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Teachers will have to devise special strategies for 
students who do not achieve sufficient mastery. — Those 
who consistently score below the set level of mastery 
may be allowed to negotiate an individual level of 
mastery with the teacher. This decision will affect 


the summative evaluation of their achievement. 


Weaker students may try to take advantage of brighter 
Students by copying or borrowing their assignments 
and tests. Teachers should encourage peer assistance 
and tutoring, but they must find ways of preventing 
better students being coerced by peer pressure into 
Sharing with slower students work they have completed 
@arlier. Teachers «can keep a filestor seach studemr. 
After each test or assignment has been corrected and 
discussed, teachers might place completed work ina 
file and retain it until all students have done theac 


assignment. 
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Initiating Grouping 


Teachers who wish to initiate grouping procedures should 
Planeeherc banat toneserOme tilt —class instruction to group 
work very carefully. The teacher should organize materials 
and procedures to facilitate the students' tasks, and 
remain available to help students at all times. Instead 
Of being the dispenser of knowledge and the centre of 

the classroom, the teacher will direct learning from 

the background. The teacher should take time to explain 
to the class how the unit of work will be handled. The 
teacher and class together discuss student roles and 
responsibilities. The students must understand that they 
have to display self-discipline and accept some responsi- 
bility for their own learning. They will decide when 
they are ready to take tests, and whether they need 

extra help or assignments. Procedures should be written 
out, posted in the classroom, and distributed to 
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each student. 


In any school year or semester, grouping should be delayed 
until teachers have had time to become well acquainted 
with their students and have assessed the students' 
learning habits. Teachers who are trying -orouping  .for 
themtl rst: time should choose one part of the: course that 
they think particularly lends itself to this approach, 


and develop the necessary worksheets for it. 
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The demands of setting up a group-work assignment can 
be greatly reduced if several teachers using the same 
program work together on the unit. They can co-operate 
to develop tests and supplementary materials for gifted 
and remedial students. Having several contributors 


will add variety of approach. 


It is essential that students know precisely what they 

are expected to know when they complete each task, how 

they are to go about it, and the level of mastery that is 

expected of them. Teachers will avoid endless explanations 

of the tasks, if they learn to draw up precise objectives 

and procedures for each step of the unit. These include: 
the time limits for completing the various steps of the 
unit; 

. the standard of mastery the student hopes to attain; 
the number of times students can rewrite tests; 

. the number of bonus points per week the student may 
work pore 
the possibility of replacing or supplementing certain 
tasks with a special project; 

. the final grade the student, hopes 1orattain @feal 


work is satisfactorily completed on time. 
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The teacher provides material necessary for: 

- requisite knowledge for beginning the unit; 

- Optional review to be completed to a specified 
degree of mastery; 

- meeting objectives for skills and content to be 
covered in the unit, for example, vocabulary, 
listening, speaking, reading, writing, grammar, and culture. 
The learning steps for each objective, method of 
evaluation, and the deadline for completion of 
each objective would be indicated; 

- projects and assignments related to the skills and 
content of the unit which could be attempted within 
a certain time limit for bonus marks. The number 
of bonus marks each one would be worth, and the 


method of grading would be included. 


Many teachers have used certain aspects of grouping, 
Such as practice in pairs, as a part of regular 
classroom: procedure. ~it should not be difficult, 
therefore, to extend the use of grouping. Teachers 
with the students' help should systematically evaluate 
the effectiveness of the grouping procedures, and 


revise and refine where necessary. 
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Acvantages of Clear Procedures and Timing 
Once procedures have been established and the tasks 
are under way, the teacher will have extra time stor 
- work with individual groups; 
- interview students for remedial or testing purposes; 
- help individuals with, specific ijeteps in the unit; 
- advise Students on study habits; 
- discuss test results individually; 
- react on a one-to-one Lkasis to students! oral 


seesentations. 
Pp 


fince plans are usually established for an extended 
period of time, everyday interruptions are less 
likely to destroy the continuity of an activity. 
Absenteeism is a less serious issue, Since students 
have in advance the outline of the work they are to 
complete, and have agreed to complete the necessary 
work within the terms and time limits set. 

Because individuals write tests when they feel they 
are ready, the teacher can mark the tests almost 
immediately, and return them to the student, some- 
times within the same period. Students receive 
immediate reinforcement for their work, and can 
discuss errors with the teacher while the preparation 


for the test: 1S sti tresh an theis minds. 
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e) A sample week's timetable based on grouping by task. 


Monday: 


a) Teacher presentation of new material 
to whole class. The instruction may 
focus on a new grammar point, a reading 
Dassage, OL mew vocabulary. 

b) The teacher explains the tasks, hands 
out the work sheets, and breaks the 
class into groups. The groups may be 
established on the basis of specific 


Ski Lisp eat cy Or svdcrlvity. 


Tuesday to Thursday: 


Friday: 


Students work on tasks for a given period 
of time, rotating from centre to centre 
until all tasks are completed. The teacher 
also moves from group to group, ensuring 
that tasks are proceeding on schedule, and 
assisting where necessary... Students who 
finish tasks early tutor others, or are 
given supplementary assignments, perhaps 
for bonus marks. 

Part of the class time should be devoted to 
testing; remaining time could be taken up 
with remedial or supplementary work. Formal 
or informal evaluation of work completed to 
date should take place. If the tasks are 
particularly demanding, group work might 
continue into the second week, but some 
assessment of progress should be made at 


the end of each week. 
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Teaching by Contract 


Once grouping procedures have been established in a 
classroom, teachers will find it easy to draw up a 
special, more detailed contract on a unit for an 
individual student which the student, and sometimes 
parents, signs, agreeing to meet the terms. This 
technique can establish a firm expectation and 
commitment for students who have been neglecting 
regular work. 


Grouping and Classroom Management 


Grouping will be effective only if the teacher can 
maintain class control while it is used. Some 
suggestions for managing groups follow. 

- tf part of “the”class period 4S tobe devoted co 
group work, the rosters of the group and their 
tasks can be posted on the bulletin board so that 
the students can check it when they enter the 
classroom. 

Seating plans should be prepared, and procedures 
for the language laboratory or listening posts 
should be clearly Haines. 

The teacher should encourage students to ask 
questions privately during group teaching whenever 
possible. Students can also write out and hand 
in questions which will be answered at the start 


of the next class. 
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The teacher can designate students to be sin.charge 
of collecting and returning homework assignments. 
Audio-visual equipment should ke set up before the 
arrival of the students. Fxamples or lesson 
outlines should be on the chalkboard or on trans- 
parencies ready for the teacher to use. 

If classroom furniture needs to be rearranged, the 
teacher should have the first students to enter the 
class perform this task. At the end of class, the 
furniture and equipment should be returned to their 


Original places. 
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PART. aLV 
EVALUATION 


Evaluation is an essential component of curriculum. 


Appropriate assessment procedures provide information 


for: 


placement, 

diagnosis, 

student guidance, 

measurement of individual or class mastery of 
a particular aspect of the course, 

ranking of students in a class, 

comparison of achievement of students in 
different classes, schools, or areas, 
measurement of student attitudes, 

assessment of the effectiveness of program 


and anstruction: 
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Principles of evaluation 

Bpevaluaebion pissannantegual.part.of the instructional 
process. Its procedures must be directly related 
to program objectives, and must be derived from the 
activities the students perform in class to help 
them attain the objectives. In the objectives 


section of Part I, the heading under which activities 


are listed is significant: "Sample Activities for 
Language Development and Evaluation"; testing 
strategies must parallel teaching strategies. It is 
not that every activity becomes a test - some 


activities for practice and application must precede 
assessment. It is essential, however, that objectives, 
activities, and evaluation procedures interrelate. 

The assessment program should reflect the balance 

of the skills treated. All skills must be evaluated. 
If the objectives of the program provide for an 

equal weighting of listening, speaking, reading, and 
writing skills, then the tests and assessment must 

be weighted in the same way. 

. The teacher should employ a variety of methods to 
evaluate student progress, and the evaluation should 
be continuous. 

Evaluation should take into account the students' 


abilities and developmental level. 


=e 


. Assessment is a tool to help students and teachers 
identify those areas of the program in which students 
are approaching mastery, and those areas which need 


further clarification and more practice. 


It should result in improved teaching and learning 
strategies. Teachers should analyse types of error 
to aid in planning remediation and review. What 
teachers do after a test reveals the level of their 
professional skill. 

. Because language skills are interrelated, some 
assessment procedures should involve a combination 
of skills rather than individual skills in isolation. 
It is important to be aware of the Skills measured 
in an assessment procedure, and to reflect their 
relative importance when developing the marking 


scheme. 


Approaches to evaluation 

To gather data which will result in sound decisions, 
the assessment instruments used must be carefully 
chosen. The information required, the person who 
requires it, and the purpose for which it is required 
should determine the type of test used in a specific 
Situation. Recognized approaches to test design and 


test scoring are outlined below. 
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 LiewMinistiry off Edication document Evaluation (ot 

Student Achievement (1976) suggests procedures 
teachers may use in evaluation. Some procedures, 
ingwaddition to, regular «tests .and examinations, 
thai French tleacherssmight find woantlLcularly 
useau Learne < 

- observation, 

- teacher-student interviews, 

- rating scales, 

Asatte LCipat Onscharts, 

. Student self-evaluation, and 

wacheck lusts, 
For a fuller description of these procedures, 


refer to the document. 


. Formative evaluation 
This type of evaluation is done during the course 
Of instruction., Its purpose 1S, 0. improve 
LOST ructiOMm and learning ratoner than sto rank or 
GradenStudents ~elts results should be used to 
redirect the efforts of teachers and students. 
Responsible teaching requires continuous formative 


evaluation. 


. Summative evaluation 
This type of evaluation is based on the assessment 
GLecompleresunits Of work, » Tt as usually done at 
Prien enleo ie a eu teen. Or iy Gare and measures 


student achievement on a significant body of material. 


an pin OF i 


The results can be used to grade and rank students 
for the purposes of comparison or promotion. 
Summative evaluation which ranks students is 
appropriate only when students have reached the 


Intermediate Division. 


DAS eee point scoring 

Marks are assigned for knowledge of specific 
language items, for example, for the agreement of 
an adjective, for an interrogative pronoun, or for 
a verb form. ~ Each question Or SeCtion Ofiacese 
deals with only one type of item. Such tests can 
be designed to test for mastery of a specific type 
of item or to rank students on their ability to 
manipulate a variety of discrete items from the 


program. 


General impression scoring 

Instead of being assessed on knowledge of specific 
language items, students are assessed on their 
ability to communicate ideas in context. The 
overall impression is measured against predetermined 
criteria, rather than individual points being marked. 
This type of evaluation is suitable for assigning 


grades to oral or written comprehension or expression. 


Criterion-referenced tests 
These tests measure the extent to which a specific 
objective or criterion has been achieved. Students 


do not compete with each other, but aim for 
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attainment of the objective. The mastery level 
required is usually 75% or higher, but is not 
necessarily the same for all aspects of the program. 
The criterion level for vocabulary knowledge or 

use of structures might be 90%; for content knowledge 
of extensive reading material it might be 758%. 
Students who attain the prescribed mastery level are 
ready to proceed to the next phase of the unit of 
work; those who do not, require review and 
remediation before trying a retest based on the 

Same material. This type of test should be used 
frequently, since it is a good indicator of whether 
students have mastered specific learning tasks. 
Results help teachers to adjust the rate and 
techniques of instruction to fit the abilities of 
the class. Students feel a sense of accomplishment 
and security because they know they have reached a 


prescribed level of achievement. 


Norm-referenced tests 

These tests are used to rank students; an individual 
student’ s* performance is compared to™ that 26f 96ther 
Students.- “Inits”’ is**the traditronal’ type of test on 
which marks May range from very low to very Rigi. 
This type of test is useful for summative evaluation 


atethe end Of al unit, term, or year. 


Tecterremsrsnoula vary in, citficulty. There should 


be some questions that virtually every student will 
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answer correctly, and some that present a challenge 
to even the most capable students. All items 
should, of course, relate clearly to the objectives 


and activities of the program. 


Aeeneetere of integrative skill 

This type of assessment measures students' ability 

to synthesize what they have learned and to integrate 
specific skills into real communication situations. 
Oral or written production of continuous speech is 
the most common test of integrated skills. Classroom 
observation can also be used to assess student 
progress; it can be sharpened through the use of 
Participation, charts. and checklists... -The; Cloze 
technique and dictation tests measure proficiency 

in reading comprehension and knowledge of language. 
Trans lation.of,.shor’ contexis 1szanoLtbers fest. on 

this type suitable for Senior Division students who 


started French in the Primary or Junior Divisions. 


When developing a marking scheme for such 
tests, teachers should allow..credit.to, be,given for 
all the content items and the mixture of language 


skills.involved.. 


Since communication 2s the essential aim of “the 


program, some assessment of this type is necessary. 
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Class-,' grade-, and board-wide tests 


The most common type of test is the one developed 


and marked by the classroom teacher. It has 

shea advantages: it can be designed for the 
purposes of one class; both teacher and students 
receive almost immediate feedback; and necessary 
adjustments in teaching and learning strategies 


can be made. 


At the end of a term,or year, grade-wide tests or 
examinations are used to measure student achievement 
for promotion purposes. School boards may also 
develop evaluation instruments to assess student 
achievement in a specific published program, or 
student proficiency in the French language. Such 
tests can provide information for teachers, 
department heads, and administrators. They are 

also useful for placing students who transfer in 


from another area. 
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Reporting procedures 
The results of assessment must be summarized, interpreted, and 
presented in a form suitable for recording or reporting. These 
results can be used for: 
the..evaluation, of4student progress. 
decisions on student progression to the next grade or 
Cuaeice 
development or redesign of teaching strategies; 
communication - to the student, 
- to the parents, 
- to the principal, 
- to the receiving teacher, 
- to consultative staff, 
- to administrators and, through them, to 
the school board, and 
- to educational or other institutions. 
The information reported will vary with the person(s) or instit- 
ution requiring it. Types of information include: 
student progress toward the objectives of the program; 
ranking of students; 
program effectiveness. 
This information can be reported in several ways: 
anecdotal reports, 
student-teacher and parent-teacher interviews, 
erades or marks, and 


class, grade, and school summaries. 


ee ey 
Evaluating Attitudes 
An area in which interest is growing is evaluation of attitudes 
the affective response to French: the course, the language it- 
self, the people who speak it, and their culture. Attitudes 
should not be overlooked; students who have positive feelings 
about French and the French fact in Canada will undoubtedly ex- 
perience more success in the subject than those who dislike the 
language or the people who speak it. It is true that the at- 
titudes students are exposed to in the home and community will 
mold their feelings; it is also true that an enthusiastic and 
sympathetic teacher, sensitive to student attitudes, and a 
well-planned program can greatly influence a student's response 
toward French. 
Teachers interested in the evaluation of attitudes will find 
further information on the topic in the references suggested 
au che end of Part J[V.. 
The development of attitudes, both positive and negative, to- 
ward a subject is closely connected with the students' personal 
growth as individuals. Awareness of developmental stages will 
help teachers to respond in the most appropriate way to the 
changing needs of their students. An outline of child develop- 


ment from ages five to sixteen is included as Appendix C. 


Program Evaluation 
Data for evaluating programs can be gathered by: 
reading the courses of study; 
examining the materials used; 
observing classroom activities; 
discussing the program with the teachers and students 
involved; 


reviewing the methods used to assess student achievement 
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and the results obtained. 
Data-gathering in itself does not constitute evaluations For 
assessment to be effective, it must lead to decisions and ap- 
propriate action. 
Criteria for evaluation of a French program are expressed below 
as a series of statements. The list«is not exhaustive. Teachers 
and other educators .can assigenwa rank.of .l.to.5,to-eachestaus 
ment, to indicate to what extent the statement is true for the 
program. Statements which receive a low ranking indicate areas 


of the program that should be improved. 


CRITERIA PROGRAM NOT 
RATING APPLICABLE 
fl 
Low eee ee a High 


A. Strategies 


The program: 
provides opportunities for 
students to communicate in 
French. ee ee eee —— 
uses a balance of formal and 
functional instruction ap- 
propriate to the student's 
stage of development. 
leads students from structured 
content to free communication 
of their own ideas. . F poe — 
motivates the student to make 
use of French. se 
provides opportunities to 
integrate French with other 


areas of study. ae ee ee eee ——— 


ee 
parallels the fundamental 


principles of education in 


abladivisions.. 


B. The Student 
The program: 
provides for different 
developmental stages. 
takes into account vary- 
ing learning styles. 

- accommodates individual 
student needs, experiences, 
and interests. 
offers a variety in depth, 
pace, and activities approp- 
riate to student abilities. 
satisfies legitimate student 
CUpLOs ty 
includes student-centred 
learning activities: 

group work 

individual work 
uses audio-visual materials 
appropriate to the student's 
level of maturity. 
has relevancy for the student. 
provides satisfaction and 
challenge for the student. 
allows for needed reinforcement 
without needless repetition of 


known material. 
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provides additional study 
and enrichment activities 


when appropriate. 


C. Language SieL ies 


The program: 
eives priority to listeniagye 
and speaking in the Primary 
and Junior Divisions. 
introduces reading and writ- 
ing as support skigd@dssatea 
suitable stage in the stud- 
ent's development, as set out 
in the Ministry guideline 
(page 60 ). 
maintains a constant balance 
between the development of 
language skills and the ac- 
quisition of structure and 
vocabulary. 
provides opportunity for 
varied application of the 
skills it- includes’ (teacher- 
student, student-student, 
large group-small group, 
dialogue, narration, bal- 
anteS ofa genres ...}. 
encourages an integrated ap- 
proach to thinking, listen- 
ing, speaking, reading, and 


writing. 


a 


provides a logical pro- 
gression from one topic 


of study to the next. 


Deaculture 
The program: 
presents cultural activities 
Suitable to the language com- 
petence and maturity of stud- 


entsa 


presents information about 
the way French-Canadians and 
other Francophones live and 
about their frame of reference. 
presents a positive image of 
speakers of French as real 
people with individual char- 
acter traits. 

depicts contemporary French- 
Canadian and French culture 
accurately. 

increases the students' 
sensitivity to and awareness 
of culture by comparing and 
contrasting French-Canadian 
and French culture with the 
other cultures the students 


know. 


ee 


E. Evaluation 

The procedures for evaluating 

students: 
use a variety of techniques 
appropriately. 
relate to instructional 
purposes. 
take place at suitably 
frequent intervals. 
make appropriate use of 


student self-appraisal. 


include peer assessment and 
comment in formative evalua- 
tion. 
provide needed information 

- to,the student, 

- to the parent, 

- to the teacher, 

-to administrators. 
encourage revision of 
teaching/learning strate- 


gies where necessary. 
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References for Evaluation 


Allen, E.D. and Valette, R.M. Classroom.Techniques: 
Foreign Languages and English as a Second 
Language. New York: Harcourt Brace Jovano- 
Vator, Umno ererloe hag 

Carroll, John B. The Teaching of French as a Foreign 
Language in Eight Countries. International 
Studies in Evaluation V. New York: A Halsted 
Press Book. John Wiley and Sons, 1975. 

Clark, John L. D. Foreign Language Testing. Theory 
and, Practice. Philadephia: Centre -foxr 
Curriculum Development, 1972. 

Ministry of Education. Evaluation of Student Achieve- 
ment. A Resource Guide for Teachers. 1976. 

Rivers, Wilga. A Practical Guide to the Teaching of 
French. New York: Oxford University Press, 
Dyce. aro iy 
- Teaching Foreign Language Skills. 
Ghacagosa The sUniny Stolk rChixcago .Press), 41968). 

Wanetce, R.M. and Disick, R.S. Modern Language Per- 
formance Objectives and Individualization. 


New York:-; Harcourt Brace Jovanovich, 1972. 


Valette, R.M. Modern Language Testing. Second Edition. 
New York: Harcourt Brace Jovanovich, Inc., 
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See the following for evaluating attitudes: 
Gardner, R.C. and Lambert, W.E. Attitudes and Motivation in 


Second-Language Learning. Rowley, Mass.: Newbury House 
Pubirsherss tame 


Henerson, M.E., Morris, L.L., and Fitz-Gibbon, C. 2 > Howie 
Measure Attitudes. Beverly Hills/London: Sage Pub- 


lications, 1976s. 


Lambert, W.E. and Tucker, G.R. Bilingual Education of Childram 
Rowley, Mass.: Newbury House Publishers, 1972. 


Phillips, June (editor) The Language Connection: Fromjeie 
Classroom to the World , Vol.9 in the ACTFL Foreigs 


Language Education series. Skokie, I11.:National Text- 
book Co., 1977. (Chapter_10:"Assessing attitudingm 


outcomes" ). 
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PART V 


REFERENCES 


Reference works for teacher use. 
Reference works for student use. 
Miscellaneous reference works. 


Glossary of terms used in the guideline. 


Reference works for teacher use: 
References on techniques are listed in Part III, and those 
on evaluation in Part IV. References on language are listed 
here in three categories: dictionaries, grammars, and texts 
on pronunciation. The first category is sub-divided into 
general and special purpose dictionaries. 
Notes: 
the letter (C) following an entry indicates that the 
book is particularly useful for difficulties encountered 
in Canadian French. 
the symbol * preceding an entry indicates that phonetic 


transcription is used to indicate pronunciation. 


This list is neither prescriptive nor exhaustive; teachers 
will often have other favourite sources of information. Not 
all of these books will be found in a French classroom, nor 

in a Moderns Department reference collection. A representative 
sample of books from the various categories might, however, 


form the nucleus of such a collection. 
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Dictionaries 
1. General Purpose: 


Bélisle, L.-A. Dictionnaire général de la langue 
frangaise au Canada. Montréal: Bélisle-Sondec, 1974. 


(C) 


Dictionnaire Beauchemin canadien. Montréal: Beauchemin, 
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*Dubois et al. Dictionnaire du francais contemporaans 


Paris: Larousse, 1966. 


*Mansion, J. E. Harrap's Standard French and English 
Dictionary (Part II, English-French, with supplementje 


Montreal: Bordas, 1962. (See below for French-Fnglish. ) 


*Mansion, J. E., Ledésert, R., and Ledésert, D. M. 
Harrap's New Standard French and English Dictionary, 2 VOEae 
Montréal: Bordas, 1972. (This is the revised French- 


English section of Harrap.'s..) 


Petit Larousse en couleurs. Paris: Larousse, 1972. 
Petit Larousse illustré (1978). .Paris:..Larousse, 19787 


*Robert, P. Le petit;Robert (Dietionnairne,alpbabetiguc 


et analogique de la langue francaise). Paris: Société 


du Nouveau Littré, 1976. 


AVIA, oP eee coal. Dictionnaire canadien/Canadian 


DrcioaRmary . . —[Oroncte: McClelland and Stewart, 1962. 
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Special purpose: 


Bénac, H. Dictionnaire des synonymes. Paris: Hachette, 
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Dauzal, 9A., Dubois, J., and Mitterand, H. Larousse 
Etymologique (Dictionnaire de poche de la langue frangaise) . 


Paris: Larousse, 1971. 


Deak7, S.peands speak, EB. <A Dictionary of Colorful French 


Slanguage and Colloquialisms. New York: Dutton, 1961. 


Duden frangais (Dictionnaire en images). London: 


Harcayy, oo On. 


Cenolvierer, Es, Desirat, Cs; and Hordé,;, T. Larousse 


Synonymes (Dictionnaire de poche de la langue frangaise). 


PArVe-——harousse;y Loy). 
Gilbert, P.. Dictionnaire des mots nouveaux. ‘Paris: 


Hachette-Tchou, 1971. 


Mire eorecio«.c- W. &@.a) Les mots=amis et les faux-amis. 


London: Methuen, 1968. 


Le Bidois,;”R- Les"mots-trompeurs ou le délire werbal. 


Paris: Hachette,, 1976. 


Leitner, M.,J.,;, andsLanen,sJ.. Rew DIiCtiGnary @f erence 


and American Slang. New York: Crown, 1965. 


Levieux, M.,. and Levieux, E. Beyond the Dictionaries 
Prench:, > A.Handbook, of Colloguial Usage. London: 


Cassell, 1967. Toronto: Longmans  @aucada.. 


Maquet, C. Larousse Analogique, (Dictionnaire de poche 


de la langue frangaise). Paris: Larousse, 1971. 
Marks,)J.. .Harrap!s French-English yDictionarv,Otsoleng 


andy Colloguialisms.. ~ London: ) Barra, | 1975. 


Rheims, M. Dictionnaire des mots sauvages (€crivains 


des X1x© et xx® siécles). Paris: Larousse, 1969. 


Robinson, &., and Smidgh,. D-jaeeractical Hendbook sor 
Canadian French/Manuel pratique du frangais canadien. 


Toronto ~Macmildan, 1973, (ep 


Tunenne , A, Petit dictionnaire di jOual sao Chote oes 


Montréal: Les Editions de l'homme, 1962. (C) 
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Grammars and commentaries on grammatical problems 


Chevalier. J.-C. etal] Crammaire Larousse du. francais 


contemporain. Paris: Larousse, 1964. 


Dagenais, G. Dictionnaire des difficultes de la langue 
frangaise au Canada. Québec-Montreal, Editions Pedago- 
tel peel Ol GomentC.} 


Geevisse, (M.A Le *bor. usage. 3o edition. Gembloux: 


Duculot, 1964. 


mucerualcal Ss scorrect. Gen] oux: ) Duculot, 
ese 


CE OnneatiaD  awoOnesraus,ds, cand otickland. WA, Current 


French.t “Toronto, Coppe¢lark, 1953: 


Thomas, A.V. Larousse Difficultés (Dictionnaire de 


poche desta slangue trancaise). | Paris. Larousse, L9/1. 


Pronunciation 


“Fouche, Ps  Traité.de  prononeitatlon  hrancal seme ese a. 
Waneksieck; 1959 


*Léon, M. Exercices systématiques de prononciation 
francaise, vols. 1 and 2 with three records. Paris: 


Hachette-Larousse, 1964. 


*LGon, P. Prononciation duyviraencais standard. eialeam 
Didier (Canada), 1966. 


*Martinet, A., and Walter, H. Dictionnaire de la 
prononciation frangaise dans son usage réel. Paris: 


France-Expansion, 1973. 


Taggart, G. Le francais parlé contemporain, Montréal: 
Editions Aquila’, -197 25 


Warnant, L. Dictionnaire de la prononciation francaise, 


Gembloux: Duculot. 
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B. Reference works for student use: 


Note: Some of the books listed in Section A might be 
Suitable for use by students at an advanced 
level or fOr students with particular in- 
terests or special assignments. The works 
listed in Section B will be of more immediate 


use to students. 


Bélisle, L.-A. Petit dictionnaire canadien de la langue 
frangaise. Québec: Bélisle Editeur, 1969/":(C) 


Didier, M. MesetU;, OU mors. “Montreal: ~Beauchemin-— 


Bordas, LoO77. 


Dubove, 0. et al. Dictionnalre du @rancars tangue 


6étrangére, Niveau 1. Paris: Larousse, 1978. 


Fonteneau, M. et Poirié, H. Mon Larousse en images. 


Paris: Larousse, 1956. 


Fourré, P. Premier dictionnaire en images (1500 mots} 


PArice Dialer, 962. 


Gougenheim, G.s Dict lonnaire fondamental.., Paris: 


Dialer, L958. 


Les mille premiers mots de la langue francaise (A basic 


vocabulary of the French language). Montréal: Editions 


Aquila, 1974. 
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Marwood, D. Mes 500 premiers mots. Editions Chantecler, 
L9u/ 6¢. 
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Matoré, G. Dictionnaire du vocabulaire essentiel (Les 


5,000 mots fondamentaux). Paris: Larousse, 1963 


Miscellaneous references: 
In this section two types of reference works are listed: 
1. dictionaries and encyclopaedias which are too expen- 
sive for school libraries, buc which dre authenecacis 
references that could be consulted in university lib- 
raries to resolve specific questions; 
2. books which, because of their nature, do not fit ante 


any other category. 


1. Encyclopédie Grand Larousse (10 vols.) Paris: Larousse, 


1960-64. 


Imbs, Po -etail= = reser dela Jonge crdicatce 
(Dictionnaire de la langue du 19° et du 20° si€cle) 
5 vols. parus. Paris: Klincksieck (Montréal: Marcel 


Didier). 1971. 


Larousse/3 volumes en couleurs. Paris: Larousse, 1970. 


Robert P. Dictionnaire alphabétique et analogique de 
la langue frangaise, 6 vols. et supplément. Paris: 


Société du Nouveau Littré, 1963. 


Adrienne. The Gimmick: Spoken American and English, 
2,VOlS. PawrsseockLammarionacd!9 7.2% 
Bulletins Ditftusion du francais. AvadhLable«wtrom: 


Office de la langue frangaise, Promotion et diffusion 
du frangais, Ministére des Affaires Culturelles, 


Hotel du Gouvernement, Québec. Co) 


Chaffurin, L. Le parfait secrétaire. Paris: 


Larousse, 1954. 


Etiemble. Parlez-vous franglais? Paris: Gallimard, 
1964. 
Orkin, M. Speaking Canadian French. rev. ed. 


Toronto: General Publishing, 1971. (C) 


Therond, M. Duiitac au tac. (New York — Philadelphia? 


Chilton ny i955+ 
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D. Glossary of terms used in the guideline 
This section is divided intofour’ categories: 
lL, .Organizational terms; 
20 Lingurstre Steris; 
3. Pedagogical terms; 
4. Brief descriptions of games frequently played in 


language classes. 


1, Organizational sceris. 


Articulation - The planned connection between succes- 


sive grades or divisions of the educational system, 


Curriculum - All those experiences for which the 


school is responsible. 


Guideline - The curriculum framework, issued by the 
Minister of Education, within which courses of study 
are to be developed at the local level to meet the 


needs, interests, and aptitudes of the students. 


Level - In reference to courses offered in secondary 
schools, “level of difficulty." Courses may be offered 
at one or more levels: the modified level, the basic 


level, the general level, and the advanced level. 


Module - A unit of time in the school day which may 
vary in length from 15 to 30 minutes usually. Classes 
may meet for one or several modules in a flexible 


system of organization. 
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Program - A set of one or more courses. Examples are 

a student program, a school program, a French program, 
a Senior Division program, and a summer school program. 
In the Ministry of Education document Teaching and 
Learning French as a second language (April 18, 1977), 
three types of instructional program in French as a 
second language are described: Core, Extended, and 


Immersion Programs. 


2 Linguistici terms: 


Articulation - The production of, or the movements 


which produce or modify, the sounds of speech. 


Cognate - A word related to one in another language 


by having a common source. 


Colloquial language - The language which is used in 
everyday informal talk, but not in formal speech or 


writing. 


Communicative competence - The ability to use a lang- 
uage functionally for real communication. This ability 


entails knowledge of usage. 


Decoding (reading) - The process of translating printed 


or written symbols into the spoken word. 


Deductive method/approach - Inferring from a general 
rule or principle; reasoning from general laws to 


particular’ cases. 


Determiner - A word belonging to a group of noun mod- 
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ifiers generally considered to include articles, 

demonstratives, possessive adjectives, and a few other 
words such as any, both, several, and whose, that occu- 
pies the first position in a noun phrase or the second 


or third position after another determiner. 


Faux amis - Words which, because of their similarity 
in spelling to a word in another language may be false- 
ly interpreted to have the same meaning, for example, 


hurler, lecture, sensible. 


Form class word - A word that fits interchangeably 
with others in a specific structure. This category 


includes nouns, verbs, adjectives, and adverbs. 


Function word - A word which does not describe a thing, 
quality, or action, but which is used only to convey 


grammatical relationships, such as a preposition. 


Grapheme - The written representation(s) of a sound. 
For example, the sound (e] in French has at least 
seven different graphemes: =cu -er, -ez, -et, -ed, 


-es, -ef. 


Inductive method/approach - Reasoning from particular 


facts or examples to a general rule or principle. 


Liaison - The pronouncing of a usually silent final 
consonant joining it syllabically to a following word 


that begins with a vowel or mute h. 


Mots de la méme famille - Words that are derived from 
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a common root, and which have a semantic association, 


for example, enfant, enfantin, enfance, enfantillage. 


Passive and active skills - There are four generally 
accepted language skills: listening, speaking, reading, 
and writing. Of these, listening and reading are con- 
sidered the passive skills, and speaking and writing 
the active skills. It does not necessarily follow that 
the learner is totally passive while listening and 
reading; rather he/she is not involved in language 
production while engaged in these activities. The 
skills are sometimes described as receptive (passive) 


and expressive (active). 


Phonemic accuracy - Production of language sounds that 
does not distort meaning. An utterance is phonemically 
acceptable if it is comprehensible to native speakers 
of the language. It is, for example, phonemically in- 
accurate to say eu] LOu ity] . because the two words 


have different meanings. 


Phonetic accuracy - Production of language sounds 
that is indistinguishable from the pronunciation of 


native speakers. 


Receptive and expressive skills - See passive and 


active skills. 
Sound-symbol relationship - See grapheme. 


Transcribe - To copy in writing. 
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Transformation - Altering the form or function of a 


sentence by the addition or rearrangement of sentence 


elements. 


3. Pedagogical terms: 


Affective - Referring to the feelings; emotional. 


Board games - Commercially-produced or teacher- 
prepared games that require a printed board on which 


to play, isuchvas. Scrabble. 


Cinquain - A stanza of five lines, composed in the 
following manner: 
Line 1 - one word or phrase: topic (moun), 
Line 2 - two words: adjectives describing topic, 
Line 3 - three words:action(s) done by the noun, 
Line 4 - four words: feeling(s) or reaction (s), 


Line 5 - one words:synonym of Line l. 


Cloze technique/test - A test of reading made by de- 


leting every zee 


word in the body of a given passage 
of at least 250 words, and leaving a space in which 
the student writes the word he/she believes was deleted. 


The first and last sentences of the passage are left 


intact to provide a, context. 


Comptine - A "counting-out" rhyme used by children, 
for example, to choose the person who will be "it", 
p P 
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as in "Am, stram, gram 


Content questions - Questions based on the thought 
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content of a given passage, rather than on the gram- 


matical or structural aspects of the passage. 


Cognitive - Pertaining to the mental functioning in- 


volved in perceiving, knowing, and understanding. 


Criterion-referenced test - A test in which an indiv- 
idual’ is assessed relative to a certain standard, rather 
than to his/her performance relative to other indiv- 


iduals or to an average for a group. 


Dehydrated sentences - Sequences of words which, when 
organized by the student into proper agreement and word 


order, will form complete sentences. 


Diagnostic test - An examination intended to deter- 
mine specific weaknesses and strengths of pupils as 


aupas io 4 OL remedial measures. 


Dictee - Dictation, words said or read aloud to be 


written down. 


Dictée a trous - A passage in which certain words or 
phrases have been left blank. Students fill in the 


blanks as they hear the passage being read to them. 


Dramatization - The recasting into the form of a play 
or drama of a story or other material not already in 


dramatic form. 


Extensive reading - 

1) wide reading, covering much material; 

2) reading for main thought rather than for detail or 
mechanics of expression, usually done with less 


teacher assistance than intensive reading. 
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Form poems - Poems which are composed according to a 
specific formula, which might indicate the number of 
syllables, words, or lines, .and/or the type of vocab= 


ulary to be used, for example, the cinquain. 


Formative evaluation - Assessment which seeks to im- 
prove the learning/teaching system by feedback of in- 
formation from test results which can illustrate the 
effectiveness of teaching methods, or highlight learn- 


ing ditricultres: 


la francophonie - The French=speaking regions of /cie@ 
world, considered as a whole. Thus France, French 
Canada, French Africa,and other parts of the world 


collectively make up la francophonie. 


Guided composition - A technique to develop active 
speaking and writing skills by requiring the student 
to create a composition based on given vocabulary, 


questions «01m 1 Lluctrations. 


.Haiku - A Japanese verse form consisting of three lines 


of five, seven, and five syllables respectively. 
Historiette - A short story, short tale, or storie@pmem 


Intensive reading - 

1) reading confined to a limited amount of material; 

2) careful reading with attention paid to details of 
content, grammar, meaning, mechanics of expression, 


etc. 
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Language experience approach to reading - Making use 
of individual and group compositions created in class 


for the teaching of reading. 


Language practice - Formalized drill using vocabulary 


and structures that have been acquired. 


Language study - The presentation of the language as 
a strucure and vocabulary system. The student is made 
conscious of what he/she is learning in a cognitive 


approach. 


Language use - Integrated functional use of the lang- 


uage for communication. 


Manipulation - Practice in the use of structures or 
vocabulary in drills requiring replacement or trans- 


POrmatLon. 


Mastery - The attainment of the criterion level pre- 
scribed. Students may acquire either a formal or 


functional use of the material presented, as necessary. 


Module - A package of material, generally based on 
a specific theme. It often contains slides, tapes, 


and/or sreabiar 


Norm-referenced testing - Testing which seeks to com- 
pare an individual performance with normal or average 


performances for a whole group of similar individuals. 


Personalization - The application of presented mat- 
erial to the individual, designed to help students 


achieve functional command of the language involved. 
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Recognition reading - Reading contexts already learned 


through listening and speaking. 


Recombination reading - Reading contexts which put 


together known structures and vocabulary in new ways. 


Role playing - An instructional technique involving 
portrayal (acting out) of a ‘situation, condition ,Wom 


circumstance by selected members of a learning group. 
Saynéte - A playlet, sketch, short comedy. 


Scrambled sentences - Sentence elements presented as 
disordered fragments. Students are required to rear- 


range the elements to produce logical sentences. 


Sight reading - The act of recognizing and understand- 
ing words and sentences in meaningful contexts not pre- 


viously seen. 


Simulation - In learning and training, making the 
practice and materials as near as possible to a real 


situation in which the learning could be applied. 


Strip stories - A series of uncaptioned pictures or 
drawings for which students supply descriptions. Taken 
in sequence, these descriptions form the outline of a 


story. 


Summative evaluation - Evaluation at the conclusion 
of any educational plan or activity to determine the 


effectiveness of that activity. 


Thematic approach - A teaching approach which organ- 


izes subject matter around broad themes. 


i NS Pe 


4. Games ; 
Alibi - Two students leave the room and plan an 
alibi for a crime that has been committed. They are 
summoned back to the classroom separately and quest- 
ioned by the class. On the basis of their answers the 


class must decide which one of them is guilty. 


Baseball - The class is divided into two teams. The 
students in the team "at bat" must answer questions 
pitched by the teacher or members of the opposing team, 
Each question correctly answered represents a one- 
base hit. When three students have answered incorrect- 
ly, their team is out, and the other team takes its 


tirone “aim bat . 


Bingo - Varied cards are made up from parts of a set 
of numbers, words, or pictures. The teacher, or a 
student, calls out a number or word, and the students 
whose card contains the item cover the corresponding 
Square on their card. Play continues until a student 
has covered all the items in one row or perhaps the 


entire card. 


Buzz/ Attention!/ Alouette - A number between 1 and 

9 is chosen. Students then begin counting off in or- 
der, and each time the chosen number occurs (as a 
single numeral, as part of a two- or three-digit 
number, or as a factor of a number) the student says 
"Buzz/ Attention!/ Alouette" instead of the number. 
If a student says the number, he/she drops out of the 
game, and the following player begins with "1". The 


pace must be fast, and the chosen number changed fre- 
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quently. 


Charades - Students, in teams, mime the meaning of a 
word or expression. They may act out separate syllables, 
or attempt to portray the meaning of the entire ex- 
pression, as in the case of a song or book title. The 


opposing team(s) guess (es) the exvression. 


Devinette- Students answer questions in the form of 


riddles to identify a word or short expression. 


Guillotine/ Le pendu - Students have a set number of 
chances to identify a word by guessing its letters. 

A correct guess is entered in the appropriate space. 
Each wrong guess results in another part of the body 


being added to the figure being hanged. 


Je fais ma valise - The first player says 'Je pars 
pour ... Je fais ma valise, et dans ma valise je 


" 


mets Each subsequent player must repeat the whole 


list of, Ltemss and! addhone more? iLtemstomihe list. 


Je pense a quelque chose - The teacher, or a student, 


asks the class to identify an object he/she is think- 
ing about. The only information given is one identify- 
ing characteristic of the object; for students in the 
pre-reading stage this might be the colour of the ob- 
ject; for those who have learned to spell, it might 

be the first letter of the name of the object. The 
students have a limited number of chances to guess 


correctly. 


Je vois de mon petit oeil - See Je pense a quelque 


chose. 
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Kim's Game - A memory game in which players are shown 
a number of objects for a limited time. The objects 
are then covered or removed, and players attempt to 
remember as many of them as they can. The answers may 


be given either orally or in writing. 


Kohlberg questions - A teaching strategy widely used 
in moral/values education. A group of students is con- 
fronted with a situation in which they have to make 

a moral judgement. They debate the alternatives to 
arrive at a decision. The technique is very useful 


for encouraging expression of personal opinion. 


Lifeboat - A simulation game in which a group of 
players imagines that they are in a lifeboat with 
one remaining space. From a list of names supplied 
they must select the one person whom they will take 


on board, and justify their choice. 


Moonwalk - Players must decide which items, from a 
list provided, they would take with them on a trip to 
the moon. Only a limited number of items may be chosen, 


and choices must be justified. 


Mots cachés - Words are hidden in a grid, and students 
are instructed to find them. The hidden words may be 
spelled horizontally, vertically, or diagonally, either 
forwards or backwards. The spaces on the grid not oc- 
cupied by the hidden words are filled with distracting 
letters. Students circle the words as they find then, 
and they may be asked to write a list°of ‘the"words they 


have found. 
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Oh! Canada - A game kit available free of charge from 
the Commissioner of Official Languages. 

Qui suis-je? - Students describe an historical figure, 
a well-known contemporary, or simply someone in the 
classroom. The other students in the group try to 
guess the identity of the chosen person. The more 
guesses required to identify the figure, the lower 


the score for the person who is guessing. 


Simon dit - Students repond to commands only if the 
command is preceded by "Simon dit..."'. If a student 
performs an action which Simon has not told him/her 

to do, he/she drops out of the game. A fast pace is 
essential. 

Suivez la piste - Students are given verbal or written 
~clues which lead to the discovery of a hidden object. 
Each clue instructs the finder to proceed to another 


Poet. 


Tiie-tac-toew= Playedvinypairs Diva student Idowmrece. 
ly answers a question he/she gets to place an X or O 
on a grid, three spaces by three spaces. Three X's or 
three O's in a straight line constitute a game bac 
player tries to block his/her opponent. 

Twenty Questions - One player chooses an object or 
person and tells the group only that the item he has 
selected is animal, mineral, or vegetable. The other 
players have 20 questions in which to identify the 
mystery object or person. Only "yes/no" questions are 


permitted. 


PRELIMINARY 
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Appendix A: A sample lesson plan for pupils 


at the pre-generalization stage. 


Appendix B: A sample inductive lesson plan 
for presenting the present per- 
fect tense in parts of two con- 


secutive 40-minute periods. 


Appendix C: An outline of the stages of child 


development from ages 5 to 16. 


DRAFT 
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Appendix A 


A sample lesson plan for pupils at the pre-generalization 


stage is outlined below. 


Objectives: Pupils will be able to name the parts of the head 


and use the vocabulary in context. 


Pupils will be able to use the structures: 


Vocabulary: 


Structures: 


New: 


Materials: 


. Qu'est-ce que c'est? 


C'est/ce sont le/la/les .... de... 


Oui./non.4-c .esit/.ce, sont,.ke/la/ les. 7 ede 


C'est/ce sont le/la/les ... de... 


Qui /non, cr est/ce sont sle/la/léesnwn4 de Ty 

lar tebe Known: classroom objects 
le nez (for review) 

les yeux 

la bouche 

les oreilles 


les cheveux 


les, sourcits 


classroom objects, 


one felt clown's head with removable parts: 


eyes, nose, mouth etc. (new vocabulary words), 


optional:ditto of clown‘s head. 


Key: A 


teacher 


Pee pip Lt 


C 


class 
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STEP ACTIVITY mun 
1 Review of classroom objects 


Introducing new structure with known 
vocabulary 


Ea 

Presenting new vocabulary and structures ieeelas 
Eee activities: application of 

new material | , | 


Clean-up, putting away materials 


Tae 


STEP 1 Review of classroom objects 
T: Qu'est-ce que c'est? (holds up a classroom object) 
P: C'est un crayon. 
T: Oui, trés bien, Marie. Qu'est-ce que c'est, la 
classe? (Class answers) 
Cette rangée-ce:Qu'est-ce que c'est? (Group and 


individual work on several classroom objects) 


Sie 2 Introducing new structure with known vocabulary 
T: (indicating a pupil's pencil) C'est le crayon de 

Paul. Qu'est-ce que c'est? (repeats answer in- 
dicating Paul's pencil) C'est le crayon de Paul. 
Toute la classe, repétez:(the class repeats) 
Cette rangée-ci, répétez: (the row repeats, then 
individuals) 
(indicatingJulie's eraser) Qu'est-ce que c'est? 
Ctest la gomme de Julie. Répétez, la classe. 


(class repéats) Qu'est-ce que c’est, Marc? 


STEPS 
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Marc:C'est la gomme de Julie. 
(The teacher continues pointing out classroom objects 
that belong to other pupils, using class, group, and 


individual repetition until pupils are confident us- 


ing the structure Ctest/ce sont le/la/les ... de ..). ) 


Presenting new vocabulary and structure 

The teacher puts the clowns head with eyes attached 

on a felt board, and introduces the clown as a new 

friend. 

T: Voila notre ami. Il s'tappelle Bozo. Tout le monde, 
dites "Bonjour, Bozo!" 

G3 .bon] oun. Bozo. 

T: (attaching the nose) Oh! Regardez le nez de Bozo! 
Il est gros, n‘est-ce pas? Montre-moi le nez de 
Bozo. (The teacher chooses a pupil to come to the 
front to touch Bozo's nose.) C'est le nez de Bozo? 

P: Oui, c'est le nez de Bozo. 

T:Repetez, toute la classe. 

C: C'est le nez de Bozo. 

The teacher points to the clown's nose, saying ''C'est 

le nez de Bozo?" and asks individual pupils. Then the 

teacher points to a pupil's nose and says "C'est le 
nez de Bozo? Non, c'est le nez de Pierre." The teacher 
repeats the question (referring to Pierre and other 
pupils), and elicits responses from the whole class, 
groups, and individuals. In a similar manner, the 
teacher introduces the eyes, mouth, ears etc,, and 
constantly reviews the other parts:C'est la bouche 

de Bozo? (pointing to the nose) Non, c'est le nez 


de Bozo. 


STEP 4 


py kek 


Pupils can come to the front of the room and ask the 
class questions using the new structure and vocabulary. 
P:Ce sont les yeux de Bozo? 

B; Non, ce sontslés. oreilles, de, Jennifer. 

At the end of the presentation, the teacher indicates 
the head and says "C'est la téte de Bozo." (class 


repeats) 


Reinforcement activities:application of new material 
1. The class stands. The teacher gives a series of 
short commands, performing the actions with the 
commands. 
Touche-toi le nez. 
Touche-toi les yeux. 
Touche-toi la bouche, 
This can lead into a short game of Simon dit. 
2. The teacher can begin to teach a song: 
Savez-vous planter les choux? 
On les plante avec le nez. 
la bouche. 
etc. 


Téte, épaules, genoux, orteils 


Nez, yeux, bouche, oreilles. 
(to the tune of London Bridge is falling down) 
3. The teacher may hand out a ditto of a clown's head 
with the ears, eyes, nose, mouth etc. ready to 
colour, cut out, and paste on. The teacher circulates 


asking various children to name the parts they are 
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working on. 


Variation l 

The pupils draw their own clown's head with the tea- 
cher, and colour the parts according to the teacher's 
instructions. 

Ce sont les yeux de Bozo. Ils sont bleus. 


C'est le nez de Bozo. Il est rouge. 


Variation 2 
Children who are doing transcription can label a 
given or drawn picture of Bozo‘s head, copying the 


teacher's model on the board or a transparency. 


See) Clean-up, putting away materials. 
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Appendix B 


A sample inductive lesson plan for presenting the present 
perfect tense in parts of two consecutive 40-minute periods 


is outlined below. 


Objective: The student will learn the formation of 
the present perfect tense for regular 
ER verbs, and will be able to use this 


tense with familiar verbs. 


Known Components: - present tense of avoir 
. present tense of any verbs used in the lesson 


- all vocabulary used in the presentation 


Key: T teacher 
S student 
C class 


eOD 1: 


Review of requisite knowledge 


Establishment of concept 


Oral introduction of new structure 


Oral fixation of new structure 


Personalization of new structure 


NOTE: For approximately the first 20 minutes of the period, the 


class completes other work previously introduced. 
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STEP ACTIVITY ee Ca 
time time 


il Personalized review of new structure 


3 4 
Isolation of examples for yap 4 
Inductive ess of wer eye es 10 
ane Oral fixation of new structure lola 
fi 5 oan aie eres new fh ee 3a 
: jet 


6 Introduction to homework, written 
application of new structure 


NOTE:. If time does not permit all of these steps, 
Step 5 could be postponed for another day. 
- For the remainder of the period, the class works 


on another topic, or engages in a change of pace activity. 


PERIOD 1: 
pibPek) Oral review of present tense OL) Verb avOLr taeoudn 
personalized questions. 
Me Est-ce que tu as une bicyclette? 
Sls OUl ye ded Une DICyClet le. 
le Est-ce que Sl a une bicyclette? 
S2: Oui, iaJ/elleya une bacyclecte, 
ive Demande & $3 s'il/si elle a une bicyclette. 
342553, €St-cesutiemruraceUnem cy Cre tte. 


SS: Oui, jal une bicyelette. 


ct ATES ye 


the teacher gives a dollarsoi Minto two students to 
hold. 
T: AVeZ—-VOUS SUll-adoltar? 


S5teS6)*: Oul, nous"avons un dollar. 


ee Pose la question a S5 et S6. 
Su: AVeZ=VOUs- un dollar? 

S62 Our, nous ‘avons sun dollar: 
aes Ouiges trace qusaie/elles ont? 
oo: Lis/e lies ontaunedollar: 


The teacher writes the present tense of avoir on 


the side board as the questioning progresses. 


If students experience problems in this review, the 
teacher drills using whole class and individual 
repetitions until students have a firm grasp of this 


material. 


STEP 2 Establishment of the concept of past time. 


ies Quelle est la date aujourd'hui? 

Son C'est aujourd'hui le jeudi 7 novembre. 

Flee Et demain? 

S10: C'est le vendredi 8 novembre. 

ge Alors mercredi? 

Sal. Crest te 6 novembre. 

Tus Oui. Alors on appelle le 6 novembre "hier." 
Le 6 novembre, c'est hier. Repétez. 

ee Le 6 novembre, c'est hier. 

Hee Bou anjourc- Nui, Cc este présent et hier, 


¢ 
c'est le passe. 


JOUR: 


DATE: 


TEMPS 


i 2 Ores 


The teacher develops a chart during these exchanges. 


DU VERBE: 


STEP 3 


HIER AUJOURD 'HUI DEMAIN 

le mercredi 6 Le njeud! ay le vendredi 8 
novembre novembre novembre 

LE PASSE LE PRESENT LE FUTUR 


Oral introduction of the present perfect 


ies 


Sis 


‘i 


S22 


The 


Quel jour est-ce aujourd'hui? 

C'est (aujourd'hui) jeudi. 

Oui, jeudi. Le jeudi, je regarde 
toujours la télé. 

Hier aussi, j'ai regarde la telé. Est-ce 
que tu as regardé la ce Le gets 2c 

OUL; 21 san regarde la téle. (The teacher 
will prompt "J'ai regarde la télé" if the 
student needs help.) 

Quel programme as-tu regardé? 


oad regardé (name of program). 


teacher repeats with two or three students and 


prompts the correct answer whenever necessary. 


ee 
S4: 


T's 


Est-ce que S3 a regardé la télé hier? 

OUlL }So35a regardé la telé. 

(asks the class) Est-ce que S3 a regardé 

la t@1¢ hier soir? 

OU1,. LL a regarde la télé. 

S4 a regarde (name of program) et moi aussi! 


* 4 
S4 et moi, nous avons regagde (name of 


program) . 
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Te S4, quel programme avons-nous regardé? 
If 
oa: Nous avons regarde (name of program). 
5 if 
Ts Qui_a regarde (name of program) aussi? 


4 
Ah, vous avez regarde (name of program) 


aussi! 

oie Oui, nous avons regardé (name of program) 
aussi. 

Ts QOu'est-ce qu' ils ont re ardé? 

Os Lls ont regardé (name Of program). 

Ts Mais je n'ai jamais de chance quand je 


, 0 
regarde la tele. Au moment le plus 
: 4 Vee Tid . : 
interessant, le telephone sonne. Hier soir 
; f ¢ : 
aussi, le télephone a sonne. Chez qui est-ce 


4, 7 Se * tf: é 
que le telephone a sonne hier soir? 


4 Si 
SG: Le teléphone a sonne chez moi. 
/ ¢ 
is Qui a parle au télephone hier soir? 
edz 7 4,27 
Si: Moi, j'ai parle au telephone hier soir. 
1s Et (name - indicating another student whose 


hand was up) a parle au téléphone hier soir 
aussi. 
4 y een 3 
Ns Est-cesque S/vand S8 ont parle au telephone 
hier soir? 


é © fae . r 
Ss Oul, Bhlseent parlé au telephone hier soir. 


STEP 4 Oral drilis*tteereinrorce “the ‘present perfect 
EXEMPLE: Botll 1 
Modele: Tu as regarde la téle. (et Jean?) 


DP a regarde la téle. 


STEP 5 
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Commencez: Tu as regardé la téle. (et Marie?) 


Elle. a -regardé la tele. (ctulesucarcons:) 


Ils ont regardé la télé. (et toi et moi?) 
Nous avons regardé... (et toi, Suzette?) 
J'ai regarde..- (et Marc et moi?) 
Vous avez regardé... (et Paul?) 


Tea recat daw 

EXEMPLE : Drees 

Modele: Je mange une pomme (et hier?) 
J'ai mange une pomme 

Commencez: Je mange une pomme (et hier?) 
Nous mangeons une pomme (et hier?) 


Les enfants mangent une pomme (et hier?) 


Tu manges une pomme (et hier?) 
Vous mangez une pomme (et hier?) 
Je mange une pomme (et hier?) 


Personalization of the use of the present perfect 


/ 
ae Qu'est-ce que tu as mange ce Matin 
5 
\ eae . 
a midi 
' : ta 
Ss J'ai mange... 
. \ . . 
tL Pose la question a ton voisin. 


(5 or 6 students) 
ee Est-ce que tu manges d'habitude a l'école 


XN . 
ou a la maison? 


aie Je. mange... 

iu Et hier? 

ae J'ai mangé... 

ise Et ite? 

S32 J'ai mange... 

sine Qu'est-ce que tu portes aujourd'hui? 
S4: Je porte des jeans / une jupe /... 
Ji Et hier? 


S4: J'ai porte... 
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ERIOD 2: 
STEP 1 See Period 1, Step 5. Vary the -er verbs used e.g. 
. 7 7 SS 4 ; ve 
Qui atravaille aprés la classe hier? Qui a Eécoutée 


les nouvelles ce matin? 


STEP 2 The teacher elicits examples to create a chalkboard 


chart. 
ee Qu'est-ce que tu regardes, Sl? 
Sl: Je regarde le tableau. 
is Oui, tu regardes le tableau. 

Et hier soir, qu'est-ce que tu as regardé? 
Si J'ai regarde la téle. 

z 7 Pa 4 

The Oul, tu as regarde la tele. 


The teacher imitates the sound of a phone. 


He Qu'est-ce que le téléphone Laut? 

SZ: Le télephone sonne. 

Ts Oui, et hier soir chez (name) ...? 

S3: Le téléphone a sonne. 

Tite Et (name students) ont parle au té1éphone 


brer Soir? 


4 
S4:; Our, ll s#ont parle au télephone. 
Ae Et est-ce qu'ils parlent en classe? 
S4: Oui, ils parlent en classe. 


The teacher develops a chart as students answer: 


HIER AUJOURD'HUI 
ites regarde la téle. Tu regardes le tableau. 
Pets 7 Pd. 
Le telephone a sonne. Le telephone sonne. 
7 Lene, 
Ils ont parle au telephone. Jean et Bob parlent en 
classe. 


(See chart on chalkboard organization) 


STEP 3 


asim O10) em 


Analysis of the formation of the present perfect 


Ts 


Sit: 


S4: 


JR 


(The teacher indicates the present tense 


sentence.) Quel est le verbe dans cette 
phrase? 

C'est "regardes." (The teacher underlines 
regardes.) 

Et le verbe ici? 


C'est "sonne." (The teacher underlines 


sonne. ) 


Et dans cette phrase? 

C'est "parlent." (The teacher underlines 
parlent) 

Trés bien - et quel temps est-ce? (The 
teacher indicates le présent if students 
hesitate.) 

C'est le présent. 


Oui, et de quel verbe est-ce le present? 


The teacher establishes: regarder, sonner, parler. 


dl 


Soe 


Si: 


Oui. Maintenant, regardez bien. Quel 
est le verbe dans cette phrase? 

OL.6 Sit eae. "as," "regardé" (etc.) 

Oui ... mais ce n'est pas tout. Quel est 
le verbe complet? 

Clest"as regarde. 

Qui;,;bravo! Et dans la deuxieme phrase? 
(The teacher underlines the verb.) 

C'est "a sonné." (The teacher follows the 


Same procedure for partial answers and 


underlines the verb.) 


Ola 


ie Et le verbe dans la troisiéme phrase? 
S8: Clesty One parle." 
ee Oui. (The teacher underlines the verb, 


and then indicates the three verbs) 
C'est le verbe au passe. Regardez bien: 
Quelle est la différence de forme entre 
regardes et as regarde? 

The teacher accepts all legitimate answers until 

he/she gets the answer below, S9. 

Soe Le verbe a un mot au present et deux 
mots au passe. 

rs Excellent. 

The teacher establishes that there are two words in 

the verb in all three sentences. 

der Maintehant, regardez bien le premier mot. 
(The teacher indicates as/a/ont.) Quel 
verbe "est=ce? 

If the students do not react, the teacher indicates 


the avoir chart. 


S10; C'est le verbe avoir. 

es Regardez ces trois mots (regarde, sonne, 
parlé). Quelle est la terminaison? 

Sll: Crest é. 

oe (thestedacher indicates .egqarder.)\ Pour 


changer regarder en regardé quelle(s) 


lettre(s) est-ce qu'on efface? 


Size Effacez er/r. 
T: Oul, tressbien. Et quesit-ce qu'on 
ajoute? 


Si: Ajoutez é/accent aigu. 


STEP 4 


STEPS 


eo ee 


The teacher follows the same procedure for formation 


/ 
fa 
of sonne and parle. 


Te Quel temps est-ce? 
/ 
Soke C'est le passe. 
° . of 
ile OUT; Et cette forme (indicating regarac, 


é cree va 
sonne, parlé) c'est le participe passe. 

The teacher writes the term on the board. 
Qui peut me donner les deux parties du 


Us é 
verbe au passe compose? 


S14: Ce sont avoir et le participe passé. 
The teacher writes: AVOIR 5 ec) LEwPARTLCAPE PASSE 
(au present) 
is Et cette forme du verbe s'appelle le passe 
compose. 


See Period 1, Step 4. Vary the vocabulary used e.g. 


Tu as acheté un cahier? 


Group work using the present perfect 

If there is a group of students who need to review 
the formation of the structure, the teacher works 
with them for the rest of the period. 

Other students may: 

1) work in pairs to reconstitute short past tense 


sentences from a given set of word cards. 


ae 0 


2) work in pairs asking each other questions using 
the past tense of the verbs on aasupplied list. 
Questions should be answered in the affirmative 
atethis. stage. 

SJewOLk, LoeGLOuUpS Of four or five, to, produce. an 
Oral report on a recent school event, party, 
or shopping expedition, using the appropriate 


verbs from the supplied list in the past tense. 


STEP 6 Assignment of homework on the formation of the 
present perfect 
The teacher will introduce the homework by having 
students do some of Exercises A and B orally 


to see if they have any difficulty. 
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HOMEWORK EXERCISES 

Exercise A. 

Mettez le participe passé dans les phrases suivantes. 

12) Sivecarder) = Liiva les nouvelles 
voitures. 


2. (écouter) Hier soir, nous avons 


la radio. 

3. (sonner) Ce matin, mon réveil a a 
sept heures. 

A (acheter) Marie et Jeanne ont 
des disques chez Sam. 

5. (dépenser) Avez-vous beaucoup 

d'argent? 
6. (terminer) J'ai cet exercice. 


Exercise B. 
Répondez aux questions suivantes selon le modéle. 
Modéle: As-tu regardé la télé hier soir? 
Oui, j'ai regardé la télé hier soir. 
1. Est-ce que ton pére a fumé sa pipe a la soirée? 
Oui, 
2. As-tu parlé au téléphone hier soir? 
Oui, 
3. Est-ce que les Leafs ont gagné samedi dernier? 
Oui, 
4. Avez-vous étudié le passé composé aujourd'hui? 


Oui, 
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qesva adioiniva aT qieintant. 7 


d GuVvOdtITVHO 
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| 
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APPENDIX C 


An outline of child development from ages five 

to sixteen follows. The implications of the var- 
ious characteristics for language learners are 
suggested, and should facilitate the planning of 
activities for both affective and cognitive areas 
to match the interests of the child. 

Since these stages are the average for the group 
indicated, it is obvious that, out of every hun- 
dred children of a particular age, some will share 
more of the characteristics of the previous age 
group, while others will have more of the charac- 
teristics of the following one. All this means is 
that individuals have different rates of develop- 
ment. 

Further information on deyelopmental stages will 
be found in the chart "The Complexities of Child- 


hood" published by the Ministry of Education. 


General characteristics = physical, emotional, 
social and moral, and mental - have been indicated. 
There will be many individuals who do not exhibit 
these general traits. This is another reason that 
teachers must consider the individual child in 


selecting techniques and materials. 


267 


"UOTIOW SATOAUT YoTYM “SOTITATIOR sTOSnU-98ieT 


Spuewmuod osn pue pUejSAepuN OF UAPST OF OWT poos e ° poeu Aduy ‘sueds uotjueq 
‘,,STOq SeT suep snou-suoUsUI0Ig,, se -}e jA0YS sAeY YA0q ‘seTqt 

yons sowes Sutsuts ‘jueweaow SutaToAut soewes Aolue ° -AT}0e SuTqiosqe ut poesesue 
‘9qTIM Jou eze Adu SseTUuQ ‘sjSerteQUT 

ang -ejsed pue and “usnaq e8ie7 e& YQTM quted ues * AST TWIS sAeY S[ATS pue skog 


‘juoudoTeaep Fo sjoedse z9YI0 

UT STATS puTyueq zeesh e of dn ose Adu 
‘STATS ueyQ AsuM{O oz0W ore pue 

‘ezow Ystom ‘1z933Tq o1e shoq SOW 


Teotsdéud 
suoT eottTtduy SOLAS Tigdvel1eUD 


(UeJTeSASpUuTY AOTUSeS) CIO UVAA-AAIA AHL 


268 


*Terzq4noeu 
eq OF sqZUeZed 3yuA spenszed oo} AAR PTNOYS ASYoORSR 


‘poqoe}ep st aebenbueT Aeujoue ureeT OF soUSsDTIeA FT * 


*unutydo ey AeMeFy AO Q FO sdnowzb ° 
<AeTd rox Aaebunod zo abe sues 3yR Fo 
uetpTtyo Fo sdnowzb eztuebazao [Tt yAnq ‘dtysrepesetf 


S, sou kod SUt Sadoooe PurPecnOtb 2 OjuUTe 412° 


SuOT eOTTduy 


‘squerzed 
JO saepnyzt33e Texrsuseb pue 
szouuew ‘yooseds 3yy 4oeTyerz * 


"stood ueuy 


qZueqjzodut ezO0w eze sz[NpyY 


TeiOW pue Tetoos 


eTqepusdsep ‘suezes ‘/wTted 


TeuotTzouN 


SOTISTTSERZOeALYO 


209 


“en3uo0j AeyjJowW Fo suxzeqjed ojUT seanqjonaqjs 


pue ALE (NdesoAn YouSsty ATzy oF Aazq Aew UeAp {Tyo 


‘qyusne3 


eq ued sjoefqo zeTTTwWey Jo seweu roy ArAeTNGedOA 


*soweb dnoazb ut 
ezedtotqzz7ed 02 4SszayRzO OF USsRZSTT OF ‘AemMe sSHhuTYy 


and o3 ‘suinj eyez Of ‘ezZeYS OF UAeAaT ATTeNpexrb 
*Apoq FO sqz7ed yorsz 


-ueds Z-M ou UT OTqeaTzZoAdun ASyRzeA Sq [TTTM USAPTTyO 


butyeoeds—-youslg ut wey 3FseAae AUT Of SAZAOFIS FASAO 


{sjJUSWSeUTJOT soOeyFANS MoT ke 
ATuo sposeu mou At ‘Gg she Aq 
‘z¢ obe Aq peystTqejise [Tem 


Sem ZTeuUeTH enbuojz Asujow ° 


*SPpIOM 000‘E - 007‘Z 


AzeTnqesoA onbuoj AeyuAow °* 


Tejuen 


*SWT} 3SATF 9yA AOZ sdnozh azsed 


ebzeT yAtTM WOVeQUOD UT oq Aew ° 


SApoq UMO UT DPelrsSoledutisete 


PANO OD. 10. SORT One 1Oue and 


‘soouerzeyjytIp Kes JO SnoTOSUOD sae - 


SUOTIEOTTAUI SoOTFSTrTSVOeAeUO 


*uoTzeztuebzo yonu pue sdozd yytm Aeqtd ot Zeweaszp ° 


"o104—,.e2 UL dOUS OF Oxi, * 


270 


-yoresq ou ‘warez e 


‘TTeU SATZ Sy ‘00Z OY OF SJTSTA +SedueTIedxS [Trer ° 


‘utdey jJouurer ‘es8noxz uozedeyo jtjed 37] 


“sano STOI} Soy se yons satz0js ‘pnol[e peer AO ‘T[T[eI: 


ea oOge a1. 0}. st, Ppue AXOIS = ojeraSuTT? ueo. - 


-SUOTAPIGSUT TE UttM (O90 “Ssetzo1s 


JO BbutT{3e4 ybnozy} uotsusyerzduos Hutueyst{T doteaap ° 


SUOTReOTTIUT 


*puezeid 


O32 OYATT pue Aseqjuez SDAOCT * 


!SsuTOO 


uowWwOS JO eNTeA 9y4 MoUyZ * 


‘ebeqs Teuotjzersdo eqjerDUOCD 


AjTazee oyuy ze ore ATTewxAou * 


‘yxTe sTeutue 


YOTYUM UT SOTIOFS Aezorzd * 


:suotasenb yse pue jueUMIOD 


OF se To Uns tOcd On esr Toe 


fpnoTe peer 10 


PLO SSta676 SutAeg SesiT 


SOTISTATSRZoOeABYO 


*uoT3dz0sqe-JTes pue sssuwtTed Fo 
spotized Ayjzbuet seu pto zesk-/ 
Souq ¢‘SsqjuUSWwesnue Jotnb of 


obueyo o7 posu ‘ATtTsee ‘eazTQR ° 


*spunoaz ‘sbuos uotjoe ‘soweb ZUuSsweAOW pue Hhutbuts ° fSOoTATATAOe OTwYyAAYA Aolus * 


{UD TANGO JO, Ss) Pule Tepue 
KiAttTtqe $s,ueApTtyo pesoxe 


Aew soueptjzuoo pue Hhutzep °* 


*aToOADTG e& burpra ‘satqstazy ‘sdooy ‘ASspeeT seul 


244 


MOTTOF ‘HutATF-34TY ‘Hutwuwutms ‘sotTqrzewu ‘Hbutpty ‘be 


4‘syoeC ‘ssoq-butaz ‘TTeq e yatTM HbutdAetd ‘yo Ioosdoy SAO bo te a 
‘edoxz butdum€ syouerzq ut satztatjoe punoxzbAetd ° Soy een ees Oe 
TeotsAud 
suotjzeottTduy SOTASTA9NRZOeAeYO 


*squeaed AtTeyj wory aouepuedeput ateyy Hbutjzesse pue sazeed aAtTey} oF HutTyeTea ore AsyR “4T FO pus yy 


Yoeet ueApTtyo owt7 ey Aq esnBedseq ,esdUSsDSeTOPY 3SITY, PeTTeO sewtjZewos st pueq obhe stu 
(uOoTSTATGd AzewTId) LHDSIS GNV NAHAS ‘XIS SHOV 


GOOHCTIHO ATYVA 


ee 


*qutenb 3uz *peotpnlCead ATbuoz4s st jusew 


ezTseydue-TSAO 4, UCP !SeTITAeTTWTS YIM pozYybtTTep eze * -UOATAUS SCT POUT ssoTun 
‘yooods UOTJFEUTWTIOSTp JO saeaAZ are Ang 
pue zZouuew FO sqatqey ATtTep ATeuR uT ‘UaApPTTYO sessetTo Tetoos pue ‘Aj,tTeuotjzeu 
butyeeds—youezq UT JseTe UT 33eeTD OF OWT pooh e ° 4‘soDe1 JO oTeMe OTe * 


TeioOW pue TeTOOS 


so0e rb 

*HuTUUTM YATM SANTTezZ AO shtyjsead 

azo BbutsotT ut snonotdsuods st pue pa zeTOST st JO sso—T 3desDe Jouued 
PLTTUO TeENPTATPUT Ue YOTYM UT SUOTATRIEdUIOCD ptIoAe ° {WSTOTAZTAO OF STqereuTNA 937e ° 


°g aeaoA Jo JTey 

3SPT 34 buTanp jue jAOdUIT 
eq OF sutbeq dnoxzb azsed 
Tt#un pseu styy Assties 
ued sqtnpe ATuo !paaorzadde 


*ssooons sodUueTIedKS p[Tyo yore eins seyeu ’ pue pentTea eq oF pesosu ° 


TeuoT OU 


SUOTIPOTTAUT SOTFSTASVZOLALYO 


“alts! 


‘umnq B® sey suodzrsAS 
4FeYF SaANnsuUS OF 4BSATSA SOTA AO ‘TATH e ssooyDd oF 


AOGSe TAO Ite, St JT 4eU USTTqeqase Ueo 1euoreq SUL 


*(YSOM PpeueDd-YousezTy °*6*s3) 4WsezequT 
SFETNUTIS TTT 4°d990 ‘Ssept{ts ‘sdtaqjsuTtz Aq pejuewetduoo 


4Q0uUePTq AO epeueD) Youeizy uo psesnooy FTUN wNTNOTAAND W 


*yoroidde seanssead ybty ‘uo-pue-jjo ue ATezSw 3ou 
‘KOY-MOT pue snonutjUuods eq p[NoUS AAOFFS ou, °FTSTA 
OF 10 MOUY OF eTdosd hutjZsezeAZUT se ssuocydoouezy mous 
O03 ST WIP SuL “°uo g oebhbe Anoge worzzy ATAaeTnotW2ed 
SS@51e Jouj0 Ul DUe YOouUet”A UT “UN[NOTAanD Sug 

JO 34ed Teazbsejut ‘Tewxrou e eq ptTnoys setdosd futyeeds 


-youety, Spzemoj sapnzt33e pooh so AZuswebexrnoosus suL 


SUOTReEOTTdUI 


"J9YUI9B07 APTA OU 
op A[[e1eues pue sqsezeqUT 
pue SoTATATIOe szeAredss 


sAeUu STATH pue skoq g sabe Ag 


spedoTeAsep ATtses st seanqq{no 
ZeyuyO yyztmM AyZedus pue 
“SPURL 190, 00Ut Uortp Tru. 


qnoge isnoTano AqTeanteu toiee 


SOTASTTS_ZOLeIeYO 


*Sswoyu su 
puofeq AjZtunwuwos sui ut pue ‘ehbe umMo s,pTTyoO 9y 


JO eTdoed satoaut ptnoys sanbotetp pue suotzenitIs 


274 


"aTqQtssod 


JT ‘OATIeETNdTuew sq pPTNoOYS seTATATWoOe Hutusrzeey 


suotzeotTduy 


*sqetTadoazdde 

ote Bbutpesz pue butuseqystt{ 

pue but33Ts szow 4343TIM pue 

peer ued ‘!pequetz0-Ased butwodssq 
ST ‘owoy worzz Aeme ATtddey 


sAeTd ‘poeansse st pTo-iteek-g dul 


*yIOM pueU 

pue soouetredxs Azosuss ybnoszu3 
suzeaetT ‘paquetz0-rSsyore, IO 
jZuezed st ‘owoy jo 3uhbts ut sAeqtd 
:sqoedsea Auew ut pTo-1zeaefk-¢c sayz 


SeTquesezr [TTT4s prto-rzeek-9 suzy 


‘szToequeu 


8-L yO dnoz6h AejTd e pest ued ° 


‘ssourtey uO 4STSUT 


pue suain3j butyeq Aoluse > 


SOTFSTIS}ZOeALPYO 


Zi 


"uUOTIeOTUNMUIOD [eet 


O1 PBST TIIM SUOTSTOOD TeAOW BuUTYeW UT JUSWeATOAUT 


1WUOTAD Ee 
S,USAPTTYO AeyAO AO ‘uMO ATeYy} FO sseubuorM 10 


ssoujubtaz sy uO SMeTA ATSeYy sserdxse OF AUeM sTtdng 


"USIPLTYO ,peq, AO ,poob, you ‘sseutynoz eTqeydesorun 


pue etTqejydsesoe ATAeaeTO AFtRZUSpT [T[T™ Aeyoesq sus 


SUOTIPOTTdUT 


eyerDUOD ‘TeBUOTIUSAUODEAd ° 
sobejs [Tezow Hrzeqtuoy ° 
O4FTYM pue yoeTq * 
2UOTIPATIOU 

OTSUTAAZUT [TNFJASmMOd uteqWuod 
jZuseudoTeAep [Tezrou Jo sehbeqs 


SU SZTTTAN YOTYM suoT ZeNWTS 


*ssoubuoim 
pue ssouqzYybtaA *a°T ‘suotjenTeAs 
Terzow Hbutyeuw ore sttdnd 


‘pueq obe sty} FO pue sy pzeMOL 


\ITegs butaq. “bu pany 
‘HutdjTey se seapt yons of 4no 


uepeorq ,peq, pue ,poob, ‘z07eT 


‘squezed Aq JO paaoaddestp 
Io peaoradde sqoe OTZTOSdS 9re 


upeq, pue ,poob, ‘sptTo-resk-9 04 


‘ SOTISTI9RVOLILYD 


276 


-6ButkeTd-eTor pue sqztys AOF TetAoe}ew se stu secede 


"SUTUIOTO, JO SaTOtTjIae Sd DUTUDee7 107 pUe 


StOrseeuteOl ait) esac DUTOe tOles tug osn 


-oTqeqiIns ore 


SOTAOW pue Sodej,OaepTtA ‘*A*T ‘SFTYXS pue sonboTetp ° 


"“Sojep Ppue scultyZ Uoeoq Of SAeSPUuSsTeo pue Ss azoo,To esi) 


youezq ut sowebh TeotjZewseyzew ° 
Seinjonaz4s SATReTAedns pue sat ReAedUIOD ° 


woeqsAs OTAWZeW YRTM HbuTyAzom * 


SUOTIePOTTAUI 


(AUSIETSUCIUL And “SuTT [1m 
swoot butApt3 ‘speq butyeuw 


‘oTQe} HbutTzqzZes sowoy ze dTey ued * 


fsouo mou butAnq pue 


Butsooyo :seyjOTO ut peysezejuTt ° 


“soTaAow /*AgT 
sXoCus dnozb obe styuy !AQTAT ROS 


eTqeznoaes e [Tas AeTd otzewerzq 


‘OWT? [TTeqa ued Lf shy 


*suotzoeAZ OTdwts 

smouy g obe fuot}OeAAGns pue 
uOTITppe Op ued /¢ oby *butanseow 
pue ‘6Sutjzz0s ‘butAFtsseqto 

f‘sodeys otTzqZewosb *6*s sqdaou05 


TeoTZewseyzeW eTdwts smouy 9g oby 


TequSH 


SOT}STTSe_ZOeAeUD 


24-9 


*HuUTULeST 


Butpueaxs zZOFJ saetztunyzroddo se sAzorZS osn 


*Zepz00e1a ade 
oyu Butsn ‘sAkeTd otTpez ojuT senboTetp sey Fo 


ewuos UANL ‘*e7eD YATM SpTe TeNSTA-oTpne ssooyod 


“SoqyeuTASpP osn 


*Sseuo snoirouny AT TetoSedsse 4Seurisduios sonporzqut 


*souoydetey 


AO} UTM UOTFeESTSAUOD UT BsdTIOVAd Sheanoousa 


SUOT}EOTTduT 


‘AT [TnzZe0erhH peyjdeode st uotzoer10D 
Su} JT AOATS ue uT Asyors 
ouy YoOReO OF SDYTT !srsyWO 

JO soyeAstTW worAF uUAeeT ‘pueg 


obe sty} FO pues sy spreMOW 


‘sodej pue spz0dser 


‘soutzebew [TetzAoROTtd SyYATT 


*3e peybnet 
oq OF exATT Fou Oop 3nq 


SeTpptaz pue sayol AoCus ued 


fOZTAOWSW OF SOATT 


‘sowAyua osussuou AoLus 


![Tem suoudete} osn 


SOTZSTTSERZOVLVALYO 


278 


*SOWT} OF SWT}Z WOAJ s—Ttdnd pue sAsyorsz 


JO SeTOT |y} eszeacy *shuos pue sowebh oy ut utol ° 


SUOTIROTTAUT 


fsowedb 
pue SOoTITATRIOeS Sy FO WAed eb 


Atoayoes4 9oU4 sAeY OF => 


SOTASTIAqOe AED 


219 


*WOOISSETO SU} UT SOTFITATROL sozo ‘AOyOoy ‘TT eqeseq 


pue STTT42p OF FseASAUT ppe OF ARTAeT[tTwejy sty 9sn - - soweb peztuebhbio Aeqtd ° 
Teotskud 
SUOTIeOTTAUT SOTASTT9NRIOeAeUD 


*Sous0SeTOpe JO suetTqorzd sy} yeow Ady eAOFOq SOUSePTJUOS-JTes doOTeAsep OF padtToey oq 
PInoys Asyl *jZueudoTeAsp ATeyA Fo sbhejxs 4xoOu 39UA UT PsedsU TTTM USApTTYyO sssyW 7eYyA 


sopnjt33e pue ‘shutpuejsizepun ‘sSTTtTys ey doTeasep of eheqs sty} 7e Set 4tunqZACddO sre sAdUL 


‘oqepes o10W eq OF pus STATS ‘oaTIOF 


AT[eBotsAyd ezow oq OF pusq shog ‘STATS Jsow FO AeYUR WOAF SsaeBAaATp sAoq 4SOW Fo ANoOTAeYSeq sUL 


*Zeyoes7 ey wors dtyszepeet 


pooh ATHbuTtT Tt MoTTOF pue eztubooeaz ebhe stu FO usaApTtyo ynq ‘Que_AxZOduT st dnozb-zsed SUL 


‘Woy punoze pTz0OM 9yQ Fo Apnas sy pue souetos AoCue ATAe[NotTAAed AoyQ !uzredsT 
03 Zebes aze but7z4es pooh e ut ueApTtyD *Aytusezes sATRZeAedwosS FO suit? e ST pueq 9he sTuL 


Axzewumns 


(OT pue 6 STATS) (TT pue oT “6 SA0g) NHASTH UNV ‘NAL ‘SNIN SHOW 


CGOOHC'IIHO YwdLv 


280 


*wOOTSSeTO syAZUT eAsydsouje sATAIAOddNS wzeM e 


e3eemID) «6*¢SsaDONnsS SsoUeTASedxe sTtdnd ssay i oAns oyeu 


"O30 ‘oqtzAOsuezA ‘azeAISNTTIT 03 eTqe ATTeotsAyd 
*atTuoudoouelzg Jo sbeTF 
Zo sutoo ‘sdureqjs 3yz *6*s sssetTo youezqJ sy oF 


jJUeASTOeA oq UeD STepow pue sUOTRZOSTTOO ATTeuotsed5D0 


*, 100s suq. uO, STENDTATpUTeINd > su0q) -sdnorzb so 


stseq ou UO sUOTJeZTJeEWeIAp pue ST[tap ‘sowed uetd 


‘saeouetrzedxse 

mou OSTe pue sssdons ‘AQtTAnosas 
‘aouspuedseput pue ‘butbuojTeq ‘aAOCT 
:TeoOtTxopezed oze YyOTUM FO swuOoS ‘SpsaouU 
Teuotzous sty Aystjes of AAeSsad5U 
TIt3#s o27e sq [npe wory uoTtyztuboosez 
pue soueqdac\0e ‘UOT IOAaFFe 3NqQ 


: soseoarouTt soueqxzodut dnoazb zaed ° 


TeuoT IOWA 


*SUOTROST TOO 

‘ pue sTopow seyeu ‘sjuSsWNARSUT 
Teotsnu Aetd ‘AtqtbheT e4tzMm 

ued tATptdexz sdojTseaep seTosnu 


; SUTJ FO UOTIeUTPAOC-OD TeotsAud °* 


‘STeENPTAT PUT 
se ueuy szoquew dnorzb 


Se SATATQIEedWOD ezZOW 91e 


SUOTIROTTIWI SOTISTANRZOLILYO 


eo 


*sobenbuet jobszeR 

SU} UT pue ‘SATJeEU SYR UT paezetTytTuT eq of W3Ybno 

"O79 “Oeqend UT SesseTO YyATM shueyoxs AOF satzTATWoe 
gO Sl oe t Ou piGoe1, pure Hutt tim Se "Notts sioelojd 
SSPETO 


"mou utbeq ptTnod ssuepuodseazz09 Jo sohbueyoxg” 


POe ttl Usted, 904 UlimM JOeazuUCD Teer ASTTO o3. AZ], 


"oFJTT FO Aem ATHY 


pue youeztq JO szAeyeeds SATJeU UT 4SeTEeQUT Ue oQe=emD 


*obenbue,T oy} ut sserboad 
AITey; 4ynoqe sjUEpNis eAnssesy ‘“‘wseozAeS AO UOTIEPTWTAUT 


esn jOU Op pue SoTJOTXUe SSOYyA STNOTPTA TSAoON 


*SUOTJENITS pue senboTetp ut sy4serTejUT ossyuW osn 


SUOTIeCOTTdUT 


‘ZYyHTsUT YRTM 


sdtysuotje[erz ssnostp TT™ 


‘sosseToO Tetoos pue ssorez 
Zey;O YRTM suUOTRZeTeA Hhutursou05 


SENTRA A[TNpe ydesoe TT™ 


TerAOW pue [Tetoos 


*suoTqoird 

ATtwuez ‘yZeep ‘Ay tzreTndodun 
‘oain~[Ttey ‘ASyoes 9uz 
‘zet—Ttwezun oy 


:Sieey Fo 


Zequnu e sey pueq abe stuy 


"oR30 ‘sqnTo ‘ATtwezy oyy 
UATM SOTFZTATIOeS AOOPRZNO pue 


Butdweo AolCus ‘!sjed dsyYATT 


SOTASTASRZOeCALCYUO 


282 


*pospusouuiod ot 


senbtuyoe} uoTzeOTFJTAeTO senTeA FO 9sn d3UL * 


-uoTzetedoos fo AATTerOW 9yYR 


HutuzeetT 2ZOF potzAed TetonzD e& ST STYUL joeo0uUeTIeg ° 


“SATIOSFFO STOW |7Te PusFFO OYM STENPTATPUT UYATM 


SYTCF SFeATIG ‘*SAOUUeW Pooh uO SszZzTUOWASS 4,uUCOg ° 


‘gpod jez0es jo odé4q & ST ebenbueT puooes Vy ° 


suotzeotTduy 


*S2ISU10. 30, S1UsT21 ou4 
JOT WASDUlD PuRL sotsso eo 
asuos ‘AZsouoy ‘/a0uerZSTOR 


do[TeAep ued ; 


*suOTStTOep dnorzb Aq aptqe 
TIT ‘*o3eZ0d005 OF UAPST 


Ol. NoTIg 1p Dera 


‘uotqezeaoos Aofus . 


*udAeTO 3e ATAeTNOTIAAed 
‘Asojazanoostp ‘yTeR yorq 
4‘30uUaeTpEqosStp ‘sssusNnotT{TTeqets 
JO wz0F 9yuQ syeq AecCu 


esouepusedeput butmorzb ateuL ° 


sepoo yzemses Aolus * 


SOTJSTTSZOVLVAeYO 


283 


*souo Buorzm 3uq butysebbns ptoae of ATuUO 


JT ‘seorey JUueTAND sy} FO eAeMe Oq pTNOYS sTseyoeeL * 


*yIOM dnorzb-[TTeus AT3ey4 
ueTd d[Tey of UsApTTyo sy MOTTY “wooaAsSseTO oF 
UT SOTATATRIOe dnozbh ut eTor FooTe sezow e suUNsse 


asnu 430A pue ‘ATpuetazAF pue ATey oq Fsnw ASYyoes, VW ~ 


*snowtueun st uotutdo [tdnd yotym 


UT UOTZeNATS e Hbutsooyo ptoAe ‘suoTssnostp Jog ° 


SuOT}eOTTAIUI 


*s3a0ds 
pue *‘A*‘Z woaz AT}sow eze ssorsyY 


suL ‘°‘dTyUSIOM-O7eY AOF swtz Ww * 


“MoTraedroraaed 

qInpe ueyj wAeyRzeA SoTATATWIoOe 
pue soweb Jo uotstaAazedns 
A[Inpe aozoarzd AdyL *Aeyoersz 
PeYTTStp e uo dn Hhueh pue 
Zeyoresy ,Atejz, e& eyxtT AsuL 
*sqzuezed pue szsyoeres} ojenTeaAd 


pue ssnostp o3 utbsaq AduL 


*INOTAeCYOd 
pue ‘szouuew ‘yooods uT DUCA Sas er 
SouenzT Um S,anotb oul, “ano1o 
Zood aua.70, AI TL e1AOW_ oul pue 

owoy eyy go ARZTTerAOW 34 


usemieq estze Aew YZOTTFUOD ° 


SsoTASTrSVOeAeYO 


284 


~PUrLysg 
soperi6 eze szeyjo eTtyum ‘ARtTtqe Sbutpessz 
aTnpe peyoeez sAey spToO-1esA-TT suwos 


-Ait[tqe bButpeez Fo ohuezr Zeorzb e ST 


Butdnoz6 Ajytttqe sqatwuzed ARZtAtTRIOe dnorzb-TTeus S79UL. .*PLTAOM oul 10 -ebpeT MOU yea tou 

e se Hutpeer butonpozqur *hutpeser TejuewdoTesaep puedxs of sdUeTAedxS 3ZOeATp se Yyonu 

JO seTdtoutad sy} JO szeme dq YsnU SASyoesZ YOusergq ° se butpesert osn °ysed jue STp 34} 

-eanqzeu ‘aouetTos ‘Ayuderzbotq ‘TeAer} ASpTsuo) JO ‘pTaAoM eu” TO" Ss j2ed ASeyso Js 

*sqzoefCqns uotssnostp azo ‘TetzejZew butpesez Hbutsooyo ‘Q0USNTOS FO sZUNODOe TenjZoOeF uT 
uSsYyM peAeptsuoo AT[TnFered oq pPTNOYS syseASRUT SsoUuL ° ‘uUOTJOTF-UOU UT poeyzserSe RUT STOW * 


*uoTsseitdxs-jToes 


*soueqedwuo0o AzTORZOeFSTRZeES © PISMO TOF soetzZtunzZrA0ddoO pseNn 
qZuUSWweAOW pue sserborzd ateyW stTtdnd of 9eRzerWZSuUOUSp SIT) JO Pouwlr4 es sud oO PnUu ea Se aeus 
0} enuTjUOS Ysnu ASsYyoOedeL “*STITys ebenbuetT puooss ezow Hutpeszr oq AeW *STITHS 

pue obenbue,t 4Jsatzy usemzeq AAtTAedstp snow zous yderbeazed saeH -*spz0M 90g‘ eq Aeu 
SUA JO SsAeMe Zq OF SpsdsU YOusAY FO Asyoes, VW * ZI-1IT obe ze AaeTNqeooa ystT bug * 
Te4uoN 


SUOTRFPOTTAUT SOTFSTISVOeS AeYO 


285 


*JJO perzated buteq Aq pesserzzeque oq Aew [Ath 


e pue Aog wy “*sdnozb butwz0zF ut sdusepusedseput MOTTY 


"s0ueTpNe ue sAOFSEq wWAO;F 
PeusTUTJF UT pejUSesSerad oq OF sSOUeWAOFAZEd YoONS AOFZ 
ebuerarze ‘seqzoudes pue ‘sonboTetp jo uot eztT}ewueap 


azoz Ajt{Ttqtsuodsesz Hbhutseexzout oyeqz ued stTtdnd oy 


*sAtssed jou sATtT Oe 


eq ysnu ewezp AO OTSnu ‘42e UT SadUaeTASdxse AuY 


*soxes yOq Of SeTqeydedsde ere sotrsqsAW 


*peqeoTputT ere uoTzeAOTdxSe pue sAnjUSApe FO sataz0 7S 


*A9yoesy woor-swoy 944 YATM soseod yons 


ssnostq 


SuOTReOTTdUI 


*uOTRFeAWSNAF UT 4ATNSeAr ST[Ttys Hhutpesxr A00g *° 


*sdnoazb butsooyo 


usUM SOxX9S 3yuq oszeherbas 


°SOTITATIOR UMO dZeNTeAD 


pue peeye syoom TOF uetd ue) 


“buTS O02 ONTI “*pueq obhe sty 
JO seTtT4yTAoTAd |syW uo YSty ou 
ST — 327e pue OTsnu ‘S5utjuted 


/pUIe AD, — SANA TNOygFO APNIS! SuL 


*sTatb 20 skoq butanjes;z 
S\jOOCSexyT]T STATb* Vsow 7 syT2rb 
Bbutanjzeey syooq Jo edARZ Teuotz 


-Tpeii ou SyYTT 3,u0p sAoq Auew 


*sueTqoad 
Teuotjzous 4‘woazy ATNsSea a0 


‘aosneo Aew swetTqoid butpesy 


SOTASTASZOSCACUYD 


286 


“SUT STUY 3e SqTNpe ueyA Tet IUEeNTJUT -ez0w St dnozb azeed ey, *sateed, aTeyz) yAzTM 
Sdmisua Lae pet peut -uUp ase Ta TNO Pystp BP ance ey ee Bbutanjzew-s3e,T pue sTath 
Sutanjew-ATaee ewog °*3ands yyMorh |yz Yyoeer sTenpTATpuTt yey} sebe jueresJTp ey} oF buTtMo 
‘o6e TeotboTouozyo ewes oy JO dnoazb Aue A0F TewxAOu sewoosq AYybtsey pue yzybtem jo AjoetzeA 


jeemb © ‘sexes ua0oq url °-Tz ebe 3e. eaey-TIT* AsyQ WUubTSy Sua FOxOT/6 SASTYOS STATH 4sou 


‘Q0ue4ASUT ZOJ TT AzeeA uT ‘*potzed styj ybnozyy sAoq Jo pesaye Tesh e ueYyR sAOW 97e STAT 


“oTqeotTdxeut 4soultTe Sst AnoTAeyseq owos pue ‘ATtTrAe}ZUSWOW SehHhueyo oF Yde ere spoow *ATTsSee 
SOIT} pue eutTweys Jo 43AOYS usqzZO st AOG e ‘snowzZOUS eae saqtzeddw ‘*ToOr}UOD sjeTduOS sAeY OU OP 
Kau YOTYM TSAO SOTASTASeZOeARYO FO Aequmu e oze ARtanjzew TeotsAyd pzemoQZ dest, Hutzewe sty} YT 
pezetoossy °yyMor6 TeotsAyd ut 4yands useppns e soUueTredxe UseApTtTyo ‘pueq-ebe sty} uUTYITM 


Azewuns 


(ZIP PUP TEES TatD) 10 (Gaeeue gipsno7) 
NAALYIHL GNY SATSML ‘NSASTH SHOV 


GHONXOSATOCVda d 


234 


*suotsses Hhutpesr 

pue HSutuseyst{T peuuetd Aq ‘AqRtATRIOe FO AZotTAeA e Aq 
‘znouny Aq peAeTTer oq 4ysnu wezhborad [TenbutT-otpne ue 
UT WOOASSETO YyousezTq_ oyz FO uoTSusR pue sANssoeid SUL 
*aTqesuedstput st 

Zeyoes} youezTq eyq pue Asyoesy woorAswoy 9yW UsEeM{SeqG 
uoT}#eAedooD asOoTO yw ‘saebueyo T[TeotsAyd ssoyj sATESqo 


O03 UOTATSOd pooS Be ut ST ASyoerey WoOOUSSseTO SUL 


*peztTenptatput oq Aew werborzd ayy Jo sqaed owos 


*peqeotput st yrom dnoab-TTeus 


-oTqeyotpeazdun suodssq 

Kew ANOTAeYSeq ‘!spueulep soyeu 

qeuy ApoqAzeae o3eYy pue onbhTtjeFZ 

: owerqyxXxe worzF AszZzZns Aew ‘jusexzAssFIp 
eqytnb oq Aew ‘3ands yAMOAH 

oyu butazanp ‘sseToO ut sAey OF 9dTU 

pue seTqepusedsep ‘eatjexrSedood sre 


: ‘sobueyo TeotsAyud sy srOjJog ° 


‘sq[npe jo 
AT3zusSepusedseput Y7AOM OF USTM pue 


: Ue TTeI-JTeS oq OF JUeM * 


*“STeENPTATpuT se 
ueyuy sdnozb ut 349043eq YIOM 
*sdojTeaep 43TAtds wes oUuL * 


TeotsdAud 


SUOTIeOTTAUI SOTISTTS_ZOLeAeYD 


*“ptety styy ut *“yYIOM S,eSTS suosUWoOS FO 


sdnoi6 usemjeq uotT#TZEdUOD 9oyeezD OF SeTQTSssod ST I ° uOTFENTeAS TeOTFTAO FO eTqedep 


*uotTzZoe dnorzb 
DATZeTEdOOD FO satzTTtqtssod 


*ATquoesse ue ‘90g ‘°AeTd e Hhutuuetd se yons 


1Ou "oie" sai1ouo YsAcTa pue satys Youoer_ oazedeiq™ qo0eCoad dnozb el Aofus  Ap{esa5 


Te1oWm pue Tetoo0Ss 


288 


*dnoib azsed pue 

sjueited usaemzeq SROTTFUOO 
4‘ssouTTSUuOT ‘SzeyzO se 97e2 
owes oyu} 4e SsanjeW OF SANTTeIJ 


‘TaAeT A[TNpe of°dn jou st 7eyW 


*sweTqoid ssoyi FO snotToOsuod sq pTNoUsS Asyors VW uot} eUuTpAIOOD TeotsAud ‘STTTyAS 
"WSTOTFTIO Fdedoe OF USAPTTYO AOF FTNOTFFIP ST AT 2eyW Tetoos jo yoeT zsuoTtjzerzzsnAF 
SOTITANOSSUT pue SET JUTeAASOUN AUewW OS sey ahe sTuUL ° 7O.S707T Sey jsebeostTyLe * 
T euotjzouwy 


SUOTReOTTAUT SOTISTASRZOLAeYO 


289 


‘MOeTA JO squtod TenpTAtTput Jo uotsseidxs 
zoy setqtunjazoddo oeptaAoad p[noys uotssnostp sseto 
*ssousno ties 


STU 3OSeTFOEA pTnous sy7xeqQ Hhutpeser sy Fo wos 


‘oqeqep e yrzeds ued YOTYyM 

JUSAS sUO 4SeeT Fe SUTeRJUOD 4SeosSmMoU ZO AJededsMmeu 

KieAqT “SMOTA Ppaeptoep sey she STYyR YOTYM UO SONsstTt 
9yu3 JO eulos ere Hbuthbeazq pue ‘butqzeeyo ‘Astazd0dAH 


et. tO oes Oj LUStIPUIS | 10ds 


"TeToOTzoueq 


ATjuseuewz7sed pue HutjZtTOxXS sq ued SsOeNnTeA UO SUOTSSNOSTG 


*butyorey 

ebenbuelt ut [TetjJuessse ST squepnqgSs UT sOUepPTJUOD 
“[TNF4qNOp ete OUM Sisyoes, Uey, Si[nsez asq7eq Web 
S8eTITTTGqedes ,sj}UepPNAS ATSeUW Jnogqe OTAsTtwTydoO sAze OYM 


szZeyores} ey} YyoTeesex Aq peust{Tqey,se zoey e ST AI 


SUOTIeOTTdUT 


“OJTT ut butueow jZueaator 
ATTeuoszed e AOF YOAeSs ATSYA 


utbeq sTenpTAtput ‘obe sty 4 3W ° 


*qjuezedde sAOW SOUSTOSUOD ° 


‘aotasn£€ oTduts 


‘Kzsoeuoy ynoqe sbhutjTeezF Hbuoszaqys ° 


*aAtatsod AzaA aq ued 
souUeNTJUT syuL *epood Texzow 
pue aAnOTAeYeq Ss, }UaedSeToOpe 

au UO soUeNnTFUT HbutwpTsymzAsao 


ue s3aexe dnorzb azsed oul ° 


SOTISTISVOeAeYO 


290 


‘JsezeqUT Jo ere szsvopeorg ‘A’ pure oTpez 


swus pure ‘saguegusmeu oseNnsUeT-YyoUueryA FO (JUeWUTeI1ejUe 


‘sqz0qs'3°9) suoT}DeS OTJTOedS -aTqeTtTeae eq ptnoys ebe 


STU} TOF ZUeSW soUTZehbeu YOUeZ_ °dnozb-sbe styy 

Zsozeaut Aew soTRITTOeZ OTWOUCDS pue uoT eRZAOdsSUeITR 

’SUOTRTPUOD OTWIOUODe-OTOOS ATEeYW ‘eTUOYdooUeIA 

JO SOeTAAZUNOD ASYyAO YFTM suOTReTSeA ANO ‘Oaeqeno ut 
sqUeAS ZUSTAND “SestT[T-[TeezA pue A[Npe eq pTnoys 


Aze[NGeooaA pue sevinjonzjs asn Of poeyeozD suoT en ITS 


‘yoeoadde sat4ytuso00 9uj Fo osn o7eTadoadde syeW 


SuOT ZeOT TAU 


-AAtunuwuwos sy puokaq 


PTIOM TePTM e FO aAeMe HutTwoosseq ST ° 


*s0ueTr9Ndxe 

ATuo syoel *swetTqoid 

xeTduos of seyovoadde huTtatos 

-—weTqord otsytquetos Atdde 

ued dnor6 ebe sty} :aej3eTdwoo 
AsouTe ST WZUSUdOTeAep uTerzg °* 


Te UuEW 


SOTASTASZOLeAeUO 


*SzZeqqeT pue AzjZe0d ‘SsaTAzetTp 


-bULATIM atO7 UGE PALIOW «2 uT sqzyubnoyuW butsseadx®S oyTT °* 
*wOOASSeTO 
a SU UT SATRIONAWRSUOD ST WT OANS OsYew swseozes Je *znouny JO ssuses pszeotystydos 
N 
| qdepe swodeq sjuepnqs oebe sty AW “sTetToreuwod oezow e HutdoTeAep sAav 
\ sults hs Sen 1S OODLE] a SUOOZAPOeIOeOSTeoyeW 4 * AUUNZ AO Tene cSHUEUA aos Ee 


*oHbASATp OF uTbeq 


butpeszr ut so4seq [TeNPTAT PUT 


‘SqsezTeqUT TetToeds eheznoouyg ‘ZTJ2ADMOH “*pTetZ AeTndod 

>sooanoseaz AjtTunumuods zeyzZO pue AAzeAqTT jo ssn jZsow 394 SaedueTOS TeotsAyd 

eberznoouq *Azessodseu st AVZaetAeA JYeorbh Y “*TetszezeUw PUTS [LL1t3s SAOg-asereorur 
Bbutpeeaz Bbutsooyo Aeyoesy oyy AOF SOueOTITULTS JO ° zoCew e& [T[T93S ST butpesy ° 


SUOTRIeOT TAU SOTJISTASQZOLeAeYO 


t‘poubtsep eq prnoo s3zaz0ds uo seTNpow ‘*SeTFTATIOe ‘Hutuutms ‘Hbuttys ‘butzexs 
Tetoos ut 4sezreqzutT Aq pequewetddns eq 03 ‘pueq abe ‘TTeqqzoog ‘Aayooy ‘butpta yoeq-esszo0y 
STy} JO pue ou} PAeMO soUTTOSep sza0ds UT }se7eRUI ° ‘butjToAotq ‘TTeqeseq ‘TTeq}eyseq * 


2SOTITATZOS® sqaz0ds 


TeotsAud 
SUOTIePOTTAUI SOTZSTASNRZOeCAeYO 


*sTobeuse} e7eM SOATSOSUeYA 
Sjuezed ey eoUuTS pezTANDDO sAeY 7eUW Sebueyo Tetoos ATMs Aq pouezybtey ere yOTUM SRZOTTFUOD 


‘squozed yt senTeaA JO YOTTFUOD |yy worzZ estTze ohe oy FO swuatTqorzd hutrAepTtmeq }sow sey} Fo swos 


*suodeq eyq Jo potized [nysserz.s sow 9y} UeTzO 


292 


ST STUL °* (sexes YyROq Jo) dnoz6 ebhe umo AtTey4 FO ssoyu YATM ATAeTNoTAIAZed pue ‘Tersueh ut 
etTdosd uztm dtysuotyzejtez AzoRZOeFsTReS e AWNO Huty7OmM st ohuer she sty} JO suAsdu0d uTew 93y A 

Jo suo !dnozb 3syy 03 wrOFUOCD OF sSsoAap AdyW ‘eoueTeedde ATSYA AyNOoOqe snotToOsSUOD-JTSes ere AdUL 

*owTZ © Ze APSA © USAS - AdhuoT Asset Aew poow ut suotjzenqjontTyA °*ARTTtTqe4Is TeuoTtjOWS uT IAN FeU 

3eA Zou eze Ady ‘TSeAeMOH *USAPTTYO ueyA sz[Npe SsyYTT eAOW YOOT GT We sAoq pue FT 7e STATN 


Azewuns 


(ST - €T ST4ATD) (9T - FT SA0q) 
NEALXIS ‘NHYSLdIIa ‘NASLYNOd ‘NEALMIHL SSOV 


HONDO SATO 


29S 


‘quoweAetyoe Tooyos ° 
‘(OD0eqO> 
pue [ToyootTe Hbutpntout) sbhnap °* 


- SpueTIF FO 


eotoyo ‘sdtysuotjzertert [TAtb-Aogq ° 


¢ 


-SrteS: * 
: SOUROTO ° 
¢ Aouow ° 
‘oqeTidaoidde st szetuuos :(seqep ‘setqazed 
-ueyo oeqenh OF eAnsodxy +-HutqZsezoe4UuT pue ‘soouep ‘*A*L pue soeTAoU 
eTqentTea AZT=xA 39q ued sotdoj ssaey JO UOTSsSNoOsSTp 4suOTROSeTTIOO pro0d0er ‘oOTsnu dod 
pue [etzezew Hutpesezr jusutjzAeq *uoTJeESTSAUOD AT aze[Tnot_zz7ed) JuswutTejzrsjus ° 
Zoyz sqzoelqns eptaoad prTnoys sqjsezejUuT ssouL ° 207e 4JSeTeqUT FO seaze sy FO sWOS 


TezoWw pue ~TetToIOS 


*popusewmosez ST sqseopeoiq 


sqjizods -q*y pue otpeaz obenbuetT-youseizq FO esn oy W ' 


SUOTIeEOTTAUT SOTZSTISZOLCITeYO 


294 


(‘oR ‘SsqaseopReorg 
SmMou OTpeYy) *prTo-reeA-9T AO-GT 9Y} 3SeTSRUT 


3yubtw uoTsuseyerduos [eine uo stseydue YATM sesanoD 


“sqxequod zeuoT uey} AeYy,ZeA poezeotput eae 


STeAaou oOTpostde zo sTeotpotrzed ‘setbotoyzue ATqtssod 


AZ Toeuejuods 


Korzzsep TTT yooeds 3oerT0D ATeyNTOSGqe UO sdUaezSTSUT 


*suotj3senb 
SNTRA JO UOTReATIOW OTSUTAZUT BbuozAQS sy Bbutzt{Tt zn 


ZoJ senbtuyosz, ooze ,sdnozb zznq, ‘sezeqep ‘sToued 


(yoUueTy 
UT OeTQGeTTeAe) sodeTdrejseW ‘eTqqeros ‘ssuarOg STTIW 


4‘onTo ‘ATodouow ‘(soweb sbhenbuetT) spared 


(‘A°'L YOReM OF YOnW OOF punowze 
aAOWU SPTO-1TeeA-US5SRXTS) “A’L 


: ueyy rzeTndod srow sswoceq OTpeYy ° 


-AztzeTndod ut smorzbh butpessz 


ouTzebey) “hutpeear AOF sutz 


: JO jZunowe Hhutsesz7Dep e ST SATSdUL * 


TeV USW 


*HuormM TO AZYHTA ANoqe suUOTSTSEpP 
uMO ITOeYyy FO sZOW syew ATbutsesezrouT 


: etTdosed bunod ‘potzed sty Vv ° 


*butyreqa ‘bupuocyudetes. > 
ispzeo ‘4 (ssayo 


: ‘szoyooyo :sowebh otTqeq) souweb ° 


suotjeotTduy SOTFSTTSRVOeILYD 


Zo 


*szoyorsj HhutpuejZsraepun pue dsATIOs;#FJO 


Jo wsetsnyjue oy} yoReW sjUedseTOope ‘ATT eASUey 


*sqsezequTtT osey} Jo shbejqueape oye 


03 Apeezr oq pue sty FO sTeMe d9q PTNOYS sASYyORSL 


*SUOTATSOdWOS AO UOTSSNOSTp A0W 


*Hutyzserequt pue etTqeytyoad 
yy0q eq 4ZubTW soUeTA pue OTZe}UDO FO Saepod sy 


Jo uostzedwod e uo 10 spop AemyhbtH ey UO sTNpow VY 


°7euRO AO OWT SUWOS We 
OTZeyWede oq TITM sjuUepNjs 


: asow ‘ueds obe stu butang ° 


(eo cor “OES ato ie 
’soTqeTyAe) eeze OTJTOSdsS 
uTezZASN eC UT 4FSOeASRUT 


Hbutunsuods e pedoTeasep saey 


Apeeazte [TT™ sqjuepnyAs 


*MOIb sioazed 


; UT 32SetTaeRUT ‘UO FT Word * 


*3ZtTwied s,ASATApP 


3 2u4 Jo ebhe oy ST Ud9eRzXTS ° 


SUOTAeEOTTAUT SOT#STISVZOVTeYO 


= 
‘ es Pes + vee - 


i 4 2 - 
oa . 4. *SQzeQRe 4g ("A's Weaea C2 vet oo: alata - 


Ae Shetty ie ID afioD Jada 4 a9. slubor = tS. os pring 


wilt ra c : —. ays 
va ; ayer 84,22 PHL 24 POR Y sai, 20. Eabon Si. ua 2eTndod 


7s seriseerect rn: baa sided tio a fh: , 


- | ; yeyreio? ut anese suena" i 
| - 2aG 43 BO ate 435 DSB ISLH 16 + sean Wes eet es : ; a 


we 22 ,a <4 tal <a > he 


a 
a ; - > a 
' »e Soci 2 e <> gq” ’ : = ret Q ’ D> an t a = , \ TO 3 7s, As ° arth % SPs 3 7 
_ 
\ Od ¥besx sé bas 2ida to sieve sd Bivore atouszant ‘feotis Litw atnebdee™ > 
: a a 
; aiaciezni saodts * phinsvbe 2755 po imgadtoo s bsqolevsb sved — 
ae Mu ; : - - : - + 
— = -_ ie 
J | ars agtetizeo 5 at teeteini ~ Ce -Tas 
, as, 
5 4 i ~ «+ —_ 
a : iy i¢elrtas) sata oft ioede Ss 
' : . 
. ta. .9 femal talt 7 
% 4 . i] ite Meee — 
rs _ - A ) q a oe oS = ipo - a : 
] faealeniios srt ~ofeag”*. : © st Y .feg Svs eit pias ‘ 
a3 ae Lota s 224° ¢ ‘shan Sa STi Se desi? 
; Ry 
1o 2 hes 10 S207 SMmGe 76 
. P2 TuioutlaToavst 
: é Po ~ { 
veh 


THE LIBRARY 


The Ontario Institute 


for Studies in Education 


Toronto, Canada 


